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INSTITUTIONAL OVERVIEW

Great	Basin	College	(GBC),	a	Carnegie-classified	dual	mission	institution	embracing	both	a	comprehen-
sive	community	college	and	four	year	college	mission,	offers	approximately	4,600	students—across	
86,500	square	miles	in	the	State	of	Nevada	and	online—the	opportunity	for	a	broad-based	occupational	
and	liberal	arts	education.	These	educational	opportunities	include	physical,	life,	and	social	sciences,	
mathematics,	fine	arts,	humanities,	and	a	broad	variety	of	occupational/technical	program	offerings.	
Additionally,	a	robust	offering	of	continuing	education	courses	promotes	lifelong	learning.	GBC’s	main	
residential	campus	is	located	in	Elko,	with	additional	campus	centers	in	Battle	Mountain,	Ely,	Pahrump,	
and	Winnemucca.	GBC	has	numerous	other	satellite	locations	throughout	Nevada	as	well.

Many	students	in	rural	Nevada	are	the	first	in	their	families	to	enter	college.	The	new	millennium	saw	
meteoric	growth	in	distance	learning	technologies.	An	online	webcampus	was	established,	providing	
more	access	and	flexibility	for	GBC	students.	In	2006,	the	Nevada	System	of	Higher	Education	Board	
of	Regents	expanded	the	GBC	service	area	to	include	Nye	County;	a	campus	center	was	opened	in	
Pahrump.	Based	upon	GBC’s	success	in	serving	Pahrump	and	several	other	remote	locations	throughout	
rural	Nevada,	the	Board	of	Regents	again	in	the	spring	of	2014	expanded	the	college’s	service	area.	GBC	
assumed	responsibility	for	providing	post-secondary	education	to	the	10	most-rural	counties	in	Nevada.	

Great	Basin	College	is	regionally	accredited	by	the	NWCCU	and	is	additionally	licensed	and/or	accredited	
by	the	Mine	Safety	Health	Administration,	the	Accreditation	Commission	for	Education	in	Nursing,	Inc.,	
the	Joint	Review	Committee	on	Education	in	Radiology	Technology,	and	the	Council	for	Standards	in	Hu-
man	Services	Education.	Additionally,	GBC	is	approved	by	NSHE	for	elementary	and	secondary	education	
license	programs.

The	core	themes	that	guide	the	philosophy	and	action	of	Great	Basin	College	are	to	provide	student	en-
richment,	build	bridges	and	create	partnerships,	and	serve	rural	Nevada.	These	themes	appear	through-
out	this	report	the	same	way	they	appear	throughout	the	institution.

This	report	serves	as	a	self-study	for	mission	fulfillment	and	sustainability.	It	also	serves	to	align	actions	
on	a	daily	basis	with	core	themes,	the	mission,	and	a	continual	quest	for	increased	quality.	Throughout	
this	report,	Great	Basin	College	demonstrates	a	commitment	to	fulfilling	the	mission	every	day—from	
the	classroom	and	lab	to	communities	and	workplaces	throughout	Nevada.
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BASIC INSTITUTIONAL DATA FORM

NWCCU REPORTS | BASIC INSTITUTIONAL DATA FORM 

Information and data provided in the institutional self-evaluation are usually for the academic and fiscal year preceding the year of the evaluation 
committee visit. The purpose of this form is to provide Commissioners and evaluators with current data for the year of the visit. After the self-
evaluation report has been finalized, complete this form to ensure the information is current for the time of the evaluation committee visit. Please 
provide a completed copy of this form with each copy of the self-evaluation report sent to the Commission office and to each evaluator.  This form 
should be inserted into the appendix of the self-evaluation report (see the guidelines). 

Institutional Information 

Name of Institution: 

Mailing Address:   
Address 2:  
City:  
State/Province:   
Zip/Postal Code:   
Main Phone Number: 
Country:  

Chief Executive Officer 

Title (Dr., Mr., Ms., etc.):  
First Name:  
Last Name:  
Position (President, etc.): 
Phone:   
Fax:  
Email:   

Accreditation Liaison Officer 

Title (Dr., Mr., Ms., etc.):  
First Name:  
Last Name:  
Position (President, etc.): 
Phone:   
Fax:  
Email:   

Chief Financial Officer 

Title (Dr., Mr., Ms., etc.):  
First Name:  
Last Name:  
Position (President, etc.): 
Phone:   
Fax:  
Email:   

1500 College Parkway

Elko

NV

89801

775-738-8493

USA

Joyce William

Helens Brown

President Director, Institutional Research and Effectiveness

775-753-2265 775-753-2009

75-753-778-9358 775-753-778-9358

joyce.helens@gbcnv.edu william.brown@gbcnv.edu

Sonja

Sibert
Vice President for Business Affairs

775-753-2181

775-778-9358

sonja.sibert@gbcnv.edu

Great Basin College
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Preface  

Great	Basin	College	(GBC)	submits	this	Year	Seven	Self-Evaluation	Report	to	Northwest	Commission	on	
Colleges	and	Universities	(NWCCU).	GBC	has	decided	to	submit	the	year	seven	report	based	on	the	new	
NWCCU	standards	starting	January	of	2020.	This	report	will	provide	an	update	of	how	GBC	meets	the	
NWCCU	2020	Standards.	Previous	topics	have	been	addressed	in	the	2016	mid-cycle	report.

Institutional Changes

The	last	report	submitted	by	GBC	to	NWCCU	was	for	the	mid-cycle	review	in	2016.	Since	that	report,	GBC	
has	undergone	numerous	changes:	some	changes	were	due	to	retirements	and	state	funding	formula	
implementation.	A	new,	system-wide	funding	formula	was	implemented	by	the	Nevada	System	of	Higher	
Education	(NSHE)	and	was	adopted	by	the	Nevada	legislature.	

NSHE System-Level Changes

Chancellor—Chancellor	Dan	Klaich	resigned	in	May	of	2016,	and	John	White	became	interim	chancellor.	
In	August	of	2017,	Thom	Reilly	was	named	chancellor;	Chancellor	Reilly	has	announced	his	intention	to	
resign	at	the	end	of	his	contract	in	2020.	

Administrative Changes

President—In	September	of	2017,	President	Mark	Curtis	retired	and	was	replaced	by	President	Joyce	
Helens	after	a	national	search.	President	Helens’s	contract	was	recently	renewed	for	another	three	year	
period.

Vice	President—Vice	President	of	Academic	Affairs	(VPAA)	Mike	McFarlane	retired	in	2016	and	Vice	
President	of	Student	Services	Lynn	Mahlberg	served	as	interim;	in	July	of	2018,	Dr.	Sonja	Brown	was	hired	
as	VPAA.	In	July	of	2019,	the	position	of	vice	president	of	academic	affairs	was	eliminated	due	to	further	
budgetary	constraints.	As	a	result,	the	position	of	vice	president	of	academic	affairs	was	combined	with	
the	vice	president	of	student	services;	the	position	is	now	the	vice	president	of	academic	and	student	
affairs.

Vice	President—In	October	of	2018,	Vice	President	of	Student	Services	Lynn	Mahlberg	retired	and	was	
replaced	by	Jake	Hinton-Rivera.	Currently,	Vice	President	Hinton-Rivera	serves	in	the	new	position	of	vice	
president	of	academic	and	student	affairs.

Director—In	the	past,	the	director	of	institutional	research	and	effectiveness	was	a	shared	position	with	
another	college	within	the	Nevada	System	of	Higher	Education	(NSHE)	due	to	budgetary	constraints.	In	
spring	of	2018,	it	was	determined	the	position	of	institutional	research	was	needed	and	a	new	director	of	
institutional	research	and	effectiveness	was	hired	in	July	of	2018:	William	Brown.

Director—The	director	of	communication	position	was	created	in	fall	of	2019;	the	director	is	Jennifer	
Sprout.

Director—The	Chief	Development	Officer	and	Foundation	Director	Matt	McCarty	started	in	spring	of	
2018	after	the	resignation	of	the	previous	director.
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Academic Affairs Changes

Dean—Dean	of	Arts	and	Sciences	left	the	institution	in	September	of	2018.	The	replacement	for	this	
position,	Mary	Doucette,	was	hired	internally	and	started	September	of	2019.

Dean—A	dean	of	distance	education	was	hired	in	Fall	of	2019	to	replace	Associate	Vice-President	Lisa	
Frazier	upon	her	retirement.	The	current	dean	is	Dr.	Karl	Stevens.

Director—The	library	director	position	is	currently	open	and	is	anticipated	to	be	filled	in	the	Spring	of	
2020.

Student Affairs/Services Changes

Director—Due	to	a	directive	by	NSHE,	all	incoming	students	must	have	advisement.	Due	to	this	directive,	
a	new	position,	director	of	advising,	was	created.	The	new	director	started	January	2020:	Jennifer	Brown.

Director—The	center	director	for	Battle	Mountain,	Veronica	Nelson,	was	hired	in	Fall	of	2016.	This	
position	vacancy	was	due	to	a	retirement.

Director—The	Director	of	Admissions	and	Registrar	Janice	King	retired	and	was	replaced	by	Melissa	Risi.

Financial Changes

NSHE’s	new	funding	formula	was	approved	by	the	Nevada	legislature	in	2013	and	has	been	approved	in	
each	biennium	since.	As	addressed	in	the	2016	mid-cycle	report,	this	funding	formula	negatively	
impacted	GBC	by	a	reduction	of	approximately	30%	of	the	budget	since	2009,	as	demonstrated	by	the	
first	chart	below.	During	the	same	period,	GBC	has	experienced	enrollment	growth	as	demonstrated	by	
the	second	chart	below—even	though	there	has	been	a	reduction	in	full-time	employees.

The	financial	stress	placed	on	the	college	has	led	to	the	need	for	a	bold	growth-oriented	self-help	vision	
that	reads	as	follows:	“While	maintaining	the	strength	of	its	community	college	mission,	Great	Basin	
College	will	remain	an	economically	sustainable	institution	through	growth,	by	increasing	enrollment,	
expanding	its	service	area,	offering	more	laddered	bachelor’s	degrees,	and	becoming	nationally	known	
for	its	innovative	distance	delivery	systems,	all	leading	it	to	be	recognized	as	an	indispensable	and	
evolving	provider	of	post-secondary	education	in	rural	Nevada”	(2016	mid-cycle	report).

GBC	has	continued	to	endure	further	budget	cuts.	Even	in	the	presence	of	adversity,	GBC	is	committed	to	
its	mission	and	student	success.	To	demonstrate	this,	GBC’s	enrollment	is	climbing	along	with	the	
graduation	rate	of	our	rural	Nevada	citizens.	GBC	collaborates	with	other	NSHE	institutions	to	increase
	efficiencies	and	shared	services.	Additionally,	GBC	has	added	additional	educational	opportunities	by	
offering	new	Bachelor’s	degrees	in	English,	science,	social	sciences,	human	services,	and	comprehensive	
medical	imaging.	

These graphs demonstrate recent funding, enrollment, and employment. 
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STANDARD ONE – INSTITUTIONAL MISSION 
AND EFFECTIVENESS

AUTHORITY
Great	Basin	College	is	a	member	of	the	Nevada	System	of	Higher	Education	(NSHE)	which	operates	under	
the	authority	of	the	Nevada	Constitution.	NSHE	prepares	biennial	budget	requests	in	preparation	for	the	
state	legislature;	NSHE’s	elected	13-member	Board	of	Regents	is	responsible	for	system	policymaking	and	
oversight.	The	Board	of	Regents	appoints	the	NSHE	chancellor	who	serves	as	the	system’s	chief	executive	
officer	and	is	responsible	for	implementing	Board	of	Regents	policies	and	NSHE	strategic	initiatives.	The	
president	of	each	member	institution	reports	directly	to	the	chancellor.

1.A. Mission

1.A.1 The institution’s mission statement defines its broad educational purposes and its commitment
to student learning and achievement.

“Great	Basin	College	is	unique	in	the	extreme	sparsity	of	its	distribution	of	population.	At	
86,500	square	miles	with	less	than	140,000	residents,	the	service	area	of	GBC	has	the	most	
isolated	population	in	the	contiguous	United	States.	The	people	of	this	region	treasure	the	
value	of	life	that	comes	with	living	in	small	towns.	While	often	characterized	as	“rural,”	the	
service	area	is	actually	“frontier;”	most	residents	live	within	small	cities	and	towns	separated	
by	tens	to	hundreds	of	miles.	Most	residents	are	in	some	way	associated	with	natural
resources	for	their	livelihoods	and	lifestyles.	Mining,	ranching,	and	many	varieties	of	outdoor	
recreation	are	important	to	the	region	and	are	fundamental	as	a	way	of	life.	

Serving	the	people	of	the	Great	Basin	has	many	challenges	with	great	rewards.	It	is	
neither		simple	nor	inexpensive	to	serve	these	residents.	Classes	either	must	be	taught	in	
small	sizes	in	remote	locations,	or	courses	must	be	delivered	through	distance	technologies.	
However,	the	often	place-bound	students	living	in	these	widely	separated	places	greatly	
appreciate	the	access	provided	to	advance	their	knowledge	and	careers,	and	for	providing	
training	for	basic	services	to	communities.”

– GBC	Strategic	Plan	2014–2021,	page	1

Mission Statement
Great Basin College enriches people’s lives by providing student-centered, post-secondary education to 
rural Nevada. Education, cultural, and related economic needs of the multicounty service area are met 
through programs of university transfer, applied science and technology, business and industry partner-
ships, developmental education, community service, and student support services in conjunction with 
certificates and associate and select baccalaureate degrees.

“The	first	sentence	of	the	Board	of	Regent-approved	mission	for	GBC	explains	what	the	
institution	does.	The	second	lengthy	sentence	explains	how	the	institution	accomplishes	its	
mission.”

– GBC	Strategic	Plan	2014–2021,	page	3

Great	Basin	College’s	mission	statement	was	approved	by	the	Nevada	System	of	Higher	Education	in	
December,	2011.	It	is	supported	by	a	collection	of	core	themes,	key	performance	indicators,	a	strategic	
plan,	and	an	institutional	assessment	plan.

Core Themes
GBC’s	core	themes	are	a	component	of	the	mission	statement,	therefore	GBC	is	choosing	to	address	
them	despite	them	not	being	a	mandatory	component	of	the	new	NWCCU	standards.	The	core	themes	
are:	1.	provide	student	enrichment,	2.	build	bridges	and	create	partnerships,	and	3.	serve	rural	Nevada.	
Each	theme	is	supported	by	three	objectives.

Theme 1, provide student enrichment, is	supported	by	these	
objectives. 

• Objective 1.1: Provide educational opportunities
• Objective 1.2: Foster cultural awareness
• Objective 1.3: Provide curricula and programs for

careers

Theme 2, build bridges and create partnerships,	is	
supported	by	these	objectives.	

• Objective 2.1: Facilitate seamless transfer of students between
high school, community college, and universities

• Objective 2.2: Build and sustain workforce programs
• Objective 2.3: Support community needs

Theme 3, serve rural Nevada, is	supported	by	these	objectives.

• Objective 3.1: Provide access to education at distant locations
• Objective 3.2: Provide resources to meet the educational

needs of the service area
• Objective 3.3: Provide needed services to students at all GBC

sites

A	full	list	of	the	objectives	and	indicators	is	included	in	Appendix	A	as	
part	of	the	Closing	the	Loop	plan.	

A review	of	these	core	themes	for	GBC’s	mid-cycle	report	reflected	
that	the	college	was	meeting	the	vast	majority	of	its	goals.	

It	was	brought	to	the	institution’s	attention,	during	the	nearly	complete	turnover	in	our	administration,	
that	institutional	assessment	plan	data	was	not	updated	annually—a	gap	in	the	process—and	is	now	
being	appropriately	updated	through	the	NSHE-mandated	strategic	plan	metrics.	This	reporting	is	the	
purview	of	the	institutional	research	and	effectiveness	office.	These	metrics	are	described	below;	more	
is	under	1.B.2.

https://nshe.nevada.edu/leadership-policy/board-of-regents/
https://www.gbcnv.edu/administration/docs/Core_Themes_Review_Feb_2016.pdf
https://www.gbcnv.edu/accreditation/GBC_2016_MidCycle_SelfEvaluation_Final.pdf
https://ir.nevada.edu/strategic_plan.php
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Institutional Assessment Plan

In	response	to	concerns	in	GBC’s	most-recent	self	study	(from	2013),	the	college	developed	and	
implemented	an	analytics-based	institutional	assessment	plan	(IAP)	in	2015	to	better	understand	
institutional	performance	and	provide	better	pathways	to	improvement.	During	the	IAP	
implementation	process,	a	near-complete	change	in	upper	administration	occurred—combined	with	
additional	state-mandated	metrics—thus	resulting	in	a	mixed	set	of	performance	indicators	measuring	
mission	fulfillment.	The	IAP	was	supplanted	in	2018	by	NSHE’s	strategic	plan	metrics.

Strategic Plan
Great	Basin	College	updates	its	strategic	plan	every	seven	years	based	on	input	from	multiple	metrics	
and	all	internal	and	external	stakeholders	to	ensure	diversity	of	thought.	The	current	plan	is	to	be	
reviewed	during	the	2020–21	academic	year.	The	process	is	mandated	by	the	Nevada	System	of	Higher	
Education:	NSHE	Title	4,	Chapter	14,	Section	3,	Institutional	Strategic	Plans.

1.B. Improving Institutional Effectiveness

1.B.1 The institution demonstrates a continuous process to assess institutional effectiveness, 
including student learning and achievement and support services. The institution uses an ongoing 
and systematic evaluation and planning process to inform and refine its effectiveness, assign 
resources, and improve student learning and achievement.

Institutional	effectiveness	at	GBC	is	the	ongoing	assessment	of	achievements	and	outcomes	of	the	
college	mission	to	enrich	student’s	lives,	build	bridges,	and	serve	rural	Nevada.	GBC	is	focused	on	
institutional	effectiveness	through	continuous	improvement:	many	processes	are	under	constant	review.	
Currently,	GBC	uses	ongoing	and	systematic	evaluation	and	planning	processes	based	on	NSHE’s	strategic	
plan	metrics	(developed	between	the	system	office	and	all	NSHE	institutions	and	implemented	in	
January,	2018).	These	metrics	are	shared	across	the	institutions	of	higher	education	across	Nevada.		

Great	Basin	College’s	mission	statement	is	affirmed	and	verified	through	a	set	of	key	indicators—this	is	
accomplished	through	measurements	in	the	strategic	plan	metrics	along	with	program	and	course	
assessment	practices.	These	practices	have	been	used	to	refine	effectiveness,	identify	and	allocate	
resources,	and	assess	student	learning	and	achievement.	A	major	component	of	this	process	from	
enrollment	to	matriculation	is	monitored	through	the	new	strategic	enrollment	management	(SEM)	plan.	
Specifically,	under	strategic	plan	metrics,	access,	success,	and	closing	the	achievement	gap	serve	the	GBC	
mission	by	mirroring	main	points	of	the	current	strategic	plan	related	to	providing	student	enrichment	
and	serving	rural	Nevada.	Additionally,	the	workforce	component	directly	reflects	building	bridges	and	
creating	partnerships.	The	strategic	plan	metrics	are	measured	in	multiple	ways,	including,	for	example,	
through	program	reviews	and	student	satisfaction	surveys	for	graduates.

NSHE	and	GBC’s	new	administration	have	identified	strategic	enrollment	strategies	that	focus	on	
improving	student	access,	retention,	and	graduation.	To	fill	this	gap,	a	comprehensive	strategic	
enrollment	management	plan	has	been	developed	to	identify	and	improve	processes	and	data	that	
support	building	strategic	enrollments.	The	process	of	developing	the	SEM	plan	began	in	February,	2019.	
This	plan	is	designed	to	refine	and	inform	student	service	processes	at	GBC	and	development	of	action	
plans	for	student	learning	and	achievement	improvement.	One	issue	identified	during	the	development	
of	this	plan	was	the	loss	of	22	positions	within	enrollment	and	similar	areas,	slowing	down	the	process	of	

student	onboarding.	Similar	capacity	issues—with	more	than	50	positions	lost	to	budgetary	constraints	
during	the	last	decade—across	offices	and	departments	are	a	challenge	for	the	institution	at	large.

Analyzing	these	results	informs	ongoing	changes	and	also	the	direction	of	GBC’s	focus	under	curricular	
review	and	strategic	planning.	Responsibility	for	institutional	assessment,	per	policy	2.3,	rests	with	the	
vice	president	for	academic	and	student	affairs.	Ongoing	work	in	this	area	is	included	in	the	strategic	
enrollment	management	(SEM)	plan.	The	SEM	plan	is	included	in	Appendix	I.	

1.B.2 The institution sets and articulates meaningful goals, objectives, and indicators of its goals to 
define mission fulfillment and to improve its effectiveness in the context of and in comparison with 
regional and national peer institutions.

With	GBC	administrative	turnover	and	changes	in	state	mandates,	GBC	has	been	using	three	sets	of	
indicators	to	better	understand	and	improve	upon	institutional	effectiveness	and	mission	fulfillment	
goals.

NSHE Strategic Plan Metrics: In	mid-2018,	the	Nevada	System	of	Higher	Education	(NSHE)	mandated	
strategic	plan	metrics	that,	while	similar	to	other	metrics	used	by	GBC,	offer	different	opportunities	for	
data	collection	and	analysis.

For	regional	and	national	peers	and	their	measurements	of	mission	fulfillment	and	effectiveness,	GBC	
collects	data	through	the	office	of	institutional	research	and	effectiveness.	GBC	collects	data	from	federal	
and	other	external	sources	such	as	NSHE	data	for	all	state	institutions,	IPEDS,	and	Noel	Levitz.	This	
combined	data	is	ultimately	reported	to	GBC’s	leadership	council	for	action	and	for	guiding	mission	
development,	strategic	planning,	and	curricular	review.

These	metrics	consist	of	five	categories:	
1.	Access
2.	Success
3.	Closing	the	Achievement	Gap
4.	Workforce	
5.	Research

The	strategic	plan	metrics	reflect	goals	of	all	
Nevada	colleges	and	universities	within	the	
NSHE	system.

GBC’s	strategic	plan,	a	document	that	is	
updated	every	seven	years,	states	the	
institution’s	mission,	themes,	and	goals.	
Appendix	C	of	the	strategic	plan	has	a	series	
of	thirty-nine	key	performance	indicators	to	
support	and	confirm	mission	fulfillment

NSHE’s strategic plan metrics cover five broad areas to better serve students in Nevada. 

https://www.gbcnv.edu/accreditation/GBC%20Year%207%20Self%20Evaluation%20Report.pdf
https://ir.nevada.edu/strategic_plan.php
https://www.gbcnv.edu/administration/docs/strategicplan_20142021.pdf
https://nshe.nevada.edu/tasks/sites/Nshe/assets/File/BoardOfRegents/Handbook/T4CH14NSHEPlanningProgramReviewArticulationandEnrollment(1).pdf
https://ir.nevada.edu/strategic_plan.php
https://ir.nevada.edu/strategic_plan.php
https://www.gbcnv.edu/administration/docs/strategicplan_20142021.pdf
https://www.gbcnv.edu/administration/admin/PP/02-03.docx
http://strategic enrollment management (SEM) plan
http://strategic enrollment management (SEM) plan
https://ir.nevada.edu/strategic_plan.php
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1.B.3 The institution provides evidence that its planning process is inclusive and offers opportunities 
for comment by appropriate constituencies, allocates necessary resources, and leads to improvement 
of institutional effectiveness.

	 “During	the	fall	2013	in-service	week,	plans	for	the	creation	of	an	updated	strategic	plan	were	
	 announced.	A	new	plan	was	seen	as	necessary	to	align	GBC’s	ongoing	accreditation	requirements		
	 and	timelines	with	that	of	the	Northwest	Commission	on	Colleges	and	Universities.	Core	themes…		
	 were	revised	through	the	work	of	a	joint	accreditation/strategic	plan	steering	committee	which		 	
	 met	every	other	week	throughout	the	2013-2014	academic	year.”

	 –	GBC	Strategic	Plan	2014–2021,	page	2

The	process	for	institutional	planning	is	inherently	inclusive,	with	policy	stating	it	must	include	internal	
and	external	stakeholders.	The	planning	process	has	input	from	stakeholders	such	as	faculty	senate,	
classified	council,	leadership	council—which	includes	student	representatives	and	input—and	advisory	
boards.	These	stakeholders	collaborate	to	assess	outcomes	and	plan	for	the	future	needs	of	the	
institution.

One	example	of	this	planning	process	is	the	recently	completed	overhaul	of	general	education;	it	was	
decided	over	many	years	that	general	education	needed	to	move	from	being	a	set	of	courses	to	being	
a	program.	This	process,	led	by	a	faculty	senate	committee	and	supported	by	administration,	solicited	
input	from	any	and	all	stakeholders	through	meetings,	speakers,	etc.	The	general	education	program	was	
implemented	in	2018–19,	and	this	is	the	first	year	where	it	can	be	assessed	to	confirm	desired	outcomes.	
The	new	general	education	assessment	plan	is	included	in	Appendix	E.	

As	state	revenues	decline	and	permanent	institutional	budget	reductions	become	necessary,	program	
prioritization	becomes	critical	for	strategic	reinvestment	of	funds.	An	example	of	this	process	is	curricular	
review,	an	irregularly	timed	process	that	has	clearly	delineated,	shared	responsibilities	and	requirements	
for	administration	and	faculty.	This	process	was	undertaken	in	the	fall	of	2019	with	a	similar	review	
process	taking	place	eight	years	earlier.

With	encouragement	from	the	state,	GBC	developed	a	strategic
enrollment	management	(SEM)	plan	in	order	to	better	
facilitate	student	access	and	student	success.	This	process	
has	been	described	at	GBC	as	a	funnel:	it	begins	with	the	
recruiting	process	in	the	form	of	leads	and	prospects	as	well	
as	inquiries.	The	SEM	plan	then	outlines	plans	to	best	serve	
applicants	as	they	move	to	enrollment	and	matriculation.	
Strategizing	for	this	plan	was	conducted	across	broad	sections
of	GBC,	including	the	vice	president	of	academic	affairs,	the	
deans,	center	directors,	faculty,	and	professional	staff.	Future	
implementation	will	include	academic	components;	early	
opportunities	for	improvement	were	on	the	student	affairs	
side.	The	SEM	plan	is	included	in	Appendix	I.	
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The SEM plan envisions the student process from initial contact through matriculation. 

1.B.4 The institution monitors its internal and external environments to identify current and 
emerging patterns, trends, and expectations. Through its governance system it considers such 
findings to assess its strategic position, define its future direction, and review and revise, as 
necessary, its mission, planning, intended outcomes of its programs and services, and indicators of 
achievement of its goals.

The	monitoring	of	internal	and	external	environments	is	an	integral	component	of	assessing	current	and	
emerging	trends	in	higher	education,	the	job	market,	and	the	communities	and	students	GBC	serves.	The	
mission	of	institutional	research	and	effectiveness	at	Great	Basin	College	is	to	foster	a	culture	of	evidence	
by	facilitating	the	management,	analysis,	reporting,	and	use	of	data	and	information	in	support	of	
planning,	assessment,	and	decision-making.	The	responsibilities	of	institutional	research	support	
institutional	efforts	in	strategic	planning	and	assessing	institutional	effectiveness;	support	academic	and	
student	services	departments	and	functions	in	assessing,	improving,	and	reporting	on	the	effectiveness	
of	their	programs;	serve	as	an	official	data	provider	to	the	state	of	Nevada,	the	federal	government,	and	
other	external	entities;	administer	student	satisfaction	and	alumni	surveys	and	support	the	analysis	of	
student	ratings	of	class	instruction;	conduct	special	analyses	on	issues	of	importance	to	the	college	
community;	and	serve	as	GBC’s	central	point	of	contact	for	institutional	data	requests.

Data	and	Information—found	on	the	publicly	accessible	institutional	research	page—has	a	number	of	
dashboards	showing	emerging	trends	across	our	constituency	and	higher	education.	Some	dashboards	
are	for	an	internal	audience,	though	some	are	available	to	an	external	audience	as	well.	This	results	in	
data	trends	indicating	population	estimates	and	profiles,	graduation	and	employment	rates,	student	
diversity	and	success,	and	more.	The	responsibility	for	reporting	this	data	rests	with	the	director	of	
institutional	research	and	effectiveness.	A	new	data	dashboard	is	available	on	the	GBC	website.	

An	example	of	the	institution	undergoing	a	data-driven	process	of	evaluation	and	improvement	is	the	
recently	completed	curricular	review.	This	was	a	whole-college	review,	touching	on	all	areas	of	academics	
and	recommending	steps	that	could	be	taken	to	strengthen	programs	and	departments.	The	report	was	
shared	with	all	faculty,	staff,	and	outside	stakeholders,	and	a	presentation	from	the	review	committee	
members	was	held	at	the	spring	2020	Welcome	Back	event.	The	report	from	curricular	review	is	included	
in	Appendix	B.

1.C. Academic Quality

1.C.1 The institution offers programs with appropriate content and rigor that are consistent with its 
mission, culminate in achievement of clearly identified student learning outcomes that lead to 
collegiate-level degrees, certificates, or credentials and include designators consistent with program 
content in recognized fields of study.

Great	Basin	College	offers	74	degree	and	certificate	programs	ranging	from	Bachelor’s	degree	programs	
to	skills	courses	in	fields	and	disciplines	appropriate	to	the	institutional	mission	of	delivering	quality	
education	to	rural	Nevada.	The	college	offers	a	variety	of	academic	degrees	via	online	delivery	that	are	
necessary	and	appropriate	for	rural,	place-bound	students,	as	well	as	in-demand	professional	and	
technical	degrees	in	fields	such	as	business,	nursing,	education,	mining,	manufacturing,	and	industry.	
Additionally,	GBC	offers	traditional	academic	transfer	degrees,	each	with	various	patterns	of	study.

A	number	of	GBC	programs	are	reviewed	and	periodically	accredited	by	professional	organizations	

https://www.gbcnv.edu/IR/GBC.html
https://www.gbcnv.edu/ir/data_dashboards.html
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beyond	NWCCU,	and	such	reviews	often	require	programs	to	modify	and	adapt	their	curriculum	and	
structure	to	reflect	educational	best	practices	in	the	field,	as	well	as	demonstrate	continued	adherence	to	
the	
standards	and	practices	of	the	discipline.	The	following	programs	are	accredited	and	regularly	reviewed	
by	outside	bodies:

• Elementary	and	Secondary	Education—Nevada	State	Board	of	Education
• A.A.S.	in	Nursing	and	B.S.	in	Nursing—Accreditation	Commission	for	Education	in	Nursing
• Radiology	Technology—Joint	Review	Committee	on	Education	in	Radiation	Technology
• A.A.S.	in	Human	Services—Council	for	Standards	in	Human	Services	Education
• MSHA	Licensed	to	provide	Mine	Safety	and	Health	Administration	classes

New	programs	and	changes	to	existing	programs	are	reviewed	and	approved	by	college	administrators,	
teaching	faculty,	the	curriculum	and	articulation	committee,	faculty	senate,	leadership	council,	the	NSHE	
Board	of	Regents,	and	the	NWCCU	to	ensure	they	are	academically	appropriate,	serve	the	needs	of	our	
student	body,	and	fulfill	GBC’s	mission	and	service	to	its	constituents.	Existing	programs	are	reviewed	on	
a	five	year	basis.	An	example	of	a	program	review	can	be	found	in	policy	3.40.	An	example	of	a	program	
review	can	be	found	in	Appendix	C.

1.C.2 The institution awards credit, degrees, certificates, or credentials for programs that are based 
upon student learning and learning outcomes that offer an appropriate breadth, depth, sequencing, 
and synthesis of learning.

Each	program	is	designed	with	specific	and	measurable	outcomes	for	student	completion,	and	each	
program	possesses	a	documented	and	verified	plan	of	study	that	suggests	appropriate	course	sequence	
and	timing	for	efficient	completion	of	the	program	or	degree.	The	structure	of	programs	is	regulated	
and	adheres	to	the	general	education	standards	of	the	college,	NSHE	requirements	and	standards,	and,	
in	certain	cases,	requirements	of	outside	accrediting	and	professional	bodies.	The	program	structures	
and	requirements	are	addressed	clearly	in	Great	Basin	College’s	catalog,	which	is	updated	annually.	The	
current	catalog	can	be	found	here.	Program	outcomes	and	General	Education	outcomes	can	be	found	on	
pages	78-237.

Each	course	offered	for	credit	at	Great	Basin	College	is	required	to	include	published,	course-appropri-
ate	learning	outcomes	with	details	on	how	each	learning	outcome	will	be	assessed	within	the	course.	In	
recent	years,	and	with	the	recent	redesign	of	general	education,	the	college	has	been	working	to	make	
learning	outcomes	consistent	across	courses	sharing	the	same	name	and	course	number;	efforts	toward	
this	are	ongoing.	Syllabus	policies	and	guidelines	can	be	found	here.	General	Education	outcomes	can	be	
found	on	pages	78-84.

New	programs	and	changes	to	existing	programs	are	reviewed	and	approved	by	college	administrators,	
teaching	faculty,	the	curriculum	and	articulation	committee,	faculty	senate,	leadership	council,	the	NSHE	
Board	of	Regents,	and	NWCCU	to	ensure	they	adhere	to	academic	policies	and	standards	within	the	
institution,	system,	and	other	accrediting	bodies.	New	courses	are	reviewed	and	approved	by	the	
curriculum	and	articulation	committee,	faculty	senate,	NSHE	common	course	numbering,	and	
leadership	council.

1.C.3 The institution identifies and publishes expected program and degree learning outcomes for 
all degrees, certificates, and credentials. Information on expected student learning outcomes for all 
courses is provided to enrolled students.

GBC	identifies	expected	program	and	degree	learning	outcomes	for	all	degrees,	certificates,	and	
credentials	through	a	curriculum	and	articulation	process	that	is	a	collaborative	effort	between	
appropriate	stakeholders,	such	as	faculty	senate	and	program	advisory	boards.	This	process	sees	these	
outcomes	go	through	a	multi-tiered	curriculum	review	process,	starting	with	curriculum	and	articulation,	
moving	to	faculty	senate,	then	institutional	leadership,	stakeholders	and	advisory	boards,	the	state	
system	(NSHE),	and	finally	to	NWCCU.

GBC	publishes	expected	program	and	degree	learning	outcomes	for	all	degrees,	certificates,	and	
credentials	through	its	catalog,	which	is	updated	annually.	Program-specific	pages	include	learning	
outcomes	for	each	program	as	well	as	recommended	paths	of	study	and	listings	of	required	and	elective	
courses.	Program	and	degree	learning	outcomes,	as	well	as	paths	of	study,	are	listed	on	pages	78-237.

At	GBC,	each	instructor	must	establish	course-specific	learning	outcomes	with	clear	assessment	
measures	for	every	course	offered;	these	syllabi	are	reviewed	and	archived	at	the	departmental	and	
institutional	level	via	departmental	support	staff	and	institutional	research.	Recent	efforts	have	focused	
on	standardizing	learning	outcomes	in	accordance	with	the	redesign	of	the	general	education	program	
and	establishing	consistency	among	courses	sharing	the	same	name	and	number.	Syllabus	policies	and	
guidelines	can	be	found	here.	An	archive	of	GBC	syllabi	can	be	found	here. 

1.C.4 The institution’s admission and completion or graduation requirements are clearly defined, 
widely published, and easily accessible to students and the public.

The	Great	Basin	College	catalog,	updated	and	reviewed	annually,	details	procedures	for	student	
admission,	program	and	degree	requirements,	recommended	sequences	of	study,	and	graduation	
requirements	and	procedures.	The	catalog	receives	an	in-depth	annual	review	by	the	registrar’s	office	
and	program	supervisors	to	ensure	it	reflects	not	only	program	updates	and	changes,	but	also	changes	to	
system	and	institutional	policies.

Additionally,	the	college	has	recently	updated	its	webpages	for	admissions	and	related	procedures,	
including	advising,	as	part	of	its	efforts	to	streamline	and	clarify	enrollment	procedures	for	students	as	
part	of	the	strategic	enrollment	management	plan.	Updated	admissions	pages	can	be	found	here.

1.C.5 The institution engages in an effective system of assessment to evaluate the quality of learning 
in its programs. The institution recognizes the central role of faculty to establish curricula, assess 
student learning, and improve instructional programs.

Assessment	of	programs	at	GBC	occurs	at	multiple	levels	and	is	designed	to	reflect	the	specific	functions	
and	structures	of	programs	while	still	serving	larger	institutional	assessment	needs.	Each	program	
undergoes	a	five-year	review,	the	structure	and	specifics	of	which	are	proposed	by	the	program’s	faculty	
and	approved	by	administration.	In	all	cases,	assessment	focuses	on	measuring	and	analyzing	student	
achievement	of	learning	outcomes	for	the	program;	methods	of	assessment	are	determined	by	faculty,	
program	supervisors,	and	administration.	Plans	for	program	assessment	and	assessment	reports	can	be	
found	here.

https://www.gbcnv.edu/administration/admin/PP/03-40.doc
https://www.gbcnv.edu/catalog/
https://www.gbcnv.edu/syllabus/
https://www.gbcnv.edu/catalog/
https://www.gbcnv.edu/syllabus/
https://www.gbcnv.edu/syllabi/
https://www.gbcnv.edu/catalog/
https://www.gbcnv.edu/admissions/nextsteps.html
https://www.gbcnv.edu/admissions/
https://www.gbcnv.edu/IR/assessment_academicprog.html
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Each	program	is	designed	with	specific	and	measurable	learning	outcomes	that	are	appropriate	to	the	
discipline,	and	each	program	undergoes	periodic	assessment	and	review.	The	results	of	these	program	
reviews	are	used	to	make	specific	programmatic	and	curricular	changes	as	well	as	assess	program	
effectiveness	and	value.	Additionally,	each	program	undergoes,	at	system-recommended	intervals,	a	
review	of	enrollment	and	student	completion	according	to	NSHE	policies.	Specific	program	assessments	
can	be	accessed	here.	Note:	assessment	of	associate	degrees	will	be	addressed	in	1.C.6.

In	addition	to	assessment	at	the	program	level,	each	instructor	completes	an	assessment	of	a	course	they	
teach	in	both	main	academic	semesters	(fall	and	spring).	These	assessments	require	faculty	to	assess	
student	learning	based	on	the	specific	learning	outcomes	for	their	course	and	identify	areas	of	strength	
and	weakness,	as	well	as	reflect	on	and	identify	methods	of	improvement.	Course	assessments	can	be	
found	here.

Assessment	of	general	education,	due	to	redesign	in	recent	years	in	response	to	a	perceived	need	for	
greater	and	focused	assessment,	will	be	covered	in	1.C.6.

Faculty	are	central	to	the	process	of	establishing	curricula,	assessing	student	learning,	and	improving	
instructional	programs.	Through	faculty	senate	subcommittees,	faculty	are	heavily	involved	in	the	process	
of	assessment	as	well	as	developing	review	standards	established	for	curriculum	and	articulation.	More	
information	on	faculty	senate	subcommittees	can	be	found	here.

After	redeveloping	the	general	education	program	and	the	change	from	the	institutional	assessment	plan	
to	NSHE’s	strategic	plan	metrics,	a	key	gap	in	closing	the	loop	was	identified:	a	lack	of	centralized,	
actionable	data	in	a	report	available	to	all	stakeholders.	Assessment	reports	are	compiled	into	the	
Closing	the	Loop	plan,	a	new	process	that	will	result	in	a	published	annual	report.	Closing	the	Loop	
includes	course	and	program	assessment	along	with	a	report	on	strategic	plan	indicators.	The	first	such	
report	will	be	published	in	summer	of	2020.	The	plan	is	included	in	Appendix	A.

1.C.6 Consistent with its mission, the institution establishes and assesses, across all associate and 
bachelor level programs or within a General Education curriculum, institutional learning outcomes 
and/or core competencies. Examples of such learning outcomes and competencies include, but are 
not limited to, effective communication skills, global awareness, cultural sensitivity, scientific and 
quantitative reasoning, critical analysis and logical thinking, problem solving, and/or information 
literacy.

This	criterion	is	addressed	on	the	programmatic	level,	but	also	through	the	core	general	education	
outcomes	and	the	general	education	program	at	Great	Basin	College.	For	a	significant	period	of	time,	
the	college	has	addressed	the	areas	of	student	learning	described	above	within	the	general	education	
program,	but,	as	identified	in	prior	accreditation	findings	with	NWCCU,	the	assessment	of	such	outcomes	
needed	development	and	focus	on	the	institutional	level,	which	triggered	a	significant	and	ongoing	
redesign	of	the	general	education	program	and	its	assessment.

In	considering	methods	of	assessing	the	general	education	program,	it	became	apparent	that	the	
learning	outcomes	as	well	as	the	structure	of	general	education	required	redesign	and	reconsideration.	
Under	the	older	general	education	model,	each	course	was	required	to	address	multiple	general	
education	outcomes	across	disparate	disciplines,	making	the	program	unassessable	as,	logistically	
speaking,	the	lack	of	focus	and	cohesion	in	determining	which	courses	addressed	which	outcomes	to	a	

significant	degree	created	difficulties	in	assessing	specific	outcomes.	Additionally,	under	the	older	model,	
a	number	of	the	outcomes	were	difficult	to	assess	due	to	wording.	The	general	education	program	prior	
to	redesign	is	printed	in	full	in	Appendix	D.
 
Beginning	in	fall	2018,	after	two	years	of	deliberation	and	work	by	faculty	and	administration,	the	college	
implemented	a	newly	redesigned	general	education	program	for	both	the	A.A.	and	A.S.	degrees.	The	
new	model	of	general	education	links	specific	courses	to	specific	learning	outcomes,	allowing	for	direct	
assessment	of	each	outcome	via	assessment	of	specific	courses.	Additionally,	the	new	program	reflects	
updated	outcomes	and	goals	for	higher	education	based	on	review	of	national	best	practices	and	
contemporary	student	needs,	placing	greater	emphasis	on	information	literacy,	cultural	diversity,	and	
problem	solving.	The	new	general	education	model	for	the	A.A.	and	A.S.	degrees	is	printed	in	Appendix	F.

With	a	significant	redesign	in	place,	The	general	education	committee	has	been	working	to	develop	
methods	of	assessing	general	education.	Currently,	the	plan	focuses	on	departmental	and	faculty	
assessment	of	general	education	courses	taught	within	the	department,	with	these	departmental	and	
faculty	assessments	being	gathered	and	assessed	on	the	institutional	level	by	the	general	education	and	
assessment	committees.	Data	will	be	used	to	make	larger	decisions	about	the	effectiveness	and	structure	
of	the	general	education	program	as	well	as	ensure	outcomes	are	being	addressed	consistently.	The	plan	
for	general	education	assessment	can	be	found	in	Appendix	E.

Currently,	given	the	redesign	of	general	education	as	well	as	its	assessment,	a	significant	body	of	
assessment	data	is	not	available.	However,	plans	for	assessment	of	general	education	courses	as	well	
as	plans	for	programmatic	assessment	of	general	education	have	been	produced	by	faculty,	and	some	
departments	have	commenced	pilot	assessments	to	test	the	validity	of	these	plans.	

Due	to	concerns	regarding	credit	restriction	and	the	policies	of	outside	accreditation	bodies,	the	
redesign	of	general	education	focused	on	the	A.A.	and	A.S.	degrees	exclusively	in	this	cycle.	Each	of	the	
A.A.S.	degrees	completes	its	own	program	review	according	to	institutional	and	system	policy	as	
mentioned	above.	The	most	significant	assessment	gap	for	the	outcomes	listed	in	the	criterion	
above—as	identified	during	the	last	accreditation	cycle	with	NWCCU—existed	in	the	A.A.	and	A.S.	
programs;	these	redesign	efforts	seek	to	redress	gaps	with	an	effective,	usable,	and	transparent	model.

The	forthcoming	Closing	the	Loop	annual	report	will	compile	assessment	reports	with	other	data	in	one	
central	place	available	to	all	stakeholders.	The	first	such	report	will	be	published	in	the	summer	of	2020.	
The	plan	is	included	in	Appendix	A.

1.C.7 The institution uses the results of its assessment efforts to inform academic and learning-sup-
port planning and practices to continuously improve student learning outcomes.

The	use	of	assessment	to	improve	student	learning	outcomes	occurs	at	multiple	levels	within	the	
institution	and	the	system.

At	the	course	level,	faculty-produced	course	assessments	are	used	to	assess	the	effectiveness	of	student	
learning	outcomes	and	achievement	of	student	learning.	A	component	of	such	assessments	is	reflection	
on	the	methods	by	which	learning	outcomes	can	be	improved	and	student	achievement	can	be	
increased.	An	example	of	a	course	assessment	is	printed	in	Appendix	G.

https://www.gbcnv.edu/IR/assessment_academicprog.html
https://www.gbcnv.edu/IR/assessment_coursebydept.html
https://www.gbcnv.edu/senate/committee.html
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In	addition	to	individual	courses,	academic	programs	are	reviewed	on	five-year	staged	cycles	within	
the	institution	and	by	outside	accrediting	bodies	and	content	specialists.	Such	program	reviews	include	
reflection	on	student	success	and	outcome	achievement,	and	also	contain	recommendations	for	program	
development	and	modification.	More	information	on	course	and	program	assessment	is	available	here.

Learning Support Services

Learning	support	services—including	GBC’s	Academic	Success	Center,	library,	and	adult	basic	
education—undergo	review	and	develop	specific	plans	for	improvement	and	development	to	better	
serve	and	support	student	learning.	These	plans	are	developed	in	coordination	with	the	administrator	
specifically	overseeing	that	support	service	for	implementation	and	are	reviewed	each	year.

Evidence

Each	year,	GBC	reports	an	academic	master	plan	to	the	Nevada	System	of	Higher	Education	(NSHE).	This	
includes	plans	for	degrees,	programs,	and	similar	information	that	indicates	to	NSHE	authorities	what	
GBC’s	academic	plans	and	goals	consist	of.	The	academic	master	plan	is	a	reflection	of	closing	the	loop	on	
data	gained	from	NSHE’s	strategic	plan	metrics.

At	the	institutional	level,	NSHE’s	strategic	plan	metrics	and	GBC’s	strategic	plan	establish	guidelines	and	
processes	for	data	collecting	and	assessment	across	all	areas	of	the	institution,	and	GBC’s	strategic	plan	
sets	priorities	for	developing	academic	programs	and	support	systems	designed	to	improve	and	better	
facilitate	student	achievement	and	learning	outcomes.	

In	addition	to	these	institutional	efforts,	data	collected	at	the	institutional	level	is	reported	to	NSHE	and	is	
used	to	inform	system-wide	policies	and	initiatives	designed	to	improve	student	achievement	and	
institutional	practices	across	Nevada.	Recent	initiatives	in	this	regard	include	mandatory	academic	
advising,	the	development	of	a	statewide	co-requisite	policy	for	English	and	mathematics,	and	other	
programs	designed	to	increase	retention	and	degree	achievement	across	the	state.	More	information	on	
this	initiative	and	relevant	data	is	included	in	Appendix	H.	

The	forthcoming	Closing	the	Loop	annual	report	will	compile	assessment	reports	with	other	data	in	one	
central	place	available	to	all	stakeholders.	The	first	such	report	will	be	published	in	the	summer	of	2020.	
The	plan	is	included	in	Appendix	A.	

1.C.8 Transfer credit and credit for prior learning is accepted according to clearly defined, widely 
published, and easily accessible policies that provide adequate safeguards to ensure academic 
quality. In accepting transfer credit, the receiving institution ensures that such credit accepted is 
appropriate for its programs and comparable in nature, content, academic rigor, and quality.

GBC	adheres	to	Nevada	System	for	Higher	Education	policy	Title	4,	Chapter	14,	Section	15,	for	transfer	
credit	as	well	as	internal	transfer	policies.	Transfers	are	handled	by	the	office	of	the	registrar,	and,	when	
content	specialty	is	required	to	determine	transfer	acceptability,	the	appropriate	academic	department/
faculty	member	provides	consultation.

A	major	component	of	GBC	transfer	initiatives	is	coordination	with	the	University	of	Nevada–Reno.	Their	
Silver	Core	general	education	requirements	have	14	components,	and	GBC’s	revised	general	education	

grid	is	under	continuous	review	to	best	assist	GBC	students	in	meeting	transfer	eligibility	with	the	
requirements	for	both	institutions.	One	example	is	a	change-in-progress	at	GBC	to	replace	COM	101	with	
COM	113	to	better	serve	student	and	institutional	partner	needs—instead	of	having	to	take	an	additional	
course	in	communication,	students	are	directly	meeting	the	requirement	with	the	move	to	COM	113.	
Such	changes	better	serve	students	and	the	goals	of	NSHE.

In	addition,	GBC	maintains	transfer	and	articulation	agreements	with	a	number	of	additional	institutions	
designed	to	facilitate	smooth	transitions	for	students	transferring	into	GBC	and	transferring	from	GBC	to	
other	institutions.	To	facilitate	this	process,	GBC	hired	a	transfer	coordinator	in	fall	of	2019.

1.C.9 The institution’s graduate programs are consistent with its mission, are in keeping with the 
expectations of its respective disciplines and professions, and are described through nomenclature 
that is appropriate to the levels of graduate and professional degrees offered. The graduate pro-
grams differ from undergraduate programs by requiring, among other things, greater: depth of study; 
demands on student intellectual or creative capacities; knowledge of the literature of the field; and 
ongoing student engagement in research, scholarship, creative expression, and/or relevant 
professional practice.

Great	Basin	College	does	not	offer	graduate	programs	at	this	time.

1.D. Student Achievement

1.D.1 Consistent with its mission, the institution recruits and admits students with the potential to
benefit from its educational programs. It orients students to ensure they understand the
requirements related to their programs of study and receive timely, useful, and accurate information
and advice about relevant academic requirements, including graduation and transfer policies.

Great	Basin	College	publishes	its	admissions	requirements	in	multiple	locations	and	has,	in	the	past	
academic	year,	worked	to	refine	its	procedures	for	admissions,	advising,	and	placement.	This	involved	
updates	to	admissions	and	placement	policies,	review,	and	revision	of	the	website	to	streamline	admis-
sions	processes	for	applicants,	as	well	as	implementation	of	new	plans	to	increase	student	advisement.	A	
majority	of	these	revisions	have	been	a	result	of	the	strategic	enrollment	management	(SEM)	plan,	which	
is	in	the	first	year	of	its	implementation.

In	addition	to	these	changes,	the	college	is	working	to	improve	student	retention	via	the	implementation	
of	the	Starfish	system	as	well	as	the	SEM	plan	and	implementation	of	NSHE	Strategies	for	Success. An 
additional	element	currently	being	planned	and	implemented	is	the	NSHE	mandate	to	eliminate	
developmental	math	and	English	courses,	replacing	them	with	a	corequisite	model	that	has	shown	great	
promise	within	higher	education	systems	in	other	states	(Tennessee,	Colorado,	California,	etc.).

Many	of	these	programs	and	plans	were	introduced	in	the	2018–2019	academic	year,	and	
implementation	is	ongoing.	NSHE	and	GBC	believe	these	efforts	will	prove	valuable	and	effective	in	
ensuring	student	success	from	enrollment	to	graduation.

1.D.2 Consistent with its mission and in the context of and in comparison with regional and national
peer institutions, the institution establishes and shares widely a set of indicators for student
achievement including, but not limited to, persistence, completion, retention, and post-graduation

https://www.gbcnv.edu/IR/assessresources.html
https://nshe.nevada.edu/administration/academic-student-affairs/transfer-and-articulation/
https://nshe.nevada.edu/administration/academic-student-affairs/transfer-and-articulation/
https://nshe.nevada.edu/administration/academic-student-affairs/transfer-and-articulation/
https://www.unr.edu/provost/faculty-affairs/curriculum-central/core-curriculum/silver-core-requirements/objectives
https://www.gbcnv.edu/programform/Gen_Ed_Requirements.pdf
https://www.gbcnv.edu/programform/Gen_Ed_Requirements.pdf
https://www.gbcnv.edu/admissions/
https://nshe.nevada.edu/2019/02/nshe-identifies-six-strategies-to-improve-student-success/
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success. Such indicators of student achievement should be disaggregated by race, ethnicity, age, 
gender, socioeconomic status, first generation college student, and any other institutionally 
meaningful categories that may help promote student achievement and close barriers to academic 
excellence and success (equity gaps).

Great	Basin	College’s	institutional	data	includes	measurements	of	student	access,	success,	and	
achievement	(degree	attainment,	etc.)	by	race,	ethnicity,	age,	gender,	and	geography—an	important	
category	considering	the	size	of	GBC’s	service	region.	These	indicators	are	included	on	GBC’s	institutional	
research	page.

Additional	data	on	socioeconomic	status,	first	generation	college	student,	and	other	types	of	
demographic	information	is	available	and	is	being	integrated	as	part	of	the	strategic	enrollment	
management	(SEM)	plan	for	improved	equity,	access,	and	success.	The	SEM	plan	is	currently	in	the	
implementation	phase	with	first-year	rollout	focusing	on	student	affairs	practices.	A	copy	of	the	SEM	plan	
is	in	Appendix	I.

The	forthcoming	Closing	the	Loop	annual	report	will	compile	key	performance	indicators	alongside	
course	and	program	assessments	in	one	central	place	available	to	all	stakeholders.	The	first	such	report	
will	be	published	in	the	summer	of	2020.	The	plan	is	included	in	Appendix	A.

1.D.3 The institution’s disaggregated indicators of student achievement should be widely published 
and available on the institution’s website. Such disaggregated indicators should be aligned with 
meaningful, institutionally identified indicators benchmarked against indicators for peer institutions 
at the regional and national levels and be used for continuous improvement to inform planning, 
decision making, and allocation of resources.

Institutional	data	is	available	in	multiple	forms,	including	publicly	published	dashboards,	internal	data	
that	is	distributed	on	a	weekly	or	monthly	basis,	and	data	available	as	needed	for	specific	research	or	
projects.	At	this	time,	GBC	does	not	have	an	intranet	system	to	disseminate	in-house	data	to	internal	
stakeholders.	A	new	data	dashboard	is	available	on	the	GBC	website.	

The	foundation	for	establishing	GBC	metrics	for	access,	retention,	completion,	and	other	related	areas	is	
NSHE’s	strategic	plan	metrics	initiative.	The	application	of	data	to	these	metrics	results	in	a	clearer	
picture	of	areas	of	needed	improvement.	This	includes	data	to	better	understand	underserved	
populations	that	are	especially	in	need	for	equitable	access	to	higher	education.

Closing	the	loop	for	this	standard	is	part	of	the	overall	strategic	enrollment	management	(SEM)	plan.	The	
departure	from	the	institutional	assessment	plan	(IAP)	has	resulted	in	a	more	streamlined,	data-driven	
approach	for	the	SEM	plan.	Implementation	is	in	its	first	year	and	indicators	will	be	informing	future	
action	and	plan	implementation	models.	A	copy	of	the	SEM	plan	is	printed	in	Appendix	I.	

The	forthcoming	Closing	the	Loop	annual	report	will	compile	key	performance	indicators	alongside	
course	and	program	assessments	in	one	central	place	available	to	all	stakeholders.	The	first	such	report	
will	be	published	in	the	summer	of	2020.	The	plan	is	included	in	Appendix	A.

1.D.4 The institution’s processes and methodologies for collecting and analyzing indicators of student 
achievement are transparent and are used to inform and implement strategies and allocate resources 
to mitigate perceived gaps in achievement and equity.

This	standard	is	addressed	at	Great	Basin	College	via	the	ongoing	work	of	various	administrative	offices,	
institutional	leaders,	and	advisory	bodies.	GBC’s	mission	and	vision	statements,	values,	strategic	goals,	
and	operational	plans	provide	the	foundation	for	the	selection,	management,	and	use	of	data	and	
information.	NSHE	has	a	policy	that	lays	out	institutional	advisory	council	charges	and	procedures.

Data	collection	at	GBC	is	guided	by	the	strategic	plan,	which	sets	strategic	goals	for	the	institution	as	well	
as	benchmarked	indicators	for	achievement.	In	addition,	data	collection	is	guided	by	the	NSHE	system	
office,	which	collects	data	annually	to	support	its	own	strategic	planning	efforts.	GBC’s	strategic	plan	can	
be	found	here.

Data	collection	at	Great	Basin	College	is	completed	by	the	Office	of	Institutional	Research	and	
Effectiveness.	Desegregated	data	on	completion,	retention,	demographics,	and	additional	academic	
benchmarks	can	be	located	in	a	series	of	dashboards	maintained	and	available	online.	The	data	is	
available	to	the	public	on	the	GBC	website	through	IR’s	dashboards	including	a	new	data	dashboard.	

The	information	provided	under	strategic	plan	metrics	as	well	as	IPEDS	outcomes	provides	benchmarked	
comparisons	between	regional	and	peer	institutions	within	NSHE	and	beyond.	These	metrics,	which	
address	equity	gaps,	inform	strategic	planning	at	multiple	levels.

Such	metrics	are	incorporated	in	institution	and	system	assessments	of	effectiveness,	which	inform	GBC	
strategic	planning	as	well	as	strategic	within	the	NSHE	System.	Currently,	GBC	is	in	the	end	stage	of	the	
current	strategic	plan;	the	plan	runs	through	2021.	The	NSHE	system	has	identified	its	benchmarks	for	
the	process	within	the	Strategic	Plan	Metrics	as	access,	success,	closing	the	achievement	gap,	workforce,	
and	research.	Data	collected	according	to	both	the	GBC	strategic	plan	as	well	as	the	NSHE	system	will	be	
used	to	inform	strategic	plans	for	both	the	system	and	the	institution	within	the	next	planning	cycle.

The	forthcoming	Closing	the	Loop	annual	report	will	compile	key	performance	indicators	alongside	
course	and	program	assessments	in	one	central	place	available	to	all	stakeholders.	The	first	such	report	
will	be	published	in	the	summer	of	2020.	The	plan	is	included	in	Appendix	A.	

https://www.gbcnv.edu/IR/GBC.html
https://www.gbcnv.edu/IR/GBC.html
https://www.gbcnv.edu/IR/GBC.html
https://www.gbcnv.edu/ir/data_dashboards.html
https://ir.nevada.edu/strategic_plan.php
https://www.gbcnv.edu/administration/advisory.html
https://nshe.nevada.edu/wp-content/uploads/file/BoardOfRegents/PGManual/chapters//Chapter%2015%20-%20Community%20College%20Institutional%20Advisory%20Councils.pdf
https://www.gbcnv.edu/administration/.../strategicplan_20142021.pdf
https://www.gbcnv.edu/IR/GBC.html
https://www.gbcnv.edu/ir/data_dashboards.html
https://ir.nevada.edu/strategic_plan.php
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STANDARD TWO - GOVERNANCE, RESOURCES, 
& CAPACITY

2.A: Governance

2.A.1 The institution demonstrates an effective governance structure, with a board(s) or other
governing body(ies) composed predominantly of members with no contractual, employment
relationship, or personal financial interest with the institution. Such members shall also possess
clearly defined authority, roles, and responsibilities. Institutions that are part of a complex system
with multiple boards, a centralized board, or related entities shall have, with respect to such boards,
written and clearly defined contractual authority, roles, and responsibilities for all entities. In
addition, authority and responsibility between the system and the institution is clearly delineated
in a written contract, described on its website and in its public documents, and provides the NWCCU
accredited institution with sufficient autonomy to fulfill its mission.

Great	Basin	College	(GBC)	is	a	member	of	the	Nevada	System	of	Higher	Education	(NSHE),	which	is	
governed	by	an	elected	board	as	required	by	the	Nevada	Constitution.	The	NSHE	Board	of	Regents	are	
elected	by	the	members	of	their	geographic	districts	based	on	one	person,	one	vote.	The	elected	13	
member	Board	of	Regents	is	a	governing	board	which	establishes	policy	for	the	eight	member	institutions	
of	higher	education.	The	Nevada	legislature	oversees	the	formulation	of	the	NSHE	biennial	budgets	and	
appropriation	of	funds	in	line	with	the	State	of	Nevada	structure.	The	NSHE	Board	of	Regents	appoints	a	
chancellor	who	serves	as	the	NSHE	chief	executive	officer	and	is	responsible	for	implementing	Board	
policies	and	strategic	initiatives.	Each	of	the	eight	member	institutions	has	a	president	who	reports	
directly	to	the	chancellor.	GBC	must	adhere	to	the	policies	and	procedures	of	NSHE	Code.	The	roles,	
authority,	and	by-laws	of	the	Board	of	Regents	are	available	online	in	the	Title	1	of	the	Board	of	Regents	
Handbook.	The	NSHE	Board	of	Regents	meeting	calendar	is	included	in	Appendix	J.

GBC	‘s	definition	of	roles,	authority,	and	responsibilities of	the	college	and	members	are	described	with	
GBC	policies	and	procedures. 

At	the	local	level,	the	president	serves	as	the	leader	of	GBC;	the	administrative	organization	of	GBC	is	
determined	by	the	president.	GBC	has	shared	governance	on	multiple	levels.	From	this	shared	
governance	principle,	currently,	the	president	is	guided	by	input	from	the	Institutional	Advisory	Council,	
Foundation	Board	of	Trustees,	vice	president	of	academic	and	student	affairs,	vice	president	for	business	
affairs,	administrative	faculty,	faculty	senate,	campus	directors, classified	council,	and	student	
government.	These	campus	entities	are	advisory	components	and	serve	to	facilitate	communication	
throughout	the	college.	All	entities	adhere	to	GBC	and	NSHE	policy	and	procedures	to	achieve	the	end	
goal	of	
fulfilling	the	GBC	mission	to	enrich	student’s	lives,	build	partnerships,	and	serve	rural	Nevada.

2.A.2 The institution has an effective system of leadership, staffed by qualified administrators, with
appropriate levels of authority, responsibility, and accountability who are charged with planning,
organizing, and managing the institution and assessing its achievements and effectiveness.

GBC’s	definition	of	roles,	authority,	and	responsibilities	of	the	college	and	members	are
described	within	GBC	policies	and	procedures	and	organizational	and	leadership	charts.
Organizationally,	all	of	the	entities	listed	below	serve	in	an	advisory	capacity	to	the	president	and	help	

guide	GBC’s	mission.	Faculty	and	administrators	at	GBC	are	accountable	to	stakeholders	for	relevancy	
and	quality	of	academic	programs.

1. Administration
The	GBC	president	is	the	chief	executive	officer	and	leader,	supported	by	an	executive	administrative
team.	The	president	reports	to	the	Board	of	Regents	through	the	chancellor.	The	president’s	specific
duties	and	responsibilities	are	set	forth	in	the	bylaws	of	the	regents.	The	president	is	responsible	for	all
final	decisions	at	the	college	and	is	the	chief	college	representative	to	the	community	at	large.	Each	vice
president	is	appointed	by	the	president	subject	to	the	approval	of	the	NSHE	chancellor.	Duties	and
responsibilities	are	specified	by	the	president.	Vice	presidents—who	head	academic	affairs,	student
affairs,	and	administrative	services—report	directly	to	the	president.	A	curriculum	vitae	for	President
Helens	is	included	as	Appendix	M.	A	curriculum	vitae	for	Vice	President	Rivera	is	included	as	Appendix	K.
A	curriculum	vitae	for	Vice	President	Sibert	is	included	as	Appendix	L.

The	president’s	outcomes	are	established	and	assessed	by	the	chancellor	and	NSHE	Board	of	Regents.	
The	vice	president’s	outcomes	and	assessment	is	evaluated	by	the	president.	All	appointment	processes	
for	vice	president	and	president	are	outlined	in	the	NSHE	Board	of	Regents	Code,	Title	2,	Chapter	1,	Page	
12-13.

2. Faculty Senate
The	purpose	of	faculty	senate	is	to	assure	academic	and	administrative	faculty	participation	in	the
formation	of	institutional	policies	and	goals.	The	faculty	senate	makes	recommendations	concerning
general	policy	on	matters	of	faculty	welfare,	faculty	rights	under	the	NSHE	Code,	and	faculty	involvement
in	the	Great	Basin	College	mission.

Current	Faculty	Senate	standing	committees	include	academic	standards,	assessment,	budget	and	
facilities,	compensation	and	benefits,	curriculum	and	articulation,	department	chairs,	distance	education,	
faculty	and	administrative	evaluation,	faculty	and	staff	safety,	general	education,	library,	part-time	
instructors,	personnel,	and	student	relations.	Additional	ad	hoc	committees	are	formed	as	need	
demands.	As	of	the	writing	of	this	report,	these	include	bylaws,	diverse	populations,	and	athletics.

2.A.3 The institution employs an appropriately qualified chief executive officer with full-time
responsibility to the institution. The chief executive may serve as an ex officio member of the
governing board(s) but may not serve as its chair.

The	NSHE	Board	of	Regents	appoints	and	evaluates	the	chancellor,	who	serves	as	the	NSHE	CEO.	The	
NSHE	Board	of	Regents	delegates	authority	and	responsibility	to	the	chancellor	for	operation	of	the	eight	
member	institutions	including	GBC.	Title	1,	Article	VII	of	the	Board	of	Regents	Handbook	outlines	the	
authority,	roles,	and	responsibilities	of	the	chancellor.	The	Chancellor	is	responsible	to	vet	the	president	
of	GBC	with	Board	of	Regents	providing	final	approval.	GBC	President	Joyce	Helens	is	employed	full-time	
as	the	chief	executive	officer	of	the	institution	and	reports	directly	to	the	chancellor.

As	the	president	is	appointed	by	the	Board	of	Regents,	President	Helens	adheres	to	NSHE	authority,	
roles,	and	responsibilities	under	Title	1,	Article	VII	of	the	Board	of	Regents	Handbook.

https://nshe.nevada.edu/leadership-policy/board-of-regents/handbook/board-of-regents-handbook-subchapters/
https://nshe.nevada.edu/leadership-policy/board-of-regents/handbook/board-of-regents-handbook-subchapters/
https://www.gbcnv.edu/administration/charts.html
https://www.gbcnv.edu/administration/policies.html
https://www.gbcnv.edu/administration/advisory.html
https://www.gbcnv.edu/administration/advisory.html
https://www.gbcnv.edu/senate/minutes.html
https://www.gbcnv.edu/classified/docs.html
https://www.gbcnv.edu/student_life/admin/sgadocs.html
https://www.gbcnv.edu/student_life/admin/sgadocs.html
https://www.gbcnv.edu/administration/policies.html
https://www.gbcnv.edu/administration/charts.html
https://www.gbcnv.edu/administration/
https://www.gbcnv.edu/administration/
https://nshe.nevada.edu/leadership-policy/
https://nshe.nevada.edu/leadership-policy/board-of-regents/handbook/board-of-regents-handbook-subchapters/
https://www.gbcnv.edu/senate/
https://nshe.nevada.edu/leadership-policy/board-of-regents/handbook/board-of-regents-handbook-subchapters/
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2.A.4 The institution’s decision-making structures and processes, which are documented and publicly 
available, must include provisions for the consideration of the views of faculty, staff, administrators, 
and students on matters in which each has a direct and reasonable interest.

The	institution’s	decision-making	structures	and	processes	are	well	documented	starting	with	the	Board	
of	Regents	Handbook,	Article	III,	Section	1,	delineating	authority	to	the	Board	of	Regents	(BOR):	“The	
exclusive	control	and	administration	of	the	University	is	vested	by	the	Constitution	of	the	State	in	an	
elected	Board	of	Regents.”	From	the	BOR,	authority	to	make	decisions	is	delegated	by	the	roles	stated	in	
Title	1,	Article	VII	of	the	BOR	Handbook	to	the	chancellor,	and	then	to	the	president	of	a	system	
institution,	such	as	GBC.	As	an	NSHE	system	institution,	GBC	is	required	to	have	a	clear	organizational	
chart	and	has	developed	by-laws	to	have	input	from	faculty	though	faculty	senate,	staff	through	classified	
council,	administrators	through	leadership	council,	and	students	through	the	student	government	
association.	Any	faculty,	staff,	and	students	have	a	clear	pathway	to	provide	input	through	grievance	
policies	as	well.	These	policies	are	in	the	GBC	policy	and	procedures	for	faculty	and	staff.	Students	
policies	are	available	in	the	GBC	catalog	starting	on	page	32.

2.B. Academic Freedom

2.B.1 Within the context of its mission and values, the institution adheres to the principles of 
academic freedom and independence that protect its constituencies from inappropriate internal and 
external influences, pressures, and harassment.

Great	Basin	College	is	committed	to	upholding	the	standards	of	academic	freedom	and	responsibility,	as	
described	in	the	NSHE	Code	(NSHE	Board	of	Regents	Handbook,	Title	2),	and	the	American	Association	of	
University	Professors’	“Statement	of	Principles	of	Academic	Freedom	and	Tenure”	(GBC	catalog,	page	18):
             
Academic freedom is essential to these purposes and is applicable to both teaching and research. 
Freedom in teaching is fundamental for the protection of the rights of the teacher in teaching and of the 
student in learning. Freedom in research is fundamental to the advancement of truth and knowledge. A 
member of the faculty has freedom and an obligation, in the classroom or in research, to discuss and 
pursue the faculty member’s subject with candor and integrity, even when the subject requires 
consideration of topics which may be politically, socially or scientifically controversial. In order to ensure 
the freedom to seek and profess truth and knowledge, as stated in Section 2.3 of the Nevada System of 
Higher Education Code, the faculty member, as defined in Section 2.2 of this chapter, shall not be 
subjected to censorship or discipline by the Nevada System of Higher Education on grounds that the 
faculty member has expressed opinions or views which are controversial, unpopular or contrary to the 
attitudes of the Nevada System of Higher Education or the community.

The concept of academic freedom is accompanied by the equally demanding concept of academic 
responsibility. A member of the faculty is responsible for the maintenance of appropriate standards of 
scholarship and instruction.

2.B.2 Within the context of its mission and values, the institution defines and actively promotes an 
environment that supports independent thought in the pursuit and dissemination of knowledge. It 
affirms the freedom of faculty, staff, administrators, and students to share their scholarship and 
reasoned conclusions with others. While the institution and individuals within the institution may 
hold to a particular personal, social, or religious philosophy, its constituencies are intellectually free 

to test and examine all knowledge and theories, thought, reason, and perspectives of truth. 
Individuals within the institution allow others the freedom to do the same.

GBC	and	NSHE	provide	an	environment	that	encourages	independent	thought	in	the	pursuit	of	
knowledge	while	protecting	constituencies	from	inappropriate	internal	and	external	influences,	
pressures,	and	harassment.	Policies	and	principles	affirming	academic	freedom	are	found	in	GBC’s	
policies	and	the	NSHE	Code.	GBC’s	faculty	evaluation	process	encourages	and	accounts	for	academic	
pursuits.	The	faculty	evaluation	process	provides	for	the	demonstration	of	activities	that	include	
advancing	discovery,	creativity,	and	dissemination	of	knowledge	within	one’s	area	of	expertise.	These	
include	organizing	and/or	presenting	and	symposia,	conference,	etc.	either	on	campus	or	at	other	
organizations,	meetings,	or	conferences.	A	copy	of	the	faculty	evaluation	form	with	instructions	is	
included	as	Appendix	N.	

Academic	freedom	allows	faculty,	staff,	students,	and	invited	guests	to	research,	discuss,	and	publish	
in	an	open	academic	setting,	even	when	this	“requires	consideration	of	topics	which	may	be	politically,	
socially,	or	scientifically	controversial”	(NSHE	Code	Title	2	Section	2.1.2).	Academic	responsibility	requires	
that	such	research,	discussion,	and	publication	be	conducted	in	a	civil	manner,	following	“appropriate	
standards	of	scholarship	and	instruction”	(NSHE	Code	Title	2	Section	2.1.3).

2.C. Policies and Procedures

2.C.1 The institution’s transfer-of-credit policy maintains the integrity of its programs and facilitates 
the efficient mobility of students desirous of the completion of their educational credits, credentials, 
or degrees in furtherance of their academic goals.
 
GBC’s	transfer-of-credit	policy	is	available	via	the	admissions	website.	This	includes	information	regarding	
applying,	placement	instruction,	fees	and	tuition,	and	transferring	to	GBC.	A	submitted	official	transcript	
is	articulated	for	possible	credit	towards	all	degrees	and	certificates;	the	reviewer	verifies	regional	
accreditation	of	the	applicable	institutions.	Students	are	notified	when	their	transfer	credit	report	is	
available	to	review	with	their	advisor.	The	GBC	catalog	includes	detailed	policies	regarding	transfer	of	
credits	such	as	transferring	between	NSHE	institutions.	NSHE	Title	4	of	the	Board	of	Regents	Handbook 
addresses	student	admission,	registration,	articulation	and	transfer	and	enrollment	policies.

GBC	hired	a	full-time	transfer	coordinator	in	fall	2019	to	further	facilitate	seamless	student	transfer	into	
and	out	of	the	college.

2.C.2 The institution’s policies and procedures related to student rights and responsibilities should 
include, but not be limited to, provisions related to academic honesty, conduct, appeals, grievances, 
and accommodations for persons with disabilities.

The	GBC	Student	Rights	and	Responsibilities	website	and	GBC	catalog	include	information	for	students,	
faculty	and,	staff	regarding	student	rights	and	responsibilities	(page	32).	The	catalog	includes	academic	
honesty	(pages	29–30),	grade	appeal	procedures	(page	77),	student	grievance	procedures	(page	42),	and	
information	on	the	disability	resource	center	(page	57).	The	Accessibility	Services	for	Students	site	is	for	
students	with	disabilities	to	request	accommodations—accommodations	can	include	service	and	
emotional	support	animals,	for	instance.

https://nshe.nevada.edu/leadership-policy/board-of-regents/handbook/board-of-regents-handbook-subchapters/
https://nshe.nevada.edu/leadership-policy/board-of-regents/handbook/board-of-regents-handbook-subchapters/
https://www.gbcnv.edu/administration/charts.html
https://www.gbcnv.edu/administration/charts.html
https://www.gbcnv.edu/administration/policies.html
https://www.gbcnv.edu/senate/bylaws.html
https://www.gbcnv.edu/administration/policies.html
https://www.gbcnv.edu/administration/policies.html
https://www.gbcnv.edu/student_life/sga.html
https://www.gbcnv.edu/student_life/sga.html
https://www.gbcnv.edu/administration/policies.html
https://www.gbcnv.edu/catalog/catalogs/current_catalog.pdf
https://nshe.nevada.edu/leadership-policy/board-of-regents/handbook/board-of-regents-handbook-subchapters/
https://www.gbcnv.edu/catalog/catalogs/current_catalog.pdf
https://nshe.nevada.edu/wp-content/uploads/T2CH02AcademicFreedomandResponsibility.pdf
https://nshe.nevada.edu/wp-content/uploads/T2CH02AcademicFreedomandResponsibility.pdf
https://www.gbcnv.edu/admissions/transfer-to.html
https://www.gbcnv.edu/catalog/catalogs/current_catalog.pdf
https://nshe.nevada.edu/leadership-policy/board-of-regents/handbook/board-of-regents-handbook-subchapters/
https://www.gbcnv.edu/rights_responsibilities/
https://www.gbcnv.edu/catalog/
https://www.gbcnv.edu/rights_responsibilities/conduct.html
https://www.gbcnv.edu/disabilities/index.html
https://www.gbcnv.edu/administration/admin/PP/06-02.pdf
https://www.gbcnv.edu/administration/admin/PP/06-03.pdf
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2.C.3 The institution’s academic and administrative policies and procedures should include admission 
and placement policies that guide the enrollment of students in courses and programs through an 
evaluation of prerequisite knowledge, skills, and abilities to ensure a reasonable probability of 
student success at a level commensurate with the institution’s expectations. Such policies should also 
include a policy regarding continuation in and termination from its educational programs, including 
its appeal and re-admission policy.
 
GBC	publishes	admissions	(page	21)	and	placement	policies	(page	24)	in	the	catalog.	The	GBC	placement	
procedure	for	math	and	English	courses	requires	students	to	submit	ACT	or	SAT	scores	unless	official	
transcripts	are	submitted	showing	courses	have	been	completed.	Otherwise,	students	must	take	a	
placement	exam	and	provide	results	to	the	admissions	and	records	office.

GBC	publishes	the	policies	regarding	placement	test	scores	for	math	and	English	in	the	catalog	(pages	
24–26)	to	ensure	the	reasonable	probability	of	student	success	at	Great	Basin	College.	The	GBC	
Academic	Success	Center	provides	placement	information	and	tutoring	for	students	to	review	math	skills.	
GBC	advisors	and	college	staff	work	together	to	ensure	students	are	placed	in	appropriate	courses.	GBC’s	
appeal	and	readmission	policies	are	defined	by	the	NSHE	Board	of	Regents	Title	II	and	are	listed	in	the	
catalog	(pages	306–311).

2.C.4 The institution’s policies and procedures regarding the secure retention of student records must 
include provisions related to confidentiality, release, and the reliable backup and retrievability of such 
records.

GBC	publishes	policies	and	procedures	regarding	the	secure	retention	of	student	records	in	the	catalog,	
including	confidentiality	(page	39)	and	retention	and	disposition	of	student	records	(page	5).	

The	majority	of	student	records	in	student	services	are	stored	in	a	password-protected	document	
imaging	system	and	retained	permanently.	Many	forms	for	student	services,	such	as	applications	for	
admission,	are	digital,	so	storage	is	automatic.	Student	computing	services,	part	of	NSHE,	backs	up	data	
at	servers	in	Reno	and	Las	Vegas.

All	full-time	faculty,	staff,	and	student	workers	are	required	to	attend	FERPA	training	before	given	access	
to	student	records.	All	new	full-time	faculty	and	staff	are	required	to	attend	a	new-hire	orientation,	which	
includes	FERPA	training.

2.D. Institutional Integrity

2.D.1 The institution represents itself clearly, accurately, and consistently through its announcements, 
statements, and publications. It communicates its academic intentions, programs, and services to 
students and to the public and demonstrates that its academic programs can be completed in a timely 
fashion. It regularly reviews its publications to ensure accuracy and integrity in all representations 
about its mission, programs, and services.

GBC	represents	itself	clearly,	accurately,	and	consistently	through	announcements,	statements,	and	
publications.	The	primary	fora	GBC	uses	to	disseminate	information	are	the	catalog	and	website.	With	
GBC’s	multi-campus	nature,	electronic	communication	is	very	important	to	mission	fulfillment.	
Announcements	are	made	via	email,	through	posting	on	WebCampus,	social	media,	and	more.	All	college	

messaging	is	reviewed	by	the	director	of	marketing	and	communication,	who	also	has	begun	a	
rebranding	process	of	the	institution.

GBC’s	catalog	is	published	annually,	encapsulating	academic	programs,	services,	degree	programs,	and	
policies.	Copies	are	available	in	print	to	faculty	members,	and	digital	copies	are	publicly	posted	through	
the	website.	Degree	programs	include	a	listing	of	courses	needed	for	completion	of	each	program	and	a	
suggested	course	sequence.

2.D.2 The institution advocates, subscribes to, and exemplifies high ethical standards in its 
management and operations, including in its dealings with the public, NWCCU, and external 
organizations, including the fair and equitable treatment of students, faculty, administrators, staff, 
and other stakeholders and constituencies. The institution ensures that complaints and grievances 
are addressed in a fair, equitable, and timely manner.

GBC	advocates	for	ethical	standards	in	all	dealings;	policies	and	procedures	are	defined	by	the	State	of	
Nevada,	NSHE,	and	GBC.	GBC	has	policies	on	ethics,	availability	of	public	records,	and	policies	against	
discrimination	and	sexual	harassment.	The	GBC	catalog	includes	policies	to	ensure	fair	and	equitable	
treatment	of	students	(page	33)	and	including	student	grievances	(page	42).	The	human	resources	
section	of	GBC	policy	(Chapter	5)	contains	policies	that	provide	for	equitable	and	appropriate	treatment	
of	all	college	employees	and	potential	employees,	as	well	as	for	clear	and	consistent	access	to	GBC	by	
external	groups.

As	stated	in	NSHE	Code	(Title	4,	Chapter	1,	Section	3),	all	public	officials	and	employees	are	subject	
to	the	code	of	ethical	standards	of	the	State	of	Nevada	(Nevada	Revised	Statutes	(NRS)	281A.400	–	
281A.480).	These	sections	of	the	NRS	include,	but	are	not	limited	to,	provisions	related	to	acceptance	
of	gifts	and	services	(NRS	281A.400),	voting	(NRS	281A.420),	bidding	on	contracts	(NRS	281A.430),	and	
honorariums	(NRS	281A.510).

General	policies	regarding	standards	of	fair	treatment	for	faculty,	staff,	and	administration	may	be	found	
in	the	NSHE	Handbook	(Title	2,	Chapter	6;	Rules	and	Disciplinary	Procedures).	Chapter	6	does	not	
define	what	is	ethical	as	much	as	to	define	those	activities	that	are	prohibited.	The	chapter	also	
describes	disciplinary	actions,	sanctions,	hearing	procedures,	and	appeals	to	assure	fair	and	equitable	
treatment	of	employees.	Policies	regarding	student	recruitment,	Equal	Employment	Opportunity,	and	
Affirmative	Action	are	in	the	NSHE	Handbook	in	Title	4,	Chapter	8.

The	authority	to	establish	institutional	grievance	procedures	and	the	conditions	under	which	they	may	
be	applied	is	delegated	to	GBC	through	NSHE	Code	in	Title	2,	Chapter	5,	Section	5.7.	Grievance	
procedures	for	all	GBC	employees	regarding	Affirmative	Action	and	Equal	Employment	Opportunity	are	
provided	in	GBC	policy	5.50.7.

2.D.3 The institution adheres to clearly defined policies that prohibit conflicts of interest on the part 
of members of the governing board(s), administration, faculty, and staff.

GBC	is	subject	to	the	Nevada	Revised	Statutes	(NRS	281A.400–281A.480),	the	Board	of	Regents	Code	
(Title	4,	Chapter	1,	Section	3;	Chapter	2,	Section	3;	Chapter	3,	Sections	7–9),	and	institutional	policies	
and	procedures.	Members	of	the	Board	of	Regents,	college	administration,	faculty,	and	staff	are	subject	
to	the	code	of	ethical	standards	developed	for	the	conduct	of	public	officers	and	employees.	All	board	

https://www.gbcnv.edu/admissions/placement.html
https://www.gbcnv.edu/catalog/catalogs/current_catalog.pdf
https://www.gbcnv.edu/catalog/catalogs/current_catalog.pdf
https://www.gbcnv.edu/asc/
https://www.gbcnv.edu/catalog/catalogs/current_catalog.pdf
https://www.gbcnv.edu/catalog/catalogs/current_catalog.pdf
https://www.scs.nevada.edu/about-us/nshe-policies-guidelines/
https://www.scs.nevada.edu/about-us/location-and-contact-information/
https://www.gbcnv.edu/catalog/catalogs/current_catalog.pdf
https://www.gbcnv.edu
https://www.gbcnv.edu/catalog/catalogs/current_catalog.pdf
https://www.gbcnv.edu/security/
https://www.gbcnv.edu/security/harassment.html
https://www.gbcnv.edu/catalog/catalogs/current_catalog.pdf
https://www.gbcnv.edu/administration/policies.html
https://www.gbcnv.edu/administration/policies.html
https://nshe.nevada.edu/tasks/sites/Nshe/assets/File/BoardOfRegents/Handbook/T4CH01GeneralPolicyStatements(1).pdf
https://www.leg.state.nv.us/NRS/NRS-281A.html
https://www.leg.state.nv.us/NRS/NRS-281A.html
https://www.leg.state.nv.us/NRS/NRS-281A.html
https://www.leg.state.nv.us/NRS/NRS-281A.html
https://www.leg.state.nv.us/NRS/NRS-281A.html
https://www.leg.state.nv.us/NRS/NRS-281A.html
https://nshe.nevada.edu/tasks/sites/Nshe/assets/File/BoardOfRegents/Handbook/T2CH06RulesandDisciplinaryProceduresforMembersoftheUniversityCommunityExceptDRI(2).pdf
https://nshe.nevada.edu/tasks/sites/Nshe/assets/File/BoardOfRegents/Handbook/T4CH08StudentRecruitmentandRetentionPolicyEqualEmploymentOpportunityPolicyandAffirmativeActionProgramforNSHE.pdf
https://nshe.nevada.edu/tasks/sites/Nshe/assets/File/BoardOfRegents/Handbook/T2CH05PersonnelPolicyforFaculty.pdf
https://www.gbcnv.edu/administration/admin/PP/05-50.doc
https://www.leg.state.nv.us/NRS/NRS-281A.html
https://nshe.nevada.edu/tasks/sites/Nshe/assets/File/BoardOfRegents/Handbook/T4CH01GeneralPolicyStatements(1).pdf
https://nshe.nevada.edu/wp-content/uploads/file/BoardOfRegents/Handbook/title4//T4-CH02%20Administrative%20Officers.pdf
https://nshe.nevada.edu/wp-content/uploads/file/BoardOfRegents/Handbook/title4//T4-CH03%20Professional%20Staff.pdf
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members,	administration,	faculty,	and	staff	are	required	to	disclose	any	conflicts	of	interest	per	NRS	and	
NSHE	code.

2.E. Financial Resources

2.E.1. The institution utilizes relevant audit processes and regular reporting to demonstrate financial
stability, including sufficient cash flow and reserves to achieve and fulfill its mission.

GBC	policies	for	budget	and	finances	are	included	in	section	4,	parts	1–10.

GBC	is	primarily	funded	by	moneys	directed	to	it	through	the	State	of	Nevada	general	fund	as	provided	
by	the	legislature	and	governor	of	the	State	of	Nevada.	This	accounts	for	about	78%	of	GBC	funding.	
Most	remaining	funding	comes	from	student	fees	charged	per	credit	directly	to	students	(20%),	as	
approved	by	NSHE	(these	fees	are	essentially	the	same	as	tuition	charged	in	most	colleges).	Lesser	funds	
come	through	various	other	fees	charged	to	students	(special	fees).	These	are	generally	tied	to	specific	
courses,	programs,	and	certain	types	of	expenditures	such	as	technology	and	capital	improvement.	Funds	
received	from	all	sources	are	restricted	in	their	expenditure	to	specific	categories	of	accounts	by	NSHE	
and	the	State	of	Nevada.

The	financial	planning	of	GBC	is	inextricably	tied	to	a	statewide	process	and	to	decision-makers	that	
include	the	chancellor,	Board	of	Regents,	governor,	and	state	legislature.	The	Nevada	legislature	meets	
biennially	during	the	first	six	months	of	odd-numbered	years.	This	necessitates	financial	planning	for	the	
future	biennial	budget	to	move	forward	well	before	the	second	year	of	the	current	biennium.	Generally,	
state	revenue	projections	are	created	in	advance	through	the	governor’s	office,	and	NSHE	is	requested	by	
the	governor	to	submit	a	budget	for	the	whole	system	within	given	projections.	Also,	NSHE	funding	from	
the	state	is	based	on	a	multivariable	formula	that	applies	to	all	NSHE	institutions.	Because	of	the	
factors	of	the	formula,	GBC	has	little	flexibility	or	opportunity	to	create	proposed	budgets.	Most	
proposed	budgets	for	revenues	and	categories	of	expenditure	are	calculated	for	institutions	at	the	system	
level	and	are	based	on	past	enrollments	and	other	established	factors.	The	college	has	the	opportunity	to	
participate	in	State	meetings	that	determine	or	influence	important	financial	decisions	for	all	the	
institutions,	but	there	is	no	opportunity	for	decision-making	regarding	the	budget	proposal	except	for	a	
few	line	items	within	the	budget.	Once	a	budget	is	approved	by	the	legislature	and	the	governor,	budgets	
are	allocated	to	NSHE	institutions	annually	over	the	two-year	period.	

The	State	of	Nevada	legislature	implemented	a	new	formula	to	fund	the	Nevada	System	of	Higher	
Education	during	its	2013	session.	With	the	implementation	of	the	new	formula,	Great	Basin	College	
endured	a	reduction	in	funding	of	over	30%.	During	the	2013	session,	mitigation	funding	was	provided	
by	both	the	state	and	the	Nevada	System	of	Higher	Education	to	help	reduce	the	dramatic	effects	of	the	
new	formula	in	its	first	biennium.	During	the	2015	session,	additional	bridge	funding	was	provided	by	the	
state	to	one	again	ease	the	full	effects	of	the	funding	formula.	For	FY2018	and	FY2019,	the	formula	was	
fully	implemented	with	no	additional	funding.	The	former	formula	included	a	rural	factor	that	accounted	
for	lower	class	sizes	in	sparsely	populated	areas	of	the	state,	particularly	the	GBC	service	area.	This	factor	
has	been	substituted	with	a	much	smaller	small-institution	factor.	The	new	formula	is	based	on	the	
enrollment	that	completes	classes,	rather	than	as	it	was	before	with	enrollment	at	the	beginning	of	a	
term.	Factors	for	operation	and	maintenance	of	buildings,	libraries,	student	services,	and	others	have	
been	eliminated.	GBC’s	cash	flow	balance	sheets	are	included	as	Appendix	O.	

2.E.2. Financial planning includes meaningful opportunities for participation by stakeholders and
ensures appropriate available funds, realistic development of financial resources, and
comprehensive risk management to ensure short term financial health and long-term financial
stability and sustainability.

Budgeting	and	enrollment	management	are	intimately	linked	for	GBC	as	a	part	of	its	defined	role	within	
NSHE.	Until	recently,	student	enrollment	was	the	primary	driver	of	funding,	but	economic	conditions	in	
Nevada	now	require	flat	budgeting	based	on	prior	year’s	budgets.	In	essence,	programs	in	the	past	have	
lived	and	died	by	the	enrollment	they	generate.	Programs	and	departments	having	greater	
enrollment	generally	receive	greater	funding.	With	the	new	funding	formula	that	was	implemented	with	
the	2013	legislative	session,	the	focus	of	the	funding	formula	is	enrollment	completions	and	the	factors	
of	weights	for	a	specific	taxonomy	of	courses.	This	will	influence	NSHE	institutions	to	concentrate	on	the	
management	of	classes	for	student	completion,	and	what	classes	students	take,	and	not	just	enrolling	in	
classes.	

GBC	does	not	include	grants	or	donations	in	the	annual	budgeting	process	unless	the	grants	or	
donations	are	multi-year	commitments.	These	are	then	budgeted;	one	year	at	a	time	as	self-supporting	
budgets	and	only	if	the	revenues	and/or	expenses	are	over	$250,000.	The	funds	must	have	been	
awarded	or	received	prior	to	the	start	of	the	budget	preparation.	Examples	of	budgeted	multi-year
	commitments	include	building	projects,	program	initiation,	and	scholarship	programs.	

GBC’s	budgeting	and	financial	activities	are	based	on	two	distinct	sources	of	funding.	The	largest	
budget	is	the	state-supported	operating	budget.	The	other	is	the	category	of	institutional	
self-supporting	budgets.	The	process	for	the	state-supported	operating	budget	is	directed	by	NSHE,	the	
legislature,	and	the	governor.	Approximately	90%	of	this	budget	is	made	up	of	personnel	costs	(wages,	
salary,	and	fringe	benefits).	This	budget	request	and	supporting	information	is	submitted	by	GBC	to	the	
NSHE	office	and	then	consolidated	and	remitted	to	the	governor’s	office	and	legislature.	Based	on	the	
differences	in	GBC’s	submitted	and	received	budgets	in	recent	years,	the	president	has	formed	a	budget	
taskforce	in	which	all	areas	of	the	college	are	represented	to	discuss	and	review	budget-related	issues.	
Recommendations	from	the	budget	taskforce	are	then	brought	forward	to	the	vice	presidents	and	
president	for	review.	The	president	has	the	final	approval	for	these	matters.	When	student	fees	are	
proposed	to	increase,	students	are	involved	in	the	plans	for	the	use	of	these	increased	fees.	GBC	
internal	planning	for	operating	budgets	is	essentially	based	on	the	historical	allocation	of	funds	to	
departments	and	programs,	adjusted	with	changing	funding	and	as	programs	require.	NSHE	Code 
and	GBC	Policy	4.2	relate	to	budgets.

2.E.3 Financial resources are managed transparently in accordance with policies approved by the
institution’s governing board(s), governance structure(s), and applicable state and federal laws.

Generally	accepted	accounting	and	governmental	accounting	standards	are	adhered	to	in	preparing	
financial	information.	Expenditures	are	regularly	monitored	and	reviewed	for	proper	signature	authority	
and	backup	documentation	by	the	GBC	controller’s	office.	Internal	controls	are	audited	during	external	
and	internal	audit	processes.

The	NSHE	procedures	and	guidelines	manual,	chapter	5,	section	4	provides	for	an	NSHE	campus	master	
plan	that	allows	for	orderly	development	that	should	support	each	institution’s	mission,	and	thus	its	core	
themes.	Each	plan	should	encompass	10	years.	NSHE	policies	also	address	capital	improvements,	which	

https://www.gbcnv.edu/administration/policies.html
http://budget.nv.gov/StateBudget/
https://nshe.nevada.edu/administration/finance/budget/
https://nshe.nevada.edu/wp-content/uploads/file/Initiatives/fundingformula/Funding%20Formula%20Summary_2017%20Leg%20Approved_1-9-18.pdf
https://nshe.nevada.edu/wp-content/uploads/file/Initiatives/fundingformula/Funding%20Formula%20Summary_2017%20Leg%20Approved_1-9-18.pdf
https://nshe.nevada.edu/administration/finance/budget/
https://nshe.nevada.edu/tasks/sites/Nshe/assets/File/BoardOfRegents/Handbook/T4CH09NSHEInternalAuditFinanceandAdministrationPolicies(2).pdf
https://nshe.nevada.edu/wp-content/uploads/file/BoardOfRegents/PGManual/chapters//Chapter%2005%20-%20Fiscal%20Procedures.pdf
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are	addressed	in	two	ways.	Students	are	charged	capital	improvement	fees	with	their	
registration	fees.	The	appropriate	use	of	these	fees	is	discussed	in	NSHE	Code,	Title	4,	Chapter	10,	
Section	12.	These	fees	are	generally	for	capital	projects	of	less	than	$100,000.	Ongoing	lists	of	
anticipated	GBC	capital	improvement	and	HECC/SHECC	maintenance	projects	are	maintained	by	the	
facilities	director.	Budget	planning	for	larger	and	new	building	capital	is	addressed	in	Title	4,	Chapter	10,	
Section	29.	Each	institution	should	update	its	master	plan	every	two	years	(or	as	necessary)	and	provide	
the	chancellor	and	regents	with	an	institutional	space	profile.	This	profile	is	in	conjunction	with	planning	
for	capital	requests	for	legislative	biennial	sessions,	from	which	major	construction	funding	must	come.	
NSHE	Title	4,	Chapter	14,	Section	3	provides	for	strategic	planning.

Outside	of	grants	and	contracts,	self-supporting	budgets	which	have	revenues	and	expenditures	in	excess	
of	$250,000	are	required	by	NSHE	policy	to	have	annual	budgets	submitted	to	the	system	office.	These	
must	be	approved	by	the	Board.	Individuals	and/or	departments	are	intimately	involved	in	the	
preparation	of	these	budgets.

In	October	2017,	NSHE	and	GBC	went	live	on	a	new	system,	Workday,	for	both	finance	and	human	
capital	management	functions	to	ensure	timely	and	accurate	financial	reporting.	Most	transactions	are	
now	electronically	routed	in	the	Workday	system	for	approvals.		Information	for	budget	and	actual	
expenditures	is	more	readily	available	to	end	users	with	the	implementation	of	Workday.	By	using	a	
common	system,	monthly	and	quarterly	reports	are	prepared	and	reviewed	at	both	the	college	and	the	
system	level.	Financial	statements	are	then	prepared	on	an	annual	basis	and	consolidated	at	the	system	
level.	The	consolidated	statements	are	audited	by	independent	auditors.

NSHE	maintains	a	prioritized	list	of	capital	improvement	projects	for	its	eight	institutions,	subject	to	
regular	reprioritization.	Until	recent	budget	freezes,	enrollment	was	one	indicator	for	the	prioritization	of	
funding	for	buildings	within	NSHE.	Capital	improvements	made	with	capital	improvement	fees	have	been	
orderly	and	ongoing.	There	has	been	no	significant	planning	for	major	capital	projects	in	recent	years	
because	of	the	severely	reduced	revenue	available	from	the	state.

2.F. Human Resources
 
2.F.1 Faculty, staff, and administrators are apprised of their conditions of employment, work 
assignments, rights and responsibilities, and criteria and procedures for evaluation, retention, 
promotion, and termination.

GBC	human	resources	is	guided	by	the	Nevada	System	of	Higher	Education	(NSHE),	which	operates	with	
direction	from	the	State	of	Nevada	Constitution	and	statutes.	The	Nevada	Administrative	Code	(NAC),	
Chapter	284	addresses	personnel	systems	and	contains	the	state	employee	handbook.	NSHE	human	re-
sources	is	responsible	for	the	administration	of	all	system-wide	employee	benefits	programs	and	provides	
advice,	guidance,	and	assistance	to	the	Board	of	Regents,	the	chancellor,	the	chancellor’s	cabinet,	and	
presidents	and	human	resource	officers	of	NSHE.	From	the	guidance	of	the	NAC	and	NSHE,	GBC	
develops	policy	and	procedures	within	these	guidelines.	All	GBC	staff	are	apprised	of	their	work	perfor-
mance	standards	and	job	responsibilities	through	the	hiring	job	description,	onboarding	processes,	and	
annual	evaluations.	The	evaluation	process	is	different	for	each	category	of	employee:	administrative	
faculty	(Chapter	5	Human	Resources),	instructional	faculty,	and	classified	staff	(employee	appraisal).	
Termination	is	addressed	in	NSHE	Code	Title	2,	Chapter	5,	Section	5.4.  
     

Great	Basin	College	(GBC)	has	534	employees	as	of	Fall	2018	as	reported	to	IPEDS.	Of	those	employees,	
189	are	full-time	and	345	are	part-time.	GBC	has	71	full-time	instructional	faculty	and	187	part-time		
instructional	staff.	All	full-time	GBC	personnel	are	grouped	as	either	classified	staff	(non-exempt	salary)	or	
professional	staff	(exempt	salary).	Each	has	its	own	published	set	of	policies	and	procedures.	Many	
part-time	personnel,	both	students	and	non-students,	are	paid	on	letters	of	appointment	(LOAs),	with	
less	procedural	requirements.	In	addition	to	those	general	policy	statements	provided	here,	GBC	
bylaws,	Section	5	(found	with	GBC	policies	and	procedures)	provides	many	specifics	related	to	GBC	
employment.	These	policies	and	procedures	are	reviewed	as	they	are	used	and	revised	as	appropriate.	
Policies	and	procedures	are	also	reviewed	as	new	requirements	are	initiated	from	state	and	federal	
oversight.

2.F.2 The institution provides faculty, staff, and administrators with appropriate opportunities and 
support for professional growth and development.

GBC	supports	personnel	development	through	the	following	initiatives:	faculty	senate	compensation	and	
benefits	committee,	NVeLearn,	MunchBytes,	Monday	Morning	Mentor,	and	the	grant-in-aid	
process.	The	faculty	senate	compensation	and	benefits	committee	distributes	faculty	development	and	
out-of	state	travel	monies.	Per	the	NSHE	Board	of	Regents	handbook	in	regards	to	the	community	
college	professional	advancement	program	(Title	4,	Chapter	3,	Section	38),	“All	academic	faculty	holding	
a	.50	FTE	or	above	and	who	have	been	placed	on	the	academic	faculty	salary	schedule	are	eligible	for	this	
plan”	(p.	34).	NVeLearn	is	the	State	of	Nevada	online	professional	development	center.	MunchBytes	and	
Monday	Morning	Mentor	are	college-wide	opportunities	for	professional	development,	providing	
information	for	online	learning	best	practices.	Grant-in-aid	is	eligible	for	all	qualified	employees	and	pays	
for	credits	earned	at	GBC	and	other	NSHE	institutions. 

2.F.3 Consistent with its mission, programs, and services, the institution employs faculty, staff, and 
administrators sufficient in role, number, and qualifications to achieve its organizational 
responsibilities, educational objectives, establish and oversee academic policies, and ensure the 
integrity and continuity of its academic programs.

Considering	the	budget	constraints	GBC	has	incurred	over	the	last	7	years,	the	institution	does	have	
sufficient	minimums	to	address	the	mission	intent,	programs,	and	services.	As	funding	permits,	positions	
are	added	in	areas	of	the	greatest	need.	Qualifications	of	faculty,	staff,	and	administrators	are	reviewed	
during	the	hiring	process	and	the	annual	evaluation	process.	The	procedures	for	hiring	new	employees	
is	outlined	under	policy	5.15.	Organizational	charts	for	GBC	are	published	on	the	website.	Please	see	the	
chart	below	for	staff	distribution.	In	the	chart	below,	the	FTE	Staff	is	the	total	of	the	full-time	staff	and	
part-time	staff	combined.	Full-time	staff	is	one	to	one	and	part-time	staff	is	configured	at	one-third	of	
full-time	per	Integrated	Postsecondary	Education	Data	System	(IPEDS).	

https://nshe.nevada.edu/wp-content/uploads/T4CH10GeneralBusinessManagement.pdf
https://nshe.nevada.edu/tasks/sites/Nshe/assets/File/BoardOfRegents/Handbook/T4CH14NSHEPlanningProgramReviewArticulationandEnrollment(1).pdf
https://www.gbcnv.edu/hr/
https://www.leg.state.nv.us/NAC/NAC-284.html
https://nshe.nevada.edu/administration/human-resources/
https://nshe.nevada.edu/administration/human-resources/
https://www.gbcnv.edu/hr/forms.html
https://www.gbcnv.edu/hr/forms.html
https://www.gbcnv.edu/administration/policies.html
https://www.gbcnv.edu/administration/policies.html
https://www.gbcnv.edu/faculty/facultyhandbook.html
https://www.gbcnv.edu/hr/forms.html
https://nshe.nevada.edu/tasks/sites/Nshe/assets/File/BoardOfRegents/Handbook/T2CH05PersonnelPolicyforFaculty.pdf
https://www.gbcnv.edu/IR/docs/ipeds/IPEDS_Human_Resources_18_19.pdf
https://www.gbcnv.edu/administration/policies.html
http://nvelearn.nv.gov/moodle/
https://www.gbcnv.edu/committees/show.cgi?Compensation_and_Benefits
https://nshe.nevada.edu/wp-content/uploads/file/BoardOfRegents/Handbook/title4/T4-CH03%20Professional%20Staff.pdf
https://www.gbcnv.edu/administration/admin/PP/05-15.docx
https://www.gbcnv.edu/administration/charts.html
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2.F.4 Faculty, staff, and administrators are evaluated regularly and systematically in alignment with
institutional mission and goals, educational objectives, and policies and procedures. Evaluations are
based on written criteria that are published, easily accessible, and clearly communicated. Evaluations
are applied equitably, fairly, and consistently in relation to responsibilities and duties. Personnel are
assessed for effectiveness and are provided feedback and encouragement for improvement.

Classified	staff	members	are	reviewed	annually	on	their	merit	date	using	a	process	defined	GBC	policy	

5.40.12.	The	evaluation	is	based	against	each	employee’s	work	performance	standards,	and	must	be	
performed	by	a	supervisor	who	has	completed	required	training	designed	by	the	State.

Administrative	faculty	evaluation	occurs	annually	as	outlined	in	the	NSHE	handbook,	Title	4,	Chapter	3,	
Section	4.	Within	NSHE	guidelines,	GBC	administrators	up	to	the	level	of	deans	are	reviewed	annually	
through	the	process	defined	in	GBC	policy	5.24. 

Academic	faculty	evaluation	occurs	annually	as	outlined	in	NSHE	Title	2	Chapter	5,	Section	12.	GBC	
faculty	senate	evaluation	committee	developed	the	academic	faculty	evaluation	and	it	was	approved	by	
faculty	senate	and	administration	in	2016.	A	copy	of	the	faculty	evaluation	is	included	in	Appendix	N.

2.G. Student Support Resources

2.G.1 Consistent with the nature of its educational programs and methods of delivery, and with a 
particular focus on equity and closure of equity gaps in achievement, the institution creates and 
maintains effective learning environments with appropriate programs and services to support student 
learning and success.

Great	Basin	College	creates	and	maintains	effective	learning	environments	for	all	of	its	methods	of	
delivery:	at	campus	sites,	through	interactive	video,	and	online.	Appropriate	programs	and	services	
supporting	student	learning	and	success	include	the	tutoring	and	proctoring	services	available	through	
the	Academic	Success	Center,	as	well	as	online	support	through	Webcampus,	GBC’s	learning	
management	system.		

Additionally,	the	implementation	of	Starfish	(software	to	track	student	advising	and	progress)	is	designed	
to	close	achievement	gaps.	This	is	an	ongoing	process	with	continuous	improvement;	the	goal	is	to	
increase	access	and	completion	rates	and	decrease	equity	gaps.

An	important	area	related	to	equity	gaps	is	addressed	through	disability	services.	It	is	the	policy,	practice,	
and	commitment	to	accessibility	of	Great	Basin	College	to	comply	with	the	Americans	with	Disabilities	
Act,	Section	504	of	the	Rehabilitation	Act,	and	state	and	local	requirements	regarding	students	with	
disabilities.

Another	area	critical	to	access	for	many	students	is	housing.	Students	needing	to	relocate	to	the	Elko	
campus	to	participate	in	programs	that	are	only	offered	at	this	site	are	provided	a	reasonable	option	for	
supportive	and	economical	student	housing.

The	college	recently	developed	a	strategic	enrollment	management	(SEM)	plan	to	address	developing	
needs	in	student	resources	and	to	ensure	quality	services	to	students—everything	listed	above	is	covered	
in	the	SEM	plan.	See	Appendix	I	for	full	details	on	the	SEM	plan.

Most recent (2018) report of GBC employees. 

https://nshe.nevada.edu/tasks/sites/Nshe/assets/File/BoardOfRegents/Handbook/T4CH03ProfessionalStaff(1).pdf
https://www.gbcnv.edu/hr/forms.html
https://nshe.nevada.edu/wp-content/uploads/file/BoardOfRegents/Handbook/title2/T2-CH05%20Personnel%20Policy%20for%20Faculty.pdf
https://www.gbcnv.edu/asc/
https://www.gbcnv.edu/starfish/
https://www.gbcnv.edu/disabilities/
https://www.gbcnv.edu/disabilities/accesscommit.html
https://www.gbcnv.edu/housing/index.html
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accurate	information	about	the	programs	are	provided	to	interested	students.	

General	career	and	occupational	information	is	available	at	the	Admission	Advising	and	Career	Center	on	
the	Elko	campus.	A	primary	source	of	information	is	the	online	Career	Onestop.	Basic	information	on	GBC	
and	individual	program	accreditations	are	listed	on	page	17	of	the	current	college	catalog.	

2.G.4 The institution provides an effective and accountable program of financial aid consistent 
with its mission, student needs, and institutional resources. Information regarding the categories of 
financial assistance (such as scholarships, grants, and loans) is published and made available to 
prospective and enrolled students.

The	GBC	financial	services	office	has	primary	accountability	for	all	aspects	of	student	financial	aid	as	
overseen	by	the	director	of	financial	services.	This	office	is	responsible	for	the	oversight	of	the	
distribution	of	Pell	grants,	certain	student	loans,	a	variety	of	scholarships,	and	other	forms	of	aid.	The	
available	types	of	financial	aid	available	are	published	in	the	current	college	catalog	on	pages	68–69,	
together	with	information	on	obtaining,	maintaining,	and	potentially	reinstating	aid.	Information	on	the	
availability	of	financial	aid	is	also	located	online.	The	initial	step	in	obtaining	financial	aid	is	filling	out	a	
FAFSA	form	to	determine	eligibility	for	various	forms	of	aid.	Following	that,	students	are	advised	as	
appropriate	regarding	what	assistance	may	be	available.	The	financial	services	function	is	regularly	
audited	for	accountability.	

The	director	of	financial	services	collaborates	and	meets	quarterly	with	the	financial	aid	directors	
throughout	the	Nevada	System	of	Higher	Education	to	remain	current	on	changing	federal	and	state	
policy.	Financial	services	staff	attend	federal	student	aid	trainings	and	webinars	whenever	possible.	
Additionally,	financial	services	staff	attend	trainings	offered	by	the	regional	and	state	professional	
associations—Western	Association	of	Student	Financial	Aid	Administrators	and	the	Nevada	Association	
of	Student	Financial	Aid	Administrators.

2.G.5 Students receiving financial assistance are informed of any repayment obligations. The 
institution regularly monitors its student loan programs and publicizes the institution’s loan default 
rate on its website.

GBC	ensures	students	receiving	financial	aid	are	informed	of	repayment	obligations.	Financial	aid	
information	and	repayment	obligations	are	provided	at	orientation	programs,	email,	phone,	and	through	
the	financial	services	webpages.

Every	student	who	receives	financial	aid	signs	a	form	certifying	that	they	have	read	and	understand	
repayment	obligations	and	other	requirements	of	financial	aid.	Students	taking	out	loans	are	required	to	
complete	a	loan	entrance	counseling	quiz	before	they	sign	the	master	promissory	note.	GBC	monitors	
and	helps	students	who	have	become	delinquent	on	their	student	loans	before	they	default	on	those	
loans.

2.G.2 The institution publishes in a catalog, or provides in a manner available to students and other 
stakeholders, current and accurate information that includes: institutional mission; admission 
requirements and procedures; grading policy; information on academic programs and courses, 
including degree and program completion requirements, expected learning outcomes, required 
course sequences, and projected timelines to completion based on normal student progress and the 
frequency of course offerings; names, titles, degrees held, and conferring institutions for 
administrators and full-time faculty; rules and regulations for conduct, rights, and responsibilities; 
tuition, fees, and other program costs; refund policies and procedures for students who withdraw 
from enrollment; opportunities and requirements for financial aid; and the academic calendar.

The	current	catalog	is	accessible	through	GBC’s	website.	The	bound	paper	catalog	is	distributed	to	faculty	
at	all	GBC	sites.

• Institutional mission statement and core themes: pages 19-20
• Admission/entrance requirements and procedures: pages 21-31
• Grading policy: pages 75-78
• Information on academic programs including degree and program completion requirements and

expected learning outcomes and required/recommended course sequence: pages 85-236
• Academic courses offered: pages 239-285
• Names, titles, degrees held, and conferring institutions for administrators and full-time faculty:

pages 312-315
• Rules and regulations for conduct, rights, and responsibilities per NSHE policy: pages 293-311
• Description of student rights, responsibilities, Title IX, student conduct, student right to know

information, and retention of records: pages 32-56
• Tuition, fees, and other program costs: pages 63-65
• Refund policies and procedures for students who withdraw from enrollment: page 66
• Opportunities and requirements for financial aid: pages 68-73
• Academic calendar: page 7

The	GBC	website	contains	information	concerning	college	and	program	information	including	the	
institutional	mission	statement,	admissions/entrance	requirements	and	procedures,	information	on	
academic	programs	including	degree	and	program	completion,	the	long-term	course	schedule	which	lists	
the	frequency	of	course	offerings,	rules	and	regulations	for	conduct,	rights,	and	responsibilities,	refund	
policies	and	procedures	for	students	who	withdraw	from	enrollment,	opportunities	and	requirements	for	
financial	aid,	and	the	academic	calendar.

2.G.3 Publications and other written materials that describe educational programs include accurate 
information on national and/or state legal eligibility requirements for licensure or entry into an 
occupation or profession for which education and training are offered. Descriptions of unique 
requirements for employment and advancement in the occupation or profession shall be included in 
such materials.

Published	information	on	the	requirements	of	specific	programs	is	found	in	the	college	catalog 
descriptions	of	programs	on	pages	85–236.	Many	programs	have	no	particular	eligibility	or	employment	
requirements	for	students	entering	or	graduating	from	programs,	but	those	that	have	requirements	
provide	them	here.	Handbooks	published	for	specific	programs	contain	more	detailed	information	that	is	
given	to	students.	For	non-credit	programs	delivered	through	continuing	education,	brochures	containing	

https://www.careeronestop.org/
https://www.gbcnv.edu/catalog/catalogs/current_catalog.pdf
http://www.gbcnv.edu/financial/
https://www.gbcnv.edu/financial/
http://www.gbcnv.edu/catalog/
https://www.gbcnv.edu/
https://www.gbcnv.edu/about/mission.html
https://www.gbcnv.edu/admissions/
https://www.gbcnv.edu/admissions/requirements.html
https://www.gbcnv.edu/programs/programs.html
https://www.gbcnv.edu/programs/programs.html
https://www.gbcnv.edu/academics/longterm.html
https://www.gbcnv.edu/rights_responsibilities/
https://www.gbcnv.edu/admissions/refunds.html
https://www.gbcnv.edu/admissions/refunds.html
https://www.gbcnv.edu/financial/
https://www.gbcnv.edu/calendar/campus_calendar.html
https://www.gbcnv.edu/catalog/catalogs/current_catalog.pdf
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2.G.6 The institution designs, maintains, and evaluates a systematic and effective program of 
academic advisement to support student development and success. Personnel responsible for 
advising students are knowledgeable of the curriculum, program and graduation requirements, and 
are adequately prepared to successfully fulfill their responsibilities. Advising requirements and 
responsibilities of advisors are defined, published, and made available to students.

The	Nevada	System	of	Higher	Education	has	mandated	advising	for	all	new	incoming	students.	After	
assessing	the	current	advisement	process	at	GBC,	several	recommendations	were	made	for	
improvement,	including	communication	to	students	of	advisement	options,	additional	advisors,	and	a	
program—Starfish—to	better	track	and	service	students	in	need.

Due	to	this	assessment,	an	action	plan	was	developed	for	advising	and	retention;	this	is	a	key	component	
of	the	strategic	enrollment	management	(SEM	plan),	currently	being	implemented.	The	SEM	plan	is	
printed	in	full	in	Appendix	I.

GBC	hired	a	new	director	of	academic	advising	and	an	additional	full-time	advisor	during	the	2019–2020	
year	to	fulfill	NSHE’s	mandate	that	all	first-time	incoming	college	students	receive	academic	advising.

2.G.7 The institution maintains an effective identity verification process for students enrolled in 
distance education courses and programs to establish that the student enrolled in such a course or 
program is the same person whose achievements are evaluated and credentialed. The institution 
ensures that the identity verification process for distance education students protects student privacy 
and that students are informed, in writing at the time of enrollment, of current and projected charges 
associated with the identity verification process.

Identity	verification	is	a	central	concern	for	GBC’s	distance	education	office	and	all	academic	personnel,	
including	the	distance	education	faculty	senate	committee.	All	student	systems,	including	MyGBC	and	
WebCampus,	are	password	protected;	students	are	responsible	for	maintaining	the	security	of	
usernames,	passwords,	and	any	other	access	credentials	assigned,	and	for	providing	accurate	information	
for	the	identity	verification	process.

GBC	uses	multiple	additional	techniques	for	verifying	identity,	including	proctored	assessment—requiring	
an	affidavit	from	a	proctor—	and	photo	identification	for	exams—which	are	password	protected	and	only	
the	instructor,	the	dean	of	online	education	(for	technical	reasons),	and	the	proctor	have	access.

Students	are	not	charged	additional	fees	to	cover	the	cost	of	identity	verification	at	GBC.

2.H. Library and Information Resources

2.H.1 Consistent with its mission, the institution employs qualified personnel and provides access to 
library and information resources with a level of currency, depth, and breadth sufficient to support 
and sustain the institution’s mission, programs, and services.

GBC’s	library	is	central	to	the	mission	of	the	institution,	providing	access	to	current,	scholarly	sources	
with	an	experienced	staff.	Procedures	for	library	administration	are	included	in	policy	3.10.	Planning	for	
the	library	includes	the	faculty	senate	library	committee.

Currently,	the	GBC	library	has	65,000	books	and	DVDs,	thousands	of	ebooks,	access	to	a	variety	of	
databases	and	special	collections.	Access	is	granted	to	GBC	students,	faculty,	and	to	the	communities	
GBC	serves	across	rural	Nevada.	The	library’s	electronic	resources	are	ideal	for	students	because	of	the	
wide	geographical	area	GBC	encompasses;	students	and	faculty	can	access	this	information	from	virtually	
anywhere	in	the	world	at	any	time.	Certain	databases	are	purchased	to	meet	the	needs	of	specific	
programs.

The	GBC	library	and	information	resources	is	a	primary	means	of	student	enrichment	through	
educational	resources	available	within	the	library	itself	or	online.	Input	for	the	library	is	through	
community	members,	students,	and	faculty	via	a	faculty	senate	committee.	This	committee	reviews	the	
library	budget,	databases,	collection,	student	surveys,	community	involvement,	and	staffing.

2.I. Physical and Technology Infrastructure

2.I.1 Consistent with its mission, the institution creates and maintains physical facilities that are 
accessible, safe, secure, and sufficient in quantity and quality to ensure healthful learning and 
working environments that support and sustain the institution’s mission, academic programs, and 
services.

Responsibility	for	physical	and	technology	infrastructure	is	overseen	by	the	faculty	senate	budget	and	
facilities	committee.

Physical Facilities

All	facilities	created	and	maintained	by	GBC	are	compliant	with	all	codes	and	regulations	for	the	State	of	
Nevada	public	works	board	and	Federal	Americans	with	Disabilities	Act	of	1990	(ADA)	and	Occupational	
Safety	and	Health	Administration	(OSHA)	regulations.	The	GBC	facilities	director	oversees	construction	
plans	and	their	approval	by	the	public	works	board.	The	facilities	director	is	in	charge	of	maintaining	safe	
buildings,	and	the	director	of	environmental	health,	safety	and	security	conducts	periodic	inspections	to	
assure	ongoing	safety	of	all	GBC	facilities.	GBC	has	security	officers	regularly	patrolling	the	Elko	campus.	
There	is	reliance	on	local	law	enforcement	for	security	at	all	GBC	sites	in	the	event	of	emergencies.	GBC	
has	a	facilities	use	policy	to	ensure	that	the	institution’s	facilities	are	used	in	the	best	interests	of	GBC	
and	NSHE.

Hazardous and Toxic Materials

GBC	has	adopted	a	complete	hazardous	chemicals	program	that	includes	a	written	program	with	
regular	training	sessions.	Copies	of	the	program	are	kept	in	the	office	of	the	GBC	director	of	
environmental	health,	safety,	and	security	(EHS&S)	and	in	the	buildings	and	grounds	office.	Recently,	GBC	
received	approval	to	use	the	University	of	Nevada,	Las	Vegas	(UNLV)	CHIMERA	chemical	inventory	
program.	This	program	provides	an	online	database	of	all	chemicals,	MSDS	forms,	and	emergency	
notification	numbers.	The	GBC	director	of	EHS&S	remains	current	with	changes	in	product	use,	campus	
programs	and	health	and	safety	standards,	and	is	responsible	for	periodically	updating	the	written	
program.	Hazardous	chemical	training	is	available	to	all	employees	of	GBC	from	the	director	of	EHS&S	for	
departmental	training	or	specific-need	training.	Emergency	procedures	regarding	hazardous	chemicals 
are	addressed	in	GBC	policy	4.21.3.6	and	at	the	GBC	safety	and	security	website.	General	safety	
procedures	are	provided	in	GBC	Policy	4.20,	which	includes	a	section	on	hazardous	materials.	The	GBC	

https://www.gbcnv.edu/starfish/
https://www.gbcnv.edu/career/advisers.html
https://www.gbcnv.edu/distance/
https://www.gbcnv.edu/committees/show.cgi?Distance_Education
https://www.gbcnv.edu/library/
https://www.gbcnv.edu/administration/admin/PP/03-10.doc
https://www.gbcnv.edu/committees/show.cgi?Library
https://www.gbcnv.edu/committees/show.cgi?Budget_and_Facilities
https://www.gbcnv.edu/committees/show.cgi?Budget_and_Facilities
https://www.gbcnv.edu/administration/admin/PP/04-32.doc
https://www.gbcnv.edu/security/chemical.html
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faculty	senate	has	a	standing	safety	committee	made	up	of	GBC	staff,	and	the	GBC	director	of	EHS&S	is	a	
member	of	the	NSHE	safety,	health,	and	environmental	policy	advisory	committee	(SHEPAC).

Equipment

Each	year	funds	are	distributed	to	departments,	programs,	and	college	functions	that	require	equipment	
to	achieve	their	outcomes	and	goals	in	support	of	the	GBC	mission	and	core	themes.	There	is	an	
established	process	for	this	distribution	that	is	overseen	by	the	GBC	budget	and	facilities	committee.
Money	for	equipment	comes	from	per	credit	fees	charged	to	all	students	in	the	forms	of	the	technology	
fee	($4.00/credit)	and	the	general	improvement	fee	(GIF,	$7.96/credit	lower-division,	$14.86/credit	
upper-division).	GBC	collected	nearly	$725,000	from	these	charges	for	fiscal	year	2018-2019,	with	
$300,000	allocated	to	the	budget	and	facilities	committee	for	distribution	along	with	$100,000	for	
student	use	computer.	The	funds	available	for	allocation	are	assessed	each	year	by	the	VPBA.	The	
committee	has	a	written	process	for	distributing	these	funds,	approved	by	faculty	senate	and	president’s	
council.	Each	area	requesting	equipment	money	fills	out	a	request	form	that	includes	identification	of	
need	in	strategic	plans,	the	description	and	justification	of	items,	cost	of	items,	and	supervisory	
approval.	The	process	includes	deadlines	for	submission	of	fund	requests	and	for	the	expenditure	of	
awarded	funds.	Equipment	meeting	the	criteria	for	the	technology	fee	is	allocated	from	that	account	and	
other	equipment	from	the	less-stringent	defined	GIF	account.	Departments	may	also	use	department	
operating	accounts	for	equipment	purchase,	and	in	limited	cases	may	use	special	fees	charged	for	
courses.

Accessibility

GBC	is	committed	to	compliance	with	the	Rehabilitation	Act	of	1973	and	the	Americans	with	Disabilities	
Act	of	1990.	To	fulfill	this	commitment,	GBC’s	office	of	services	for	students	with	disabilities	provides	
services	and	accommodations	for	students	who	are	qualified	individuals	with	documented	disabilities;	
they	help	to	ensure	equal	access	to	higher	education	through	academic	support	services,	technology,	and	
advocacy	in	order	to	promote	student	independence,	retention,	and	completion.	These	efforts	empower	
students	to	be	successful	in	obtaining	their	goals	at	GBC.	The	human	resources	department	is	responsible	
for	providing	such	services	and	accommodations	for	faculty	and	staff	who	are	qualified	individuals	with	
documented	disabilities.

Safety and Security

The	director	of	environmental	health,	safety,	and	security	maintains	documentation	required	by	the	U.S.	
Department	of	Education,	including	the	yearly	Clery	report	and	the	annual	security	and	safety	reports.	A	
comparison	review	of	the	2018	Noel	Levitz	report	shows	increases	in	student	satisfaction	in	safety	and	
security.

Each	year,	a	representative	from	Global	Risk	Insurance	inspects	the	Elko	campus	main	building.	During	
the	inspection	they	provide	suggestions	on	improvements	above	and	beyond	legally	required	
maintenance.	

Technological Systems

GBC	relies	heavily	on	its	technological	systems	and	infrastructure	in	nearly	every	aspect	of	operations,	

ranging	from	everyday	instruction	to	ongoing	operational	functions.	Every	faculty	member	and	
administrator,	and	most	staff	members,	have	their	own	computer	workstations	linked	to	a	secure	college	
network	and	the	Internet	and	with	updated	standard	office	software.	Students	have	access	to	computers	
with	similar	capabilities	in	both	open	and	classroom	computer	labs.	More	than	60%	of	GBC	instruction	is	
delivered	online	or	through	interactive	video	(IAV),	making	college	attendance	possible	from	anywhere	in	
the	world.

Technological Planning

Planning	for	technological	needs	involves	input	from	different	sources.	Major	institutional	planning	
comes	from	computing	services	based	on	knowledge	and	experience	with	the	equipment	and	systems	in	
place	and	the	technologies	available.	Departments,	programs,	and	college	functions	plan	for	their	needs	
individually.

https://www.gbcnv.edu/committees/show.cgi?Budget_and_Facilities
https://www.gbcnv.edu/disabilities
https://www.gbcnv.edu/security/
https://www.gbcnv.edu/IR/docs/2018_Noel_Levitz_Report_comparing_overall_results_for_fall_2018_with_fall_2016.pdf
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A P P E N D I X  A :  C l o s i n g  t h e  L o o p
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A P P E N D I X  B :  C u r r i c u l a r  R e v i e w  R e p o r t
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CURRICULAR REVIEW REPORT:  Appendix A CURRICULAR REVIEW REPORT: Appendix B
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APPENDIX C: Sample Program Review

Great Basin College 
Early Childhood Education Program Review

2014 - 2018

Submitted by Lynette Macfarlan 
ECE Professor and Program Coordinator 

Overview of Great Basin College

Founded	in	1967,	Great	Basin	College	is	the	oldest,	public	community	college	within	the	Nevada	System	
of	Higher	Education	(NSHE).	GBC’s	service	area	covers	over	86,500	square	miles	and	includes	the	coun-
ties	of	Elko,	Esmeralda,	Eureka,	Humboldt,	Lincoln,	Lander,	Mineral,	Pershing,	Nye,	and	White	Pine.	

Great Basin College Mission Statement

Great	Basin	College	enriches	people’s	lives	by	providing	student-centered,	post-secondary	education	to	
rural	Nevada.	Educational,	cultural,	and	related	economic	needs	of	the	multi-county	services	area	are	
met	through	programs	of	university	transfer,	applied	science	and	technology,	business,	and	industry
partnerships,	developmental	education,	community	service,	and	student	support	services	in	conjunction	
with	certificates,	associate	and	select	baccalaureate	degrees.

Core Themes

Core Theme 1:	Provide	Student	Enrichment	~	From	the	student	perspective,	functions	of	the	college	
directed	toward	personal	enrichment	and	success	(such	as	curriculum,	instruction,	educational	programs,	
and	student	services)	are	available,	sufficient,	and	effective.

Core Theme 2:	Build	Bridges	and	Create	Partnerships	~	Seek,	develop,	and	maintain	partnerships	and	
other	connections	with	entities	external	to	GBC	as	appropriate	to	fulfill	the	GBC	Mission.

Core Theme 3: Serve	Rural	Nevada	~	To	fulfill	a	fundamental	element	of	its	mission,	GBC	delivers	all	of	its	
commitments	and	services	throughout	its	six-county	service	area.	This	extends	beyond	the	main	campus,	
providing	for	the	needs	of	place-bound	residents	with	appropriate	accessibility	through	local	distance	
delivery	methods.

The ECE Program Supports the Mission of the College 

The	GBC	Early	Childhood	Education	Program	offers	five	programs:	Associate	of	Arts,	Early	Childhood	
Education	(Pattern	of	Study),	Associate	of	Applied	Science	with	an	emphasis	in	Early	Childhood	Education	
and	an	Associate	of	Applied	Science	with	an	emphasis	in	Infant/Toddler	Education.	The	ECE	Program	also	
offers	two	Certificates	of	Completion	in	Early	Childhood	Education	and	Infant/Toddler	Education.	Most	
recently,	GBC	offers	Alternative	Route	to	Licensure	Certification	in	Early	Childhood	Education.	
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• Provide Student Enrichment from the Student Perspective

All	degree	and	certificate	programs	require	that	students	complete	General	Education	courses.	These	
courses	prepare	the	ECE	students	with	relevant	and	meaningful	opportunities	to	enrich	the	core	compo-
nents	that	create	the	foundation	for	receiving	a	degree	in	Early	Childhood	Education.	The	General	Educa-
tion	courses	provide	all	ECE	students	with	the	knowledge	and	skills	to	prepare	them	for	present	learning	
and	future	career	success.	All	courses	are	offered	via	long-distance	education	to	best	meet	the	needs	of	
rural	Nevada.	These	courses	are	enhanced	to	provide	immediate	access	to	learning	materials	and	re-
sources.	

The	Associate	of	Applied	Science	Degrees	in	ECE	and	Infant/Toddler	Education	prepare	students	for	
entry-level	employment	in	licensed	preschool	and	child	care	programs.	Students	who	receive	their	AAS	
in	ECE	are	also	recruited	and	hired	to	work	as	paraprofessionals	in	school	district	classrooms.	For	those	
who	are	presently	employed,	the	AAS	degree	also	provides	skill	enrichment	to	support	new	trends	and	
research	in	Early	Childhood	Education.	The	course	work	includes	practical	application	through	practicum	
and/or	internship	placements	within	the	GBC	service	area.	All	Elko	County	students	carry	out	their	Intern-
ship	at	the	nationally	accredited	GBC	Child	and	Family	Center.		

The	AA	in	ECE	was	developed	through	a	collaborative	effort	with	the	GBC	Elementary	Education	Depart-
ment.	This	particular	degree	provides	a	pattern	of	study	which	aligns	with	the	Bachelor	of	Arts	in	Elemen-
tary	Education.	In	addition,	the	majority	of	the	courses	within	this	degree	can	be	transferred	to	other	
institutions	within	the	Nevada	University	System.	This	degree	program	provides	students	with	varied	
employment	opportunities	while	serving	as	a	springboard	for	those	interested	in	pursuing	a	Bachelor’s	
degree.	

The	Early	Childhood	Program	offers	two	Certificates	of	Completion	in	Early	Childhood	Education	and	
Infant/Toddler	Education.	These	certificates	qualify	students	to	work	as	assistants	in	licensed	early	child-
hood	programs	or	as	paraprofessionals	in	school	district	classrooms.	The	certificate	program	course	work	
is	aligned	with	the	AA	and	AAS	in	ECE.	

• Build Bridges and Create Partnerships

The	GBC	Early	Childhood	Program	requires	that	students	complete	required	practicums	and	internships	
in	accredited,	licensed	facilities	and/or	kindergarten	classrooms.	The	Program	Supervisor	has	established	
on-going	partnerships	with	licensed	preschool	facilities	and	ten	school	districts	within	the	GBC	service	
area	to	ensure	high-quality	placements	for	student	teachers.	

The	GBC	Early	Childhood	Program	works	closely	with	Head	Start	Programs	in	Elko,	Ely	and	Owyhee	to	
provide	their	staff	with	federally	mandated	training	opportunities	in	early	childhood	and	infant/toddler	
education.	

The	Early	Childhood	Education	Program	supports	diverse	groups	of	students	and	the	practice	of	support-
ing	multicultural	education.		The	ECE	Program	Supervisor	and	part-time	instructors	provide	high-quality	
instruction,	peer	mentoring,	and	on-going	advisement	based	on	the	individual	needs	of	the	students.	
When	applicable,	ECE	students	are	supported	by	the	Americans	with	Disabilities	Act	by	providing	reason-
able	accommodations.	The	ECE	teaching	staff	provides	support	and	referral	services	for	students	who	

require	a	stronger	emphasis	on	improving	basic	skills	in	mathematics,	reading,	writing,	and/or	critical	
thinking.	

• Serve Nevada and Students Across the U.S. ~ Student Support Services

Over	the	past	several	years,	the	Early	Childhood	Supervisor	has	made	a	concerted	effort	to	reach	all	
interested	ECE	students	in	GBC’s	service	area.	This	has	been	accomplished	by	offering	all	courses	through	
long-distance	education	via	interactive	video	and/or	online	instruction.	ECE	classes	are	offered	each	year	
in	the	following	communities:	Battle	Mountain,	Ely,	Eureka,	Hawthorn,	Lovelock,	Owyhee,	Round	Moun-
tain,	Pahrump,	Wells,	Wendover,	and	Winnemucca.	During	the	past	two	years,	the	GBC	Early	Childhood	
Program	has	experienced	an	upswing	in	enrollment	within	the	GBC	Service	area	and	from	across	the	
United	States	due	to	online	outreach.	Presently,	students	have	declared	majors	in	the	GBC	Early	Child-
hood	Program	from	the	following	states:	Nevada,	California,	Idaho,	Illinois,	Michigan,	Texas,	New	Hamp-
shire,	New	York,	and	Utah.

In	order	to	accommodate	the	growing	needs	of	rural	students,	the	following	courses	were	converted	
to	an	online	delivery,	beginning	fall	of	2005.	Since	that	time,	new	online	courses	have	been	developed	
and	current	online	courses	have	been	restructured	and/or	enhanced	in	accordance	with	Quality	Matters	

guidelines.	
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Integration	with	Other	Departments	and	Programs	at	GBC

• Education Department

In	2005,	the	GBC	Administration	split	the	position	of	Child	Center	Director	and	ECE	Professor.	The	Early	
Childhood	Program	was	moved	from	the	Social	Science	Department	to	the	Education	Department	at	
that	time.	The	Early	Childhood	Professor	was	not	granted	the	position	as	ECE	Program	Supervisor	until	
2016.	Prior	to	that	time,	she	supervised	the	program	without	overload	compensation.	She	continues	to	
work	collaboratively	with	the	members	of	the	Education	Department	to	build	networks	of	support	for	
the	benefit	of	the	department	and	the	students.	If	interested,	students	who	complete	their	AA	in	ECE	are	
referred	to	the	GBC	Elementary	Education	Program	for	support	and	advisement.	

• Great Basin College Child & Family Center

The	Director	of	the	Great	Basin	College	Child	&	Family	Center	and	the	ECE	Supervisor	collaborate	on	a	
consistent	basis	to	discuss	ECE	trends,	curriculum,	environment,	continuing	education	for	child	center	
staff,	and	internship/practicum	placements.		A	concerted	effort	is	made	to	develop	a	working	relationship	
which	supports	the	growth	and	development	of	the	practicing	student.	The	theory,	strategies,	and	skills	
that	students	acquire	through	their	course	work	are	purposefully	practiced	and	demonstrated	at	the	GBC	
Child	Center,	thus	creating	a	successful	working	alliance	between	the	ECE	Early	Childhood	Program	and	
Child	Center	Lab	School.		

• General Education, Health Services & the Academic Success Center

Early	Childhood	Education	utilizes	many	of	the	full-time	and	part-time	faculty	members	from	the	English,	
Math,	Social	Science,	Humanities,	Computer	Office	Technology,	and	Health	Services	Departments.	

Head	Start	teachers	and/or	employees	often	take	Social	Work	classes	to	blend	their	expertise	in	order	to	
work	effectively	with	young	children	from	at-risk	homes.	A	strong	and	positive	rapport	has	been	
established	with	all	entities	in	order	to	best	serve	the	students’	needs.	

Many	ECE	students	are	in	the	process	of	learning	English	as	a	second	language.	Writing	in	a	new	language	
can	be	a	rigorous	and	laborious	process.	The	ECE	Supervisor	works	in	collaboration	with	the	Academic	
Success	Center	to	assist	students	in	developing	and	reinforcing	best	writing	practices.

• Admission and Records

Early	Childhood	Education	works	closely	with	the	Office	of	Admissions	and	Records	for	the	purpose	of	
exchanging	admission,	transfer,	and	graduation	information.

• GBC Library

The	Early	Childhood	Education	program	works	with	the	GBC	Library	to	reserve	books,	articles	and	other	
resources	for	research	projects.	In	addition,	the	library	offers	an	array	of	children’s	books	for	the	ECE	262	
Language	and	Literacy	course.	

• Media Services and the GBC Webmaster
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The	Early	Childhood	Supervisor	works	closely	with	Media	Services	to	develop	brochures	and	fliers	for	
recruitment	purposes.	In	addition,	the	ECE	program	receives	support	from	GBC	Marketing	in	terms	of	
press	releases	and	announcements	to	the	newspaper	and/or	radio	stations.	The	GBC	Webmaster	works	
with	the	ECE	Program	Supervisor	to	publicize	the	ECE	Program	through	the	ECE	Program	Web	page.	

The	ECE	Program	page	will	be	updated	prior	to	the	fall	2019	semester	to	ensure	that	current	resources	
are	provided	for	students.	

Recruitment, Course Enrollment and Declared Majors 

Recruitment	is	an	on-going	process	in	the	Early	Childhood	Education	Program.	The	ECE	Supervisor	makes	
a	concerted	effort	to	attend	annual	School-to-Career	events	to	promote	the	program.		Note:	A	more	
effective	marketing	plan	for	the	Early	Childhood	Education	Program	will	be	noted	as	an	area	for	
improvement.	

In	2014	-	2015,	the	ECE	unduplicated	enrollment	count	totaled	127	students.	The	numbers	gradually	
increased	throughout	the	following	years:	2015	–	2016:	158	students;	2016	–	2017:	208	students;	2017-
2018:	290	students,	with	an	average	increase	over	five	years	of	128%.	

In	2014	–	2015,	the	ECE	Declared	Majors	totaled	79	students.	The	Declared	Majors	decreased	by	four	
students	during	2015	–	2016	to	72	Declared	Majors.	Thereafter,	the	Declared	Majors	increased	to	the	
following:	2016	–	2017:	88	Declared	Majors;	2017	–	2018:	113	Declared	Majors	with	an	average	increase	
over	five	years	of	43%.		

In	2014	–	2015,	FTE	(Full-Time	Enrollment)	consisted	of	the	following:	2014	–	2015:	24.40;	2015	–	2016:	
31.80;	2016	–	2017:	35.10;	and	2017	–	2018:	47.70	with	an	average	increase	over	five	years	of	95%.

Following	are	a	list	of	recruitment	efforts	that	have	taken	place	during	the	past	five	years:

• Fall	and	Spring	Semesters,	2014,	2015,	2016,	2017,	&	2018:		The	ECE	Supervisor	met	with	potential
students	during	high	school	field	trip	events	and	recruitment	fairs.	Fliers	and	business	cards	were
distributed.

• Fall	Semester,	2017:	The	ECE	Supervisor	presented	recruitment	information	to	the	Head	Start	Pre-
school	and	Infant/Toddler	staff.		Fliers,	business	cards,	and	degree	programs	were	distributed.	New
students	were	recruited	while	current	students	received	advisement	for	continuing	their	education.

• Fall	Semester,	2017	&	Fall	Semester,	2018:	The	ECE	Supervisor	presented	recruitment	information
to	the	GBC	Child	and	Family	Center	Staff	at	the	request	of	the	Child	Center	Director.	Fliers,	business
cards,	and	degree	programs	were	distributed.	New	students	were	recruited	while	current	students
received	one-on-one	advisement	for	continuing	their	education.	The	Child	Center	Director	has	re-
quired	that	all	staff	members	who	are	directly	working	with	children	must	pursue	a	degree	in	Early
Childhood	Education.	This	decision	has	strengthened	the	partnership	between	the	Early	Childhood
Education	Program	and	the	GBC	Child	&	Family	Center.

• Fall,	Spring,	&	Summer	Semester,	2014	–	2018:	Online	ECE	program	inquiries	and	telephone	calls	are

responded	to	the	day	they	are	received.	Several	students	have	discovered	the	GBC	Early	Childhood	
Degree	Programs	after	Googling,	Affordable	and	Quality.	The	GBC	Early	Childhood	Program	has	been	
listed	as	7th	in	the	nation	through	AffordableColleges.com	and	27th	in	the	nation	through	 
bestcolleges.com.	The	dramatic	increase	in	enrollment	in	the	last	three	years	is	due,	in	part,	to	 
national	recognition.	

Program Profile – Education Department 

The	Early	Childhood	Program	has	one	full-time	Program	Supervise	and	Lead	Professor.	She	holds	a	
Master’s	Degree	in	Education	with	an	Emphasis	in	Reading	and	Literacy.		In	addition	to	teaching	15+	
credits	per	semester,	she	also	coordinates	the	program	which	involves	the	following:	

• Advisement	(average	of	100+	students	per	year)
• Mentorship	of	ECE	students	when	applicable
• Recruitment	inside	and	outside	of	GBC’s	service	area
• ECE	Web	page	updates
• Scheduling	of	all	ECE	and	HDFS	courses
• Interviewing	and	hiring	of	part-time	instructors
• Review	of	part-time	instructors’	syllabi
• Collection	of	all	ECE	syllabi
• Part-time	instructor	evaluations
• Development	of	degree/certificate	programs
• Oversight	of	newly	developed	courses
• Student	intern/practicum	placements	in	Elko,	Ely,	Battle	Mountain,	Hawthorne,	Lovelock,	Owyhee,

Round	Mountain,	Winnemucca	and	Wells
• Catalog	and	degree	program	revisions
• Collaboration	with	other	University	System	ECE	personnel	and	the	Nevada	State	Higher	Education

Committee
• Working	collaboratively	with	the	School-to-Career	Program	&	Perkin’s	Grant	Requirements
• Tracking	of	graduate	students	and	configuring	employment	rates
• Writing	letters	of	recommendation	for	hire,	scholarship	opportunities,	and	advanced	program

placement
• Strategic	planning	and	program	reviews	to	include	course	and	program	assessments

The	Education	Department	also	includes	a	full-time	administrative	assistant	who	provides	support	for	
two	elementary	instructors,	one	secondary	instructor,	and	two	ECE	instructors.		This	person	is	extremely	
qualified	and	is	essential	to	the	function	of	the	department.		

• Part-Time	Faculty

During	the	past	five	years,	the	Early	Childhood	Program	has	relied	on	the	instructional	expertise	of	two	
highly	qualified	part-time	instructors.		In	the	fall	of	2018,	Leafe	Eriksen-Wedmore	was	hired	as	an	ECE	
Emergency	Temporary	hire.	As	of	July	of	2019,	Leafe	will	assume	the	position	of	a	full-time	ECE	instructor	
and	advisor.	This	position	is	supported	through	NV	State	Legislative	funding
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Curriculum/Goals/Learning Outcomes 

Early Childhood Education Mission Statement

The	mission	of	the	Early	Childhood	Education	Program	is	to	provide	students	with	the	skills	and	 
knowledge	needed	to	work	effectively	and	professionally	with	young	children,	their	families,	and	their	
communities.		

Overview of Program 

The	GBC	Early	Childhood	Education	degree	programs	offer	a	broad	spectrum	of	early	childhood	courses	
to	meet	the	needs	of	students	and/or	practicing	teachers	who	are	specializing	in	infant/toddler,	 
preschool,	or	early	elementary	education.		Students	gain	knowledge	in	educating	the	whole	child	with	
a	focused	emphasis	on	curriculum,	developmentally	appropriate	practice,	diversity,	health	services,	and	
guidance.	ECE	students	also	receive	a	well-rounded	educational	background	by	completing	general	 
education	requirements.	Practical	experience	is	a	significant	part	of	the	GBC	Early	Childhood	Education	
Program.		Student	interns	apply	theories	and	techniques	taught	in	the	classroom	in	an	accredited	lab	
school	setting	under	the	direction	of	degreed	master	teachers.	

Program Goals and Outcomes

The	ECE	program	goals	are	to	educate	the	students	through	high-quality	interactive	instructional	 
practices	and	student	application	based	on	the	Nevada	Core	Competencies	areas.	Comprehensive	 
student	planning	is	supported	by	the	implementation	of	the	Nevada	Preschool	Content	Standards	in	all	
developmental	domains:						

• Human	Growth	and	Development:	Understand	the	needs	of	developing	children	and	the	many
factors	that	influence	their	physical,	cognitive,	social	and	emotional	growth.

• Environment	and	Curriculum:	Plan	and	implement	developmentally	appropriate	curriculum
supported	by	the	Nevada	Preschool	Content	Standards	and	utilize	strategies	that	are	characteristic	of
high-quality	classroom	environments.

• Observation	and	Assessment:	Understand	the	goals,	benefits,	and	uses	of	assessment	in	early
childhood	environments	through	the	implementation	of	systematic	observation,	documentation,	and
other	appropriate	assessment	strategies.

• Positive	Interaction	and	Guidance:	Seek	successful	approaches	to	help	children	develop	self-control,
self-esteem,	coping,	social	skills	and	positive	interactions	with	their	peers	and	adults.

• Family	and	Community	Relationships:	Examine	strategies	for	building	respectful,	reciprocal
relationships	by	implementing	culturally	sensitive	practices	and	policies.

• Leadership	and	Professional	Development:	Explore	and	practice	principles	of	effective	leadership	and
advocacy	in	early	childhood	education,	and	seek	employment	in	the	field	of	Early	Childhood
Education.

Assessment and Measurement: 

The	GBC	Early	Childhood	Program	philosophy	promotes	a	constructivist	approach	by	delivering	an	
engaging,	project-based	approach	to	learning.	The	overarching	curriculum	design	is	supported	by	
Nevada’s	Core	Knowledge	Areas.	The	ECE	Supervisor	and	part-time	teaching	team	create	learning	 
experiences	that	prompt	students	to	integrate	knowledge,	strategies,	and	methods	of	inquiry	through	
reflection	and	critical	analysis.	This	is	determined	by	determining	the	appropriate	outcomes	and	 
measurements	for	each	course.

Annually,	the	Program	Supervisor	assesses	each	of	the	three	ECE	Degree	Programs	and	both	of	the	 
Certificate	of	Completion	Programs	by	measuring	student	success	through	a	detailed	outcome	 
analysis	following	a	predetermined	five-year	plan.	A	copy	of	each	program	assessment	can	be	found	in	
the	program	binder:	AA	in	ECE;	AAS	in	ECE;	AAS	in	ECE	with	an	Infant/Toddler	Emphasis,	AAS	Certificate	
of	Completion	and	the	AAS	Certificate	of	Completion	with	an	Infant/Toddler	Emphasis.	The	AAS	in	ECE	
and	the	Certification	of	Completion	in	ECE	are	completed	in	one	report	and	the	AAS	in	ECE	with	the	 
Infant/Toddler	Emphasis	and	the	Certificate	of	Completion	with	an	Infant/Toddler	Emphasis	are	 
completed	in	one	report.	Both	combinations	have	the	same	program	outcomes.		

In	addition,	the	ECE	Program	Supervisor	assesses	three	ECE	courses	per	year.	The	assessments	for	ECE	
190,	ECE	204,	and	ECE	262	are	included	in	the	program	binder.	The	process	is	most	beneficial.	Noted	
changes	have	been	made	to	the	course	design	and	delivery	for	all	three	courses.		

A	“Measurement	through	Assessment”	section	is	located	in	all	ECE	syllabi.	An	example	is	listed	below	on	
the	next	page.



75 76

Equipment/Instructional Resources 

The	Early	Childhood	Supervisor	has	received	ongoing	assistance	from	the	GBC	Interactive	Video	
Department	as	well	as	continuing	instructional	support	from	the	director/staff	of	online	instruction.	
Adequate	equipment	and	high-quality	training	have	been	provided	by	both	departments.	

Program Goals for Employment 

• AAS	in	Early	Childhood	Education	&	AAS	in	Early	Childhood	Education	with	an	Emphasis	in
Infant/Toddler	Education:		Successful	completion	of	the	AAS	in	ECE	is	designed	to	qualify	students	for
employment	opportunities	such	as	teacher	assistants,	teachers,	paraprofessionals	in	school	districts,
directors	in	child	care	centers,	after-school	programs,	preschools,	and	as	home	daycare	providers.

• AA	in	Early	Childhood	Education	(Pattern	of	Study):	Successful	completion	of	the	AA	in	ECE	is
designed	to	transfer	students	into	the	GBC	Teacher	Education	Program.		Completion	of	the	AA	in	ECE
and	the	Bachelor	of	Arts	in	Elementary	Education	will	qualify	students	for	employment	opportunities
as	teachers	in	elementary	and	preschool	settings.

Job	opportunities	for	students	with	an	Early	Childhood	Education	major	are	increasing	as	a	high	per-
centage	of	parents	rely	on	quality	preschool	and	childcare	options.	School	district	preschool	class-
rooms	are	available	to	low-income	families	within	all	counties	in	the	GBC	service	area.	In	addition,
several	students	are	enrolled	in	the	ECE	degree	programs	from	other	states	due	to	online	availability.
The	surge	of	preschool	programs	opening	across	the	United	States	has	sparked	an	increase	in	GBC’s
online	Early	Childhood	Enrollment.	Job	opportunities	have	increased	dramatically	due	to	the	“Pre-
school	for	All”	nation-wide	initiative.

• Student	Tracking:	Those	students	who	graduated	with	an	ECE	degree	or	certificate	from	2014	through
2018	have	been	tracked	to	identify	employment	placement.

During	the	last	program	review	from	2009	to	2013,	the	ECE	program	graduated	37	Completers.	From
2014	-	2018,	the	ECE	program	graduated	95	completers	with	an	average	increase	of	156%.

95 Completers, 2014 - 2018
• 30	students	graduated	with	an	AA	in	ECE
• 21	students	graduated	with	an	AAS	in	ECE
• 8	students	graduated	with	an	AAS	in	ECE/	IT	Emphasis
• 35	students	graduated	with	a	Certificate	of	Completion	in	ECE	and	a	Certificate	of

Completion	in	Infant/Toddler	Education
• 1	student	graduated	an	ARL	Certificate	of	Completion

Employment Rate
• Approximately	87%	of	the	graduates	from	2014	–	2018	are	presently	working	in	their

graduate	or	related	field	of	study.
• 30%	of	the	students	are	pursuing	or	have	completed	a	higher	degree.
• Note:	The	Program	Supervisor	contacted	students	who	did	not	complete	the	survey	and

tallied	their	responses	through	email	or	via	telephone	conversations.
• 7	students	were	unreachable	and	their	place	of	employment	is	unknown.
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Graduate Satisfaction
• Twenty-six	students	completed	the	Graduate	Survey.	Overall,	the	rating	for	the	overall

satisfaction	of	the	students’	Early	Childhood	Education	experience	was	as	follows:	Very
Satisfied:	92.31%	and	Satisfied:	7.69%.	The	breakdown	for	each	category	is	located	in	the
Graduate	Survey	located	in	the	program	binder.	Q5,	Page	2/10.

• A	Student	Satisfaction	Survey	was	also	distributed.	A	total	of	sixty-five	students	completed
the	survey.	The	rating	for	the	overall	satisfaction	with	GBC’s	Early	Childhood	Program	is	as
follows:	Very	Satisfied:	89.06%	and	Satisfied:	10.94%.	The	breakdown	for	each	category	is
located	in	the	Student	Satisfaction	Survey	located	in	the	program	binder.	Comments	are
also	available	for	the	committee	members’	review.	Q5,	3/7

• One	student	wrote,	“I	feel	that	I	am	learning	so	much!	I	love	that	I	can	easily	incorporate
what	I	am	learning	into	my	real-life	job	as	a	preschool	teacher.		I	am	gaining	so	much
confidence	in	my	interactions	with	my	students	and	their	families.	My	current	curriculum
has	become	much	more	focused,	and	I	am	becoming	well-rounded	in	my	teaching.	I	like
that	even	though	I	am	a	an	online	student,	I	am	a	part	of	the	class.”

Student Satisfaction: Faculty Evaluation Reports 

Based	on	GBC’s	Faculty	Evaluation	reports	from	2014	–	2018,	the	ECE	Supervisor	received	an	average	
overall	rating	of	4.93	based	on	a	5.0	scale.		The	annual	evaluations	included	the	following	roles:	 
Instructional	Design,	Instructional	Delivery,	Instructional	Assessment,	Proficiency,	Management,	and	 
Service	to	the	Institution.	The	overall	average	was	rated	much	higher	nationwide	than	other	ECE	 
instructors	in	the	IDEA	database.	

Professor Macfarlan’s Annual Evaluation Scores:	Average	–	4.93

• 2015	–	2016:	4.97;	2016	–	2017:	4.85:	2017–	2018:		4.97

Instructor Leafe Eriksen-Wedmore’s Course Evaluation Scores from 2014 - 2018: Average	–	4.8

Note:	Prior	to	the	temporary	emergency	hire	in	the	fall	of	2018,	Leafe	worked	as	an	ECE	part-time	
instructor	for	seven	years.	

Strengths of the Program

• Dedicated	Program	Supervisor	and	Professor	who	is	passionate	about	the	field	of	Early	Childhood
Education

• The	addition	of	a	full-time	ECE	instructor	as	of	fall	of	2018	with	a	full-time	hire	date	of	July	1,	2019

• Outstanding	part-time	and	highly	qualified	part-time	instructors

• Strong	ties	with	community	licensed	preschool	programs	and	the	Elko	County	School	District	Early
Childhood	Programs

• A	collaborative	and	positive	working	relationship	between	the	ECE	Education	program	and	the	GBC

Child	and	Family	Center	

• Supportive	Department	Chair	and	Department	Staff	who	create	an	inclusive	atmosphere	and	a	sense
of	camaraderie	and	trust	amongst	all	department	members

• Efficient,	detailed-oriented	administrative	assistant

• College	support	campus-wide

• Outstanding	technical	support	provided	for	IAV	and	online	instruction

• Innovative	and	effective	instructional	design	of	ECE	courses

• High-quality	delivery	of	instruction	based	on	student	rating	reports

• The	overall	program	is	well-designed,	efficient,	and	organized

• The	ECE	250	Introduction	Gateway	class	enrolled	53	students	in	the	fall	of	2018	which	is	essential	for
program	stability

• High	employment	rate	following	graduation	(87%)

• Scholarship	opportunities	continue	to	support	GBC	Early	Childhood	Education	students	through
T.E.A.C.H.	Early	Childhood	Nevada	and	federal	stimulus	funds

• High-quality	online	instruction	has	tripled	enrollment	in	the	past	five	years	by	156%

Weaknesses of the Program 

• Need	for	assistance	and	continuing	support	with	a	viable	marketing	and	recruitment	plan

• Unfulfilled	student	requests	to	pursue	a	BA	in	ECE	without	licensure

• It	is	difficult	to	provide	practicum	students	with	the	time	and	attention	they	deserve	while	teaching
full-time	with	an	overload,	advising	students,	managing	the	ECE	program,	and	overseeing	the
upswing	in	enrollment	with	the	potential	development	of	a	BA	in	the	near	future.	I	would	like	to
discuss	options	for	this	growing	concern	specifically	for	the	Elko	ECE	practicum	placements.	Professor
Macfarlan

• A	fulltime	ECE	instructor	is	needed	for	the	continued	success	of	the	program	as	the	increased
number	in	students	and	declared	majors	was	creating	an	unmanageable	workload	for	the	ECE
Supervisor.	Note:	This	issue	has	been	alleviated	through	the	temporary	emergency	hire	in	Pahrump.
The	position	was	approved	as	a	full-time	position	beginning	July	1,	2019.

Future Program Goals

• Head	Start	Recruitment:	The	U.S.	Department	of	Health	and	Human	Services	mandated	the



79 80

following:	Child	Development	Specialist	staff	qualification	§1302.91(e)(4)(ii)	-	By	August	1,	2018,	a	
child	development	specialist	must	have,	at	a	minimum,	a	baccalaureate	degree	in	child	development,	
early	childhood	education,	or	a	related	field.	A	program	must	ensure	home	visitors	providing	 
homebased	education	services	have	a	minimum	of	a	home-based	CDA	credential	or	comparable	 
credential,	or	equivalent	coursework	as	part	of	an	associate’s	or	bachelor’s	degree.	 

A	program	must	ensure	coaches	meet	staff	qualifications	in	§1302.91(f)	and	must	implement	a	
research-based,	coordinated	coaching	strategy	for	education	staff	as	described	in	§1302.92(c).	 
Extensions	have	been	granted	for	those	who	have	not	met	this	mandate.	 

It	is	the	goal	of	the	GBC	Early	Childhood	Program	to	work	in	collaboration	with	Head	Start	programs	
in	the	service	area	to	provide	the	support	needed	to	meet	this	mandate.	Source:	Department	of	
Health	and	Human	Services,	45	CFR	Chapter	XIII,	Head	Start	Performance	Standards,	2018.	 

Note:	The	ECE	Supervisor	continually	recruits	and	supports	students	from	the	Elko,	Ely,	and	Owyhee	
Head	Start	programs.

• The	ECE	Web	page	will	be	updated	each	semester	to	provide	students	with	current	program
information	and	resources.

• The	ECE	Supervisor	will	work	in	collaboration	with	the	Education	Department	to	update	the	five-year
strategic	plan	and	to	further	support	the	department’s	annual	goals	and	initiatives.

• Beginning	fall	of	2019,	the	newly	hired	education	instructor	will	support	the	Early	Childhood	Program
by	teaching	five	or	more	ECE/HDFS	courses	per	semester.		In	addition,	the	full-time	instructor	will
advise	ECE	students	as	needed.

• The	ECE	Supervisor	will	make	a	concerted	effort	to	meet	with	the	Higher	Education	Committee	on	a
regular	basis	for	the	purpose	of	collaboration,	shared	training,	student	scholarship	opportunities,	and
networking	initiatives.

• The	development	of	a	BA	in	ECE	from	Prenatal	to	Age	5	has	been	approved	and	placed	on	the	GBC
Master	Plan.	The	ECE	Supervisor	will	work	in	collaboration	with	the	VPAA	and	the	Dean	to	complete
the	preliminary	steps	for	potentially	launching	the	BA	in	ECE	in	2020	or	2021.

APPENDIX D: Old General Education Grid
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APPENDIX E: New General Education 
Assessment Plan 

General Education Five Year Assessment Plan
Prepared by The General Education Committee, Fall 2019

Introduction

In	the	2017-2018	Academic	Year,	Great	Basin	College	approved	a	redesigned	General	Education	Program	
for	the	A.A.	and	A.S.	degrees	,	a	project	prompted	by	the	suggestions	and	observations	of	NWCCU.		The	
redesign	focused	on	instituting	an	assessable	and	outcome-based	General	Education	program	for	transfer	
degrees	that	targeted	specific	courses	within	general	education	and	linked	them	to	specific	educational	
outcomes	relevant	to	the	program.		The	General	Education	learning	outcomes	also	underwent	review	and	
redesign	in	order	to	ensure	demonstrability	and	adherence	to	national	trends	in	general	education.
This	redesign	of	general	education	presented	the	need	for	a	reconsideration	and	overhaul	of	assessment	
procedures	for	general	education	courses	and	the	program	overall.		In	academic	year	2018-2019,	the	
General	Education	Committee	set	about	the	task	of	developing	an	assessment	plan	for	general	education	
that	reflected	and	accounted	for	the	range	of	classes	that	a	given	general	education	outcome	might	
address	as	well	as	the	need	for	content	specialty	and	faculty/department	participation	in	crafting	specific	
and	use-driven	assessments	for	general	education	courses.

This	document	details	Great	Basin	College’s	General	Education	Assessment	Plan,	which	reflects	our	
commitment	to	ensuring	student	learning	and	success	through	ongoing	assessment,	refinement	and	
improvement	of	General	Education	goals	and	processes.

Assessment Structure

When	designing	assessment	procedures,	the	General	Education	committee	wished	to	respect	the	
autonomy	 and	 discipline	 knowledge	 of	 individual	 instructors/departments	 teaching	 general	 education	
courses.		For	this	reason,	the	committee	determined	the	best	method	of	producing	assessment	data	
usable	for	the	General	Education	program,	as	well	as	for	classroom	instructors,	would	allow	instructors/
departments	to	design	assessments	for	Gen.	Ed.	courses	that	are	of	value	to	the	instructor	and	the	
department	but	also	useful	for	assessment	at	the	institutional	level.		This	resulted	in	a	guideline	focused,	
mediated	approach	to	assessment.

The	General	Education	committee	developed	the	attached	Guidelines	for	General	Education	Assessment	
for	use	by	departments	and	instructors	in	planning	for	assessment	of	general	education	courses.	The	
guidelines	set	certain	parameters	for	assessment	(i.e.	assessments	must	focus	on	observable	
demonstrations	of	student	learning,	utilize	appropriate	general	education	outcomes,	contain	quantifiable	
data,	etc.	etc.)	but	allow	individual	faculty	and	departments	to	determine	the	precise	methods	of	
assessment	within	their	courses.		The	methodology	of	assessment	must	be	explained	and	interpretable	by	
third	parties	outside	of	the	discipline,	such	as	administrators,	General	Education	committee	members,	and	
accreditors.

The	assessment	plan	proposed	by	a	faculty	member/department	for	a	given	course	is	to	be	submitted	to	
the	General	Education	Committee,	which	will	review	the	methodology	for	clarity	and	usability	in	regards	
to	General	Education	program	assessment.		Assessment	plans	for	courses	will	be	reviewed	in	the	5th	year	
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of	the	5-year	assessment	cycle.

Once	assessment	plans	are	reviewed	and	accepted,	involved	departments	and	faculty	members	will	gather	
data	from	their	courses	according	to	their	plan	and,	at	the	time	of	the	General	Education	assessment	of	
the	learning	outcomes	linked	to	the	course,	submit	a	report	compiled	according	to	the	course	assessment	
plan.	This	report	will	also	be	submitted	to	Institutional	Research	and	the	Assessment	Committee.

Once	all	course	reports	for	a	given	set	of	outcomes	are	available	and	compiled,	the	General	Education	
Committee,	in	conjunction	with	the	Assessment	Committee,	will	review	the	aggregate	results	across	
courses	addressing	a	particular	outcome	to	compile	data	for	an	overall	General	Education	Outcome	
Report,	which	will	detail	learning	outcome	achievement	across	courses	and	document	trends	in	student	
achievement.	These	individual	outcome	reports	will	be	produced	within	the	first	four	years	of	the	General	
Education	Assessment	cycle	according	to	the	schedule	below.

In	the	5th	year	of	the	cycle,	the	General	Education	Committee	will	produce	a	General	Education	Program	
Review	that	compiles	all	outcome	reports,	considers	student	performance	across	general	education	
outcomes,	and	recommends	modifications	or	refinements	of	the	program	to	be	explored	and	pursued	in	
the	next	cycle.

The	General	Education	Committee	believes	this	assessment	plan	will	not	only	ensure	usable	data	for	
steering	the	General	Education	program,	but	will	also	reflect,	 inform	and	acknowledge	faculty	practices	
at	the	classroom	level	by	providing	an	opportunity	to	construct	and	conduct	use-driven	assessments	of	
courses.

Timing

The	General	Education	Program	Assessment	will	operate	on	a	5-year	cycle:

Year	1:	Communications	and	Expressions
	 Assessment	of:	Written	Communications,	Oral	Communications,	Evidence-Based	Communications,	
	 Fine	Arts.
Year	2:	Logical	and	Scientific	Reasoning
	 Assessment	of:	Mathematical	Reasoning,	Scientific	Reasoning,	Scientific	Data	Interpretation.
Year	3:	Human	Societies	and	Experience
	 Assessment	of:	Structure	of	Societies,	American	Constitutions	and	Institutions,	Humanities.
Year	4:	Technological	Proficiency
	 Assessment	of:	Technological	Proficiency.
Year	5:	Program	Review

Attached	Support	Documents:	General	Education	Objectives,	General	Education	Requirements	(A.A.	and	
A.S.),	General	Education	Assessment	Guidelines
 
General Education Assessment Guidelines

For	use	by	instructors/departments	supervising	general	education	courses

Purpose and Philosophy

In	order	to	effectively	assess	whether	the	General	Education	program	at	GBC	is	fulfilling	its	stated	
academic	outcome,	 it	 is	 important	 that	 instructors	 teaching	general	education	courses	 regularly	assess	
whether	students	are	meeting	the	outcomes	of	the	program.	Additionally,	effective	and	usable	
assessments	at	the	course,	program	and	institutional	levels	are	an	essential	part	of	accreditation	and	
development.

The	General	Education	Committee	puts	forth	these	assessment	guidelines	with	the	awareness	that	no	
singular	assessment	methodology	is	appropriate	for	all	content	and	courses,	and	that	assessment	
information	is	most	valuable	when	it	is	of	use	at	both	the	program	and	course	level,	allowing	individual	
instructors/departments	to	modify	courses	and	curriculum	using	accurate	and	relevant	information.	
For	this	reason,	these	guidelines	allow	departments/instructors	freedom	in	designing	their	own	course	
assessments,	with	an	eye	toward	providing	clear	and	relevant	data	to	be	used	in	assessment	of	our	General	
Education	program.

In	recent	years,	NWCCU	has	stressed	two	key	principles	regarding	assessment	of	academic	programs	and	
courses:

	 1.	 Assessment	methodologies	and	tools	that	are	accurate,	relevant,	clear	and	reflective	
	 	 of	student	performance	and	achievement.
	 2.	 Assessments	that	are	usable	in	effecting	change	at	all	levels	of	an	institution.

The	following	assessment	guidelines	reflect	these	principles	in	order	to	ensure	not	only	compliance	with	
accreditation	standards,	but	also	to	effect	positive	development	and	growth	at	the	course,	program	and	
institutional	levels.

Assessment Guidelines

The	following	guidelines	are	designed	to	help	instructors/departments	develop	appropriate	assessment	
methodologies/reporting	to	meet	the	needs	of	General	Education	Program	Assessment	as	well	as	to	
generate	data	that	is	relevant	and	usable	in	course	and	program	design.	The	guidelines	are	as	follows:

	 1.	 Assessment	documents	need	to	list	the	General	Education	outcome(s)	being	addressed	
	 	 in	the	course.		These	outcomes	are	listed	in	the	annual	catalogue.		Each	course	is	
	 	 responsible	for	the	General	Education	program	area/outcomes	it	is	listed	under	in	the	grid.
	 2.	 Assessment	of	outcomes	needs	to	be	based	on	student	work	that	directly	demonstrates
	 	 achievement	of	outcomes.		Assignment(s)	or	student	work	used	for	assessment	must	
	 	 be	clearly	connected	to	the	outcomes	in	a	way	that	is	clear	to	outside	parties	
	 	 (i.e.	the	Gen.	Ed.	Committee	and	Accreditors),	and	must	demonstrate	
	 	 performance/achievement	of	outcomes.		In	most,	if	not	all,	cases,	overall	course	
	 	 grades	and	other	areas	of	classroom	performance	such	as	participation	are	not	valid	
	 	 demonstrations	of	student	achievement	for	assessment	purposes.
	 3.	 Any	assessment	reporting	should	provide	a	clear	explanation	of	the	assessment	
	 	 methodology	(how	performance	was	assessed)	as	well	as	how	the	work	being	
	 	 assessed	meets	Gen.	Ed.	outcomes.		These	explanations	should	be	concise,	clear	and	
	 	 allow	third	parties	to	understand	the	method	and	validity	of	assessment.		If	assessment
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	 	 tools	are	used	(such	as	rubrics),	it	should	be	clear	to	readers	how	rating	systems	and	
	 	 evaluation	tools	work	(i.e.	if	you	have	a	scale	of	1	to	5,	it	should	be	clear	what	criteria	
	 	 are	used	to	generate	the	rating).
	 4.	 Completed	assessment	reporting	should	include	data	generated	from	assessment	as	well	
	 	 as	discussion	and	interpretation	of	its	meaning	(i.e.	observed	trends,	changes	between	
	 	 assessments).
	 5.	 An	effective	assessment	report	should	include	detail	on	how	the	instructor/department	will
	 	 	incorporate	and	utilize	data	in	course	design	and	planning	moving	forward.

As	an	additional	note,	while	it	is	not	mandatory,	courses	with	multiple	instructors	and	sections	(i.e.	ENG	
101,	MATH	120,	etc.	etc.)	are	often	best	assessed	at	the	departmental	level,	rather	than	at	the	course	level.		
While	this	may	require	a	certain	degree	of	communication	and	collaboration	between	instructors,	it	will	
ensure	a	consistent	result	across	courses	as	well	as	provide	the	department	and	Gen.	Ed.	program	with	a	
clear	view	of	student	performance.

APPENDIX F: GenEd for A.A. and A.S. Chart 

General Education Requirements — Associate of Arts and Associate of Science

OBJECTIVES CREDITS

COMMUNICATIONS AND EXPRESSIONS

1 WRITTEN COMMUNICATIONS
ENG 100, ENG 101 3

2 ORAL COMMUNICATIONS
COM 101, THTR 102, THTR 221 3

3
EVIDENCE-BASED

COMMUNICATIONS

ENG 102 3

4 FINE ARTS ART 100, ART 101, ART 107, MUS 101, THTR 100, THTR 105, THTR 204 3

LOGICAL AND SCIENTIFIC REASONING

5 MATHEMATICAL REASONING MATH 126 or higher; or STAT 152                AA ONLY: Can use MATH 120 3

6 SCIENTIFIC REASONING
Any AST, BIOL, CHEM, ENV, GEOL, PHYS, plus ANTH 102, GEOG 103, and
NUTR 121

3-4

7
SCIENTIFIC DATA
INTERPRETATION

BIOL 190, CHEM 121, GEOL 101, PHYS 151, PHYS 180

AA ONLY: Can also choose from AST 101, BIOL 100, CHEM 100,
ENV 100, NUTR 121, PHYS 100

3-4

HUMAN SOCIETIES AND EXPERIENCE

8 STRUCTURE OF SOCIETIES
ANTH 101, ANTH 201, ANTH 202, CRJ 104, ECON 102, ECON 103,
GEOG 106, HMS 200, PSY 101, PSY 208, SOC 101

3

9
AMERICAN CONSTITUTIONS

AND INSTITUTIONS

HIST 101/102 (must take both) or PSC 101 3

10 HUMANITIES
ART 160, ART 260, ART 261, ENG 203, ENG 223, FIS 100, FREN 111,
FREN 112, HIST 105, HIST 106, HUM 101, HUM 111, MUS 121,
MUS 125, PHIL 102, PHIL 129, SPAN 111, SPAN 112, SPAN 211

3

TECHNOLOGICAL PROFICIENCY

11
TECHNOLOGICAL

PROFICIENCY

CIT 129, CS 135, EDU 214, GIS 109, GRC 119, IS 101 3

FOUNDATIONS

AA: SOCIAL SCIENCE
Any transferrable course 100- or 200-level ANTH (except ANTH 102), CRJ, 
HIST, PSC, PSY, SOC, ECON 102, ECON 103, GEOG 106

3

AA: HUMANITIES / FINE ARTS
Any transferrable course 200-level ENG or 100- or 200-level AM, ART, FIS, 
FREN, GRC 103, GRC 156, HUM, JOUR, MUS, PHIL, SPAN, THTR

3

AS: MATHEMATICS Any MATH 127 or higher, or STAT 152
(Minimum 5 total credits Mathematics)

2-4

AS: SCIENCES Any 4 credit lab science course in BIOL, CHEM, GEOL, PHYS 
(Minimum 12 total credits Science)

4
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APPENDIX G: Sample Course Assessment
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APPENDIX H: NSHE Corequisite Implementation Plan

[8] 
   

CChhaapptteerr  OOnnee::  TThhee  CCoorreeqquuiissiittee  IImmpplleemmeennttaattiioonn  TTaasskk  FFoorrccee  
 
CChhaarrggee::  CCoorreeqquuiissiittee  IInnssttrruuccttiioonn  TTaasskk  FFoorrccee  
 
PPrroobblleemm  SSttaatteemmeenntt  
Across the nation, the number of students enrolling in remedial mathematics and/or 
English is high; Nevada’s higher education landscape is no different. 66% of first-time, 
degree-seeking students place into remediation at the community colleges, and 27% place 
into remediation at the four-year institutions. Many of these students never show up for 
their first day of classes and their interest in higher education is weakened by being 
labelled “not ready for college-level work.”  
 
Graduation rates are low for Nevada students placed into remediation. For the Fall 2015 
cohort of community college students that enrolled into remediation, only 16.8% earned a 
degree or certificate within a three-year period—150% of the time expected for a two-year 
degree. One goal of corequisite reform is to provide better academic support for the 83.2% 
of students who are either still enrolled or have left higher education altogether.  
 
CChhaarrggee  SSttaatteemmeenntt  
The Corequisite Implementation Task Force is charged with supporting implementation of 
the NSHE Co-Requisite and College-Ready Gateway Policy (Title 4, Chapter 16, Section 1) 
which requires full-scale implementation by Fall 2021 (Appendix E). Members were 
chosen for their expertise at their institutions and their ability to provide leadership for the 
direction of this culture change in our state.  
 
The Task Force will meet intermittently from September 26, 2019, through July 2021. An 
accompanying preliminary schedule is provided in Appendix C of this workbook. Dates 
through March 2020 have been populated. As the Task Force makes decisions, new 
information will be built into the schedule. Through both the Microsoft OneDrive shared 
folder and Corequisite Task Force e-mail list serve, members will receive updates from 
NSHE and are encouraged to exchange resources and pertinent information.  
 
Task Force members must communicate both internally with their institution’s community 
of faculty, staff, and students, and externally with other members of the Task Force. As a 
result, representatives must remain mindful, of not only their perspectives, but also those 
of the entire System. This multidimensional communication will support implementation of 
the policy and ensure thoughtful focus on Nevada’s students.  
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Phase I: Developing Action Plans 
Task Force members will develop Action Plans that will establish the roadmap that 
institutions will take to fulfill the requirements of Board policy. The Task Force’s first major 
decision will be to determine if action plans will be reported to the Board for approval by 
either institution or sector (2-year and 4-year sectors). This decision will determine the 
sequence and dates for presentations to the Board. Plans will be presented at the Board of 
Regents meeting in either June or September 2020. 
 
Task Force members will communicate with and support their institutions to develop 
Action Plans. They will also be responsible for creation of the required Institutional Task 
Force on their home campus.  
 
Data Informed Decision-Making 
In the Microsoft OneDrive shared folder, each institution has a team folder. Within each 
folder, baseline data is provided from the Fall 2013 cohort of first-time, new students. Fall 
2016 cohort data will also be provided to analyze substantive changes, existing 
achievement gaps, and historical trends. All data provided to the institutions has been 
disaggregated by the following demographic characteristics: 
 

• White 
• All Minority 
• American Indian or Alaska Native 
• Asian 
• Black 
• Hispanic 
• Pacific Islander  
• Multi-Ethnic  

• Pell-Recipient 
• Part-Time 
• Female 
• Male  
• Age 24 or Younger  
• Age 25 or Older  

 

March to September 2020
Action Plans Due to System 

Office
Action Plan Feedback and 

Revisions
Action Plan Presentation to 

Board of Regents

November 2019 to February 2020

Task Force Check In and 
Next Steps Institutional Engagement Action Plan Development

September to October 2019

Task Force Kickoff Citrus College Site Visit Institutional Engagement
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The Task Force members will use this data to identify equity gaps, investigate potential 
causes for equity gaps, and develop plans for how to close the gaps as a part of this change 
process.  
 
Task Force members will disseminate this data to their institution-based task forces to help 
inform and develop campus goals for corequisite reform. NSHE will provide guidelines and 
templates for certain fixed features of implementation through the development of the 
Action Plan Guidelines. Each institution may add fields and additional protocols for data 
collection; however, all common fields must remain and be completed at the end of each 
semester. 
 
Chief Academic Officers were briefed on corequisite reform on September 4, 2019, and are 
prepared to support Task Force members with initiating activities at each institution. 
Additionally, the Board of Regents’ Academic and Student Affairs committee was provided 
an update at their September 5, 2019, meeting. Following the launch meeting on September 
26, 2019, Task Force members will report back to their institutions. 
  
Each institution is required to convene an institution-level task force to address 
implementation concerns including curriculum, scheduling, communication, placement, 
and enrollment among others. Institutions must include stakeholders across campus in 
what will become a new mode of supporting students to complete gateway courses and 
progress toward degree completion. More information on the suggested composition of the 
institutional task force can be founded in the Institutional Task Force section of this 
workbook. Implementation of corequisite instruction will have impact in the classroom and 
across campus.  
 
Each institution will complete a set of deliverables for the November 21, 2019, Task Force 
meeting by Friday, November 8, 2019; these deliverables will provide context and data 
for decision making and next steps. 
 
Phase II: Affiliated Decision Points 
Interwoven with decisions about implementing corequisite instruction in Math and English 
is a set of academic issues. The Task Force will establish the process and identify personnel 
to make these decisions and if decisions will apply at the level of individual institutions, 
sectors, or the state.  
 
The Task Force will deliver recommendations to NSHE on the following: 

• curriculum and assessment (AP*); 
• math and English pathways (AP); 
• testing, placement, and use of multiple measures (AP); 
• enrollment enforcement (AP); 
• resource and fiscal impact analysis (AP); 
• academic advising and additional student supports (AP);  
• student outreach and communication (AP);  
• common learning outcomes (WG**); 
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• common course numbering (WG); 
• shared advising practices (WG); and 
• revisions to gateway courses as they relate to pathways/program alignment (WG).  

*AP means Action Plan Requirement 
**WG means Working Group Recommendation 
 
Corequisite reform will impact many different domains at each institution. From course 
registration and scheduling to advising plans, degree audits, and admissions materials, 
corequisite reform touches the trajectory of students entering and navigating college. As a 
result, members of the Task Force will consider many aspects of college operations not 
limited to curriculum and instruction. The following graphic illustrates the 
interconnectedness of some these routine college operations about which the Task Force 
will advise NSHE: 
 

Corequisite Instructional Reform and Its Intersections 
 

 
 
 
The goal for all working group recommendations will be to support improved gateway 
course completion, transferability of students among NSHE’s institutions, close equity gaps, 
and promote degree completion.  
 
To align the work of various groups addressing corequisite support, a formal timeline and 
Gantt chart will be delivered to the Task Force at the November 21, 2019, meeting to show 
how these groups and activities intersect.  
 
 
  

Testing and Placement

Curriculum and Assessment

Transferability and Common 
Course Numbering

Pathway Alignment
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Phase III: Implementation of Action Plans (Academic Year 2020-21) 
Each institution will implement its Action Plan based on approval by the Board. During this 
time, Working Groups of the Task Force will deliver recommendations on intersecting 
academic matters.  
 
The Task Force will meet periodically to report out on campus successes and challenges as 
well as communicate with NSHE regarding unmet needs in supporting full-scale 
implementation. The NSHE Department of Academic and Student Affairs, and all content 
experts (See Appendix B) introduced throughout the convening of the Task Force stand 
ready to assist the institutions with Action Plan development and implementation. With 
Board approval of Action Plans, these groups will begin to operate concurrently of each 
other, detailed in the following figure.  
 

 
 
The Action Plans will be approved by September 2020 so that the institutions can 
implement their Action Plans in academic year 2020-21 so that pursuant to the Board’s 
directive, full-scale corequisite implementation will be achieved by Fall 2021.  
 
 
 
 
 
 
   

Ap
pr

ov
ed

 A
ct

io
n 

Pl
an

s

Institutional Task Force

Hiring new faculty/staff

Professional Development

Publishing courses in catalog

Communication to students

Scheduling courses in PeopleSoft

System Task Force Meeting as needed

System Task Force Subcommittees Continued discussion on charges
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AAsssseessssmmeenntt  
As campuses learn from implementation, efforts to improve must continue. Thus, a robust 
assessment plan for affected courses and processes will be a part of each Action Plan. 
 
The Task Force will develop reporting recommendations for assessing student learning 
objectives and a process for continuous improvement.  
  

https://www.discoverdesign.org/handbook 



95 96

[14] 
   

IInnssttiittuuttiioonnaall  TTaasskk  FFoorrccee  
 
In order to implement corequisite reform, each institution must create an institution-level 
task force. Because corequisite reform touches many institutional practices, policies, and 
protocols, cross-sectional membership of the institutional task force is critical.  
 
At the November 21, 2019, meeting, each institution will report the membership of their 
local task force. The membership of institution-level task forces will be available in the 
Microsoft OneDrive to promote shared governance and facilitate collaboration among 
similar work roles.  
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
  

Suggested Institutional Corequisite Implementation  
Task Force Membership 

Systemwide Task 
Force Members

Math Faculty

English Faculty

Support Staff

Academic 

Accreditation 
Liaison/Institutional 
Effectiveness Officer

Math Faculty

English Faculty

Downstream 
Discipline Faculty

Administrative

Admissions

Business Officer

Chief Academic Officer

Human Resoruces

Registrar

Academic Support 

Advising

Institutional Research

Learning Management 
System (Canvas)

Marketing and 
Communications

Tutoring Services

A P P E N D I X  I :  S t r a t e g i c  E n r o l l m e n t  M a n a g e m e n t 
( S E M ) P l a n

 
GREAT BASIN COLLEGE 

ENROLLMENT GROWTH STRATEGIES 
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ENROLLMENT MANAGEMENT TRANSITION 

The transition to become an enrollment management organization is not an easy 
one. In 2018, the new Great Basin College President filled key leadership 
positions in institutional research and student and academic affairs that provided 
an opportunity to review current GBC enrollment operations and strategies. In the 
last six months, the new team has been able to lead discussions on student-
centered enrollment strategies that lead to optimum enrollments rather than 
institutional structures based on historical precedence. The result was the 
creation and launch of a strategic enrollment management plan that transitioned 
GBC from a structural to a tactical organization 

Colleges with a focus on growing their enrollments have identified strategic 
enrollment strategies that focus on how they attract, enroll, retain, and graduate 
students.  Great Basin College had not had a comprehensive strategic 
enrollment management plan to identify data that supports building strategic 
enrollments.   

Since February 2019, a SEM planning committee formed to provide college-wide 
leadership in strategic enrollment planning concurrent to ongoing student affairs 
restructuring efforts, department new hires, and process/policy improvement led 
by the vice president of student affairs.  The SEM planning committee’s charges  
were to create a multi-year, data-informed plan; assess GBC’s current state; 
analyze key metrics such as market demand and need, student recruitment, 
student persistence and completion; academic offerings and making sure that the 
review process is ongoing.  Due to the volume of activities involved, the SEM 
Committee identified the following sub-committees to meet the charge:  
Marketing and Recruitment, Advisement and Retention, Orientation, Student 
Strategic Communication and Enrollment Data.   The idea of transitioning from a 
structural to tactical organization also meant a shift in understanding what a SEM 
plan could do for GBC’s short and long- term fiscal growth.  It was critical that our 
College also see the plan as an enrollment growth strategy that allows us to: 

 
1. Predict Enrollments. 
2. Help determine how we can best accommodate growth. 
3. Improve the educational experience of students. 
4. Project future student enrollment behavior. 
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ENROLLMENT GAPS 

Traditionally some colleges and universities utilize the image of the enrollment 
funnel to describe what happens to new recruits from prospect through 
matriculation.  This image usually includes identifying yield rates between the 
steps of prospects, inquiries, applicants, accepted, enrolled and matriculated.  

This has not historically occurred at GBC, creating difficulty in assessing 
enrollment trends or even knowing why enrollments were up or down.   
Decentralized enrollment management has occurred with a few academic 
departments to limited success in managing their own program enrollments, 
especially those departments with a special admissions process or 
state/federal/private funding.   GBC has made tremendous efforts in identifying 
prospects but over the years faced difficulty managing the various stages 
described above.    During FALL 2018, less than 25% of new prospects yielded 
matriculated students and that was during the same term when GBC had 13% 
increase in FTE from FALL 2017.  Therefore, it did not come as a surprise to the 
new executive leadership that much of our opportunity to grow enrollment lies not 
with creating new programs alone or placing more funding into scholarships, but 
more importantly, our long-term ability to manage the enrollment funnel process.   

The earlier work of the subcommittee groups involved identifying gaps in 
enrollment processes and creating a comprehensive plan that would reduce 
those gaps.  While each of the subcommittees identified multiple enrollment 
gaps, six major enrollment gap themes appeared to have had a significant impact 
on GBC’s past, current and future enrollments even with the recent increase in 
enrollment during FALL 2018.  We strongly believe that if the six areas are 
adequately addressed between the period of SUMMER 2019 and FALL 2019 we 
could expect an additional increase in enrollments by SPRING 2020 that could 
far exceed the increase we had in FALL 2018.   

LEADING GAPS 

1.  Marketing 
a. Website content is not always up to date and often wordy without 

specification. 
b. Website not used as major marketing tool 
c. Website design needs to be updated 
d. Online and special programs not specifically targeted 
e. Marketing is not using enrollment data as basis for decision-making 

when determining campaigns 
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f. Steps to Enroll not transparent 
2. Inquiries about programs 

a. Decentralized efforts by academic departments with various 
standards on replying to student requests or additional information. 

b. Many academic areas are not able to respond to inquiries during 
the Summer, a lead to the FALL term, due to faculty unavailability 
on campus during summer months.   

c. No one area responsible to communicate to students on application 
process or program information. 

d. No current tracking system available to see when or how often a 
student made an inquiry.   

3. Application Process 
a. Web Design and content of application has been described by both 

students and staff alike as “complicated, cumbersome, and 
confusing”. 

b. Information was not accurate and enrollment steps unclear. 
c. Acceptance letter following application is 2 pages. 
d. Application may require additional data questions to filter special 

populations. 
e. Students who choose Bachelor degree are not receiving clear 

directions they must first complete Associates degree.   
f. Students provided the option of an “Undecided” category which 

holds up their financial aid process. 
4. Incoming Transcripts 

a. Evaluation and posting of incoming transcripts delayed 8-15 weeks 
or longer. 

b. No consistent communication as to when transcript evaluation and 
posting completed. 

c. Students could be taking additional classes that are not necessary 
due to timeliness of evaluation and posting. 

d. Insufficient staff assigned to assist with evaluation and posting 
process.   

5. Strategic Communication to Students 
a. Students not communicated consistently on enrollment steps. 
b. No consistent and timely communication when an enrollment 

process is completed or updated.  
c. Text messaging as a mass communication tool to students 

currently not utilized (with the exception of emergency alerts). 
d. Student bad addresses and bad phone numbers not being verified 

before allowing to reenroll. 
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e. Improved communication necessary with financial aid deadlines, 
payment deadlines, campus events, credit and noncredit new 
programs and courses. 

6. Advisement 
a. GBC has a decentralized advisement model; some academic areas 

involved in advisement but currently no coordination or consistency 
in advisement across all campus areas. 

b. 1 FTE Professional Advisor; insufficient amount of FT professional 
advisors to serve GBC’s student population. 

c. Online students less likely to be advised; self-advisement occurs 
often. 

d. Assigning of advisors is not automated or consistent. 
e. Professional and faculty advisors require training. 
f. Orientation experience missing learning outcomes and was not a 

mandatory experience. 
g. Student education plans are available but differ from one location to 

the next.  No tracking technology used to share or monitor student 
education plans.  

h. Consistent retention strategies of special populations not 
consistently exercised. 

i. Faculty are not on campus during the summer to provide advising 
to students. 

j. Lack of common area for notes and case management that is 
accessible by all. 

k. Lack a user-friendly site that has advising resources for all staff 
l. Students declare majors and have not met prerequisites.  
m. Unclear whether ALL teaching faculty are advising and responding 

to student requests both timely and consistently. 
 

ENROLLMENT STRATEGIES 

The planning committee will continue its work during the SUMMER/FALL 2019 
semester to flesh out the necessary strategies and tactics.  Through various 
workgroups on campus many strategic strategies have already been identified 
and the immediate focus will be on six gap areas previously discussed.   

Marketing and Recruitment 

Goal 1:  Consistency in marketing programs and services 
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1. Meet with department chairs and deans once a semester web content 
review process to discuss changes to webpages and department 
brochures. 

2.  Develop website template for academic areas and student service 
areas to create consistent design.  

3.  Develop deadlines for changes to webpages. 

4.  Utilize enrollment data to determine decisions on marketing 
campaigns. 

5.  Identify a process for submitting a website change or update. 

6.  Work with WNC, also housed on the same server, on opportunities 
using their Content Management System. 

7.  Highlight student success stories on GBC college website and social 
media. 

8.  Hire a Chief Communication Officer by Summer 2019. 

Goal 2:  Student Program Inquiry 

1. Centralize student inquiry process with current website or Onbase 
platform with one office/staff leading the student response. 

2. Research any opportunities to prevent gaps in recruitment by obtaining 
a Customer Relations Management System (CRM) to track 
communications and completed enrollment steps with prospective 
students. 

Goal 3:  Application Process 

1.  Partner with WNC to create new web-based integrated application that 
will provide clear design, concise information, along with consistent 
steps to apply and register for class.   

2. Redesign acceptance letter with clear next steps. 
3. Create clear instruction that provide reason why students must first 

select Associate degree pathway prior to be admitted into Bachelor 
degree program.   

4. Consider elimination of “undecided” option.   
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Goal 4:  Incoming Transcripts 

1. Modify process of evaluating and posting transcripts using workflow to 
be completed from 8-15 weeks to 1-2 weeks. 

2. Ensure students receive automated communication for transcripts 
received and when transcripts have been evaluated and posted. 

3. Assign and train additional staff to assist with evaluation and posting. 

Goal 5:  Strategic Communication to Students 

1.  Purchase text messaging application. 
2. Alert students with notification when enrollment step has been 

completed. 
3. Create process to place a student hold on bad address/telephone 

information. 
4. Develop strategic communication calendar of all important 

communications going out to students each semester along with 
modality being used. 

Goal 6:  Advisement 

1. Implement centralize advisement model and required training of all 
professional and faculty advisors. 

2. Develop an advisement model using a case management approach 
and intrusive advisement model strategies. 

3. Hire additional 4 FTE professional advisors. 
4. Develop mandatory student advisement experience to be implemented 

SPRING 2020. 
5. Develop mandatory student orientation experience to be implemented 

SPRING 2020. 
6. Assign all new students an advisor within 24 hours of receipt of 

application. 
7. Utilize Starfish to retain web-based student education plan accessible 

to both professional and academic advisors. 
8. Identify special populations (e.g. veterans, low income, satisfactory 

academic progress) with lowest persistence rates to develop regular 
retention campaign strategies to increase retention. 

9. Review opportunities to contract eight faculty part-time advisors during 
summer term.   

10. Utilize Starfish to track advisement appointments, advisement notes, 
and referrals as part of a case management approach to advisement. 
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11.  Identify an advisement resources page for professional and faculty 
advisors. 

PROGRESS AND ACCOMPLISHMENTS TO DATE 

The heavy focus for this first year has been on implementing change to impact 
the fall 2019 and spring 2020 enrollment.  As of June 30, 2019 GBC has: 

Enrollment Processes 

• Implemented a class waitlist that will be accessible by all academic 
advisors. (June 2019) 

• Began planning design of a new admission application utilizing Onbase to 
offer a clear and concise, easy to navigate application process for new 
applicants. (June 2019) 

• Continuing our efforts to reduce default rate.  Reduction in default rate 
went from 21% one year ago to 11%. (March 2019) 

• Revised acceptance letter to offer clear enrollment next steps. (April 2019) 
• Trained additional staff to assist with evaluation and posting of incoming 

transcripts as temporary measure to expedite transfer enrollment process. 

Recruitment 

• Planning and design of an Onbase centralized student inquiry/lead form 
completed. (June 2019) 

Marketing 

• Implemented differentiated marketing approaches for program specific 
and local target recruitment markets. (May 2019) 

• Hired a chief communication officer that will oversee college strategic 
communications and marketing department. (June 2019) 

Advisement 

• Began hiring process for full-time academic advisor. (May 2019) 
• Posted a GBC/UNR Transfer Coordinator position as part of a GBC/UNR 

MOU agreement on shared services. (June 19) 
• Posted a Director of Advisement position. (June 19) 
• Restructured NSHE Specialist position to an Academic Advisor position. 

(June 2019) 
• Hired a student life coordinator to include duties of academic advisement. 

(May 2019) 
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• Hired a veteran resource coordinator that will supervise the first one stop 
for all veteran services to include academic advisement of veteran 
students. (June 2019)  

• Development of an online advisement training manual in progress. (April 
19) 

• Increased previously reported goals to have 2.0 FTE advisors to 6.0 FTE 
advisors by Fall 2019. (June-July 2019) 

• Began initial planning for college-wide Advisement Summit. (April 2019) 
• The Starfish early alert and retention system is live. (June 2019) 
• Reduced student advisement appointments setup from one hour to 30 

minute sessions. (June 30) 

Data 

• Continue to add various enrollment data reports for college-wide access 
and decision-making. (April 2019) 

• Identified key performance indicators with student success, attendance, 
completion rate, early student alert, persistence, retention and application 
yield/conversion rate.  (April 2019) 

Staff Development, Training and Procedures 

• Student Affairs senior staff completed book read and discussion of “The 
Long Distance Leader” that focuses on the challenges and strategies for 
leading at a distance.  (June 2019) 

• Staff have begun planning for Student Affairs Training Day in FA19. (May 
2019) 

• Staff are identifying gaps in institutional procedures and training plans.  
(May 2019) 

• Continue to surpass weekly and monthly enrollment goals.  (June 2019) 
• Revised a deficient college policy on enrollment cancelation that prior to 

the SP19 term resulted in approximately $500,000 or more each academic 
year in revenue and enrollment loss. (January 2019) 

Additional work is underway this fall 2019 on a number of fronts. We are 
continuing efforts to optimize college and departmental websites and 
messaging. Working with our various centers, we have undertaken an 
assessment of enrollment functions, cross training center staff to assist with 
meeting enrollment process goals as online enrollment continues to grow.  

Many of these structural changes are just the beginning and are already 
impacting prospective and current students.   At the same, GBC’s adopting a 
change management philosophy approach to how we accomplish change.  GBC 
will: 
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1. Identify what needs to be improved. 
2. Present a solid business case to stakeholders 
3. Plan for the change 
4. Provide resources and use data for evaluation 
5. Communicate the change 
6. Monitor and manage resistance, dependencies, and budgeting risks 
7. Celebrate our successes 
8. Review, revise, and continuously improve 

 

In conclusion, GBC’s focus will continue to be on improving student success and 
the quality of the student experience as well as improving the planning process to 
reduce instability in enrollment growth through more measured growth 
strategies.  Our immediate threats to student success and program quality have 
been more transparent through the reduction of resources necessary to provide 
student support services, adequate faculty and state of the art classroom 
technology.  GBC depends heavily on state appropriations, tuition, and 
foundation support, all of which will likely see limited increases in the foreseeable 
future. The enrollment strategies outlined will move GBC to be a tactical 
organization by taking the approach that doing more is not always as important 
as being strategic in determining how we predict enrollment growth. GBC will 
quarterly evaluate the six enrollment strategies for continuous improvement. 

 

 

 

 

June 19, 2019 

 

2020 BOARD OF REGENTS CALENDAR 
 

SUBMISSION DEADLINES & AGENDA REVIEW MEETINGS 

COMMITTEE 
AGENDA & 

REFERENCES 
DEADLINE 

BOARD 
AGENDA & 

REFERENCES 
FINAL DEADLINE 

CHANCELLOR’S 
CABINET  

AGENDA REVIEW 

PRESIDENTS’ 
AGENDA 
REVIEW 

BOARD OFFICERS’ 
FINAL 

AGENDA REVIEW 

AGENDA 
POST DAY 

 
FAC SEN 
CHAIR 

AGENDA 
REVIEW 

 

BOARD 
MEETING 

RECURRING 
AGENDA ITEMS 

 Submissions must be 
pre-approved by 

Board Chair 
  

 
  Special Meeting –  

Friday, January 17  

Tuesday, 
January 28 

Tuesday, 
February 4 

Tuesday, 
February 11 

Wednesday,  
February 12 

Thursday, 
February 13 

Wednesday, 
February 19 

Friday, 
February 28 

Thursday-Friday, 
March 5-6 
 
CSN - Henderson 

Tenure; Regents’ 
Awards; Honorary 
Degrees; 
Distinguished 
Nevadans 

 Submissions must be 
pre-approved by 

Board Chair 
  

 
  Special Meeting –  

Friday, April 17  

Tuesday, 
May 5 

Tuesday, 
May 12 

Tuesday, 
May 19 

Wednesday, 
May 20 

Thursday, 
May 21 

Wednesday, 
May 27 

Friday,  
June 5 

Thursday-Friday, 
June 11-12 
 
UNR 

Student Health 
Insurance Fees; 
Allocation of 
Grants-in-Aid; 
Election of 
Officers 

 Submissions must be 
pre-approved by 

Board Chair 
  

 
  Special Meeting –    

Friday, August 21  

Tuesday, 
August 4 

Tuesday, 
August 11 

Tuesday, 
August 18 

Wednesday, 
August 19 

Thursday, 
August 20 

Wednesday, 
August 26 

Thursday, 
September 3 

Thursday-Friday, 
September 10-11 
 
TMCC 

Annual Reports of 
Tenure Upon Hire 

 Submissions must be 
pre-approved by 

Board Chair 
  

 
  Special Meeting –  

Friday, October 16  

Tuesday, 
October 27 

Tuesday, 
November 3 

Tuesday,   
November 10 

Thursday, 
November 12 

Friday, 
November 13 

Wednesday, 
November 18 

Monday,  
November 30 

Thursday-Friday, 
December 3-4 
 
UNLV 

Foundation 
Reports; 
Differential Fees; 
Special Fees 

A P P E N D I X  J :  N S H E  B o a r d  C a l e n d a r
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A P P E N D I X  K :  V I C E  P R E S I D E N T  R I V E R A’ S 
C U R R I C U L U M  V I TA E

R. Jake Rivera
2462 E. Jennings Way, Unit 333• Elko, NV 89801• (815) 315-2643• jake.hinton-rivera@gbcnv.edu

Professional Experience 

Great Basin College, Elko, NV
Vice President of Student and Academic Affairs June 2019- present

Office of the Vice-President of Student and Academic Affairs

Vice President of Student Affairs 2018-June 2019

Office of the Vice-President of Student Affairs

Provides leadership, management, strategic direction, policy development and administrative oversight 
of enrollment management, instruction, as well as the programming, planning, and delivery of  
extracurricular services and student life. Responsible for institutional effectiveness and efforts to ensure 
accreditation standards are in full compliance. 

•	 Provides leadership for the student and academic affairs division 
•	 Supervises the development and successful completion of strategic and operational plans for the 

student and academic division.
•	 Evaluates staff, programs, services, and activities to ensure all areas within the division are  

efficient and effective in meeting GBC and NSHE processes, procedures, achieving goals and 
objectives, and provide quality student support systems and services. 

•	 Resolve daily operational and long-term issues involving grievances, academic policies,  
procedures, and support services.

•	 Provides leadership and direction for integrated programs of student engagement and student  
services that can lead to greater student satisfaction and success as well as enhancements in  
retention and graduation rates.

•	 Provides leadership for ensuring institutional efficiency, effectiveness, and achievement of  
College enrollment goals.

•	 Assists and collaborates with the President and the College’s senior level executive team in 
prioritizing initiatives in accordance with the College’s master plan, vision, and mission as well 
accrediting bodies.

•	 Serves as the chief student code of conduct officer.
•	 Provide oversight for curriculum and program development, program review, and academic  

policies.
•	 Monitor and review faculty and staff evaluations, development, mentoring, disciplinary actions, 

promotions, and tenure.
•	 Provide leadership for articulation and transfer agreements, class scheduling, and catalog  

revisions.

•	 Provide leadership and management to ensure that NWCCU accreditation and standards are met 
and remain in compliance.

•	 Develop and coordinate budgets for multiple departments. 
 

GateWay Community College, Phoenix, AZ
Dean of Enrollment Management 2014- 2018

Office of the Vice-President of Academic and Student Affairs

Provides leadership and management oversight to all enrollment management programs and services.  
Develop plans and coordinates the implementation of the college enrollment management plan.   
Develops and administers educational programs/services in the enrollment services area within existing 
policies and regulations.  Serves as college representative in working with community to meet student 
needs.

•	 Chaired various college and district-wide committees:  Strategic Enrollment Management,  
Enrollment Operations, Behavior Intervention Team, Catalog Review Committee, Deans Council, 
Guided Pathways, Financial Aid Transformation.   

•	 Provided leadership and management of the Student Code of Conduct. 
•	 Partnered with SEE4VETS to develop student success opportunities for veterans and military 

students.  
•	 Developed policies and led the integration team of clock and credit programs.  
•	 Provided leadership on the development of proactive advisement model to be used within student 

affairs toward the larger goal of guided pathways.
•	 Coordinated capital and operational budget requests for all student affairs. 

Northland Pioneer College, Holbrook, AZ
Dean of Student Services 2011-2014 

Division of Learning and Student Services

Provides leadership and management oversight to all Student Services programs and services; Records & 
Registration, Recruitment, Financial Aid,  High School Programs, Veteran Services, Academic  
Advisement, Residence Life programming, Career & Alumni Services, Judicial Affairs, and Student  
Activities.  Sets and maintains standards conducive to the academic, personal and professional growth 
and development of students.

•	 Provided leadership on articulation and transfer partnerships.

•	 Chaired Student Success Committee on current and pressing topics including Student Retention, 
Student Experience Survey Analysis, Orientation, Mandatory Advisement, Enrollment Trends, 
and Student Data Integrity.

•	 Coordinated Administrative Program Review process for divisional departments in collaboration 
with Institutional Research.

•	 Coordinated and directed fall and spring orientation programs for 1400 new students.   
Implemented a comprehensive training program for Orientation professional facilitators.
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•	 Developed team to review and implement Mandatory Advisement.  

•	 Developed new Jenzabar SIS procedures for capturing student intent and data cleanup.

•	 Created financial aid call center to minimize call volume to financial aid processing staff. 

Director of Enrollment Services 2007-2011 
Division of Learning and Student Services

Directed operations of student services division areas including:  Student Life, Career & Alumni  
Services, Academic Advisement, Tutoring, Records & Registration, Recruitment & Admissions, Veteran 
Services, and High School Programs for all nine campus and center locations serving Navajo and Apache 
counties.  

•	 Developed a comprehensive student involvement plan to strengthen student retention through a 
focus on leadership, community, and education.

•	 Reviewed and improved recruitment and participation level of Student Government Association 
through allocating SGA funding to individual campus and centers.

•	 Created College 101 orientation for parents and community groups.

•	 Created a study abroad program with University of Costa Rica.

•	 Developed a 32 credit hour course registration requisite to enforce undeclared majors to seek 
advisement.  

•	 Trained employees in developing and maintaining good customer relations, effectively  
negotiating and resolving problems.

•	 Organized student services area effort to have all forms updated to online format.

•	 Directed and administered student services document imaging initiatives. 

Rock Valley College, Rockford, IL
Registrar 2003-2007

Division of Student Services

Provide leadership for the development and management of academic records and related processes from 
the admissions process through program completion. Had responsibility for the integrity, maintenance, 
upkeep, reporting, and security of student academic records ensuring accuracy and confidentiality.

•	 Coordinated Datatel upgrades and process improvements.

•	 Expanded opportunities to bring potential students on campus providing them with the  
information needed to begin enrolling at RVC.

•	 Developed Latino outreach programs which created double-digit increase in enrollment.

•	 Chaired state regional task force on Admissions and Records training and best practices.

•	 Created a new international admissions coordinator role within Admissions office.

•	 Updated and revised records system to increase efficiency.

•	 Developed new audit schedule and procedures for state reporting.

•	 Coordinated faculty training of new online grading procedures.

High-Tech Institute, St. Louis Park, MN

Director of Financial Aid 2002-2004

Provide leadership and oversight for the development, implementation, and management of processes 
and systems related to the administration of Title IV programs, institutional assistance programs, state 
programs, veteran’s educational benefits and other assistance programs.

•	 Assessed financial aid effects on student retention and persistence.

•	 Increase private scholarship funding opportunities for students by $100k.

•	 Developed financial aid publications to promote 

•	 Increased staff development and training opportunities.

•	 Coordinated the training of all staff on issues regarding debt management counseling.

•	 Developed operational policies, procedures, and responsibilities handbook for staff.

•	 Offered more flexibility in services by extending service hours for evening students.

Georgia Student Finance Commission, Tucker, GA
State Service Grants and Compliance Coordinator 1999-2001

State Scholarships & Grants Division

Oversaw and evaluated state service scholarship and grant programs with budget of $22 million  
Responsible for awarding, loan service cancellation, billing, default/deferment process, policy and  
procedures, grant reconciliation, arbitration of customer appeals, statistical analysis and supervision of 
professional and clerical staff.  

•	 Audited all public Georgia colleges for compliance with state and federal regulatory student aid 
guidelines.

Education

Fort Hays State University Hays, KS    December 2011 
Master of Liberal Studies

•	 Public Administration

•	 Thesis topic: “Developing a College Retention Plan for First-Year Students.” 

Clayton College & State University Morrow, GA   December 2001 
Bachelor of Arts

•	 Integrated Studies:  Political Science
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Teaching Experience

•	 Northland Pioneer College. First-Year Orientation Seminar. Adjunct Faculty 2007- 2013.

•	 Northland Pioneer College. Political Science. Adjunct Faculty 2010-11

•	 Rock Valley College. Adult Basic Education/GED. Adjunct Faculty 2006- 2007. 

Recent Presentations

• Gateway Community College:  Keeping Our Campuses Safe: Dealing with Students’ Concerning and 
Disruptive Behaviors,2017

• NCCHC 22nd Annual Leadership Symposium:  Equity and the Enrollment Pipeline, Supporting  
Hispanic Students for Success in the Community College, 2017.

• Northland Pioneer College: Student Success, 2012.

• Teamwork: Don’t Wish For It, Work For It, 2012.

• Customer Service Training For Financial Aid Staff, 2011.

• FERPA & Compliance, 2010.

Professional Affiliations

•	 National Community Colleges Hispanic Council Fellow, 2017-2018

•	 National Association of Student Financial Aid Administrators  NASFAA

•	 National Association of International Educators NAFSA

•	 Illinois Association of Collegiate Registrars and Admission Officers  IACRAO, 2004-2007

•	 Illinois Community Colleges Admission and Records Officers Organization  ICCAROO, 2004-
2007

•	 Association of International Educators  NAFSA, Current

•	 United States Hispanic Leadership Institute, USHLI, Current

•	 Pacific Association of Collegiate Records and Admission Officers, PACRAO, Current

•	 American Association of Collegiate Records and Admission Officers, AACRAO

•	 Western Association of Student Financial Aid Administrators WASFAA, 2013-2015

PROFESSIONAL SERVICE ACTIVITIES 

•	 Chair, Admissions and Records Commission, Illinois Council of Community College  
Administrators, 2005-2006

•	 Board Member, Midwest Epilepsy Foundation, 2005-2007

•	 Advisor, Association of Latino American Students, Rock Valley College, 2004-2007

•	 Board Member, Girl Scouts-Rock River Valley, 2005-2007

•	 SEM WORKS Community College Enrollment Management and Student Marketing Symposium 
to be held February 11-13, 2008

•	 National Chair, Enrollment Services and Financial Aid Committee, AACRAO, 2008-2009

•	 Native American Student Success Summit, April 2011-2013

•	 Member, Annual Awards Committee, NACADA, 2013

•	 Board Member at Large, National Council on Student Development, 2016-2017

•	 Board Member, Nevada CASA Association, 2019-present

www:http://www.northeastern.edu
www:http://www.northeastern.edu
www:http://www.northeastern.edu
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C U R R I C U L U M  V I TA E 

Sonja S. Sibert, MBA, SPHR, SHRM-SCP
2642 East Jennings Way, Apt. 211

Elko, NV 89801
lilpaws68@yahoo.com

(775) 397-5311

EXPERIENCE
Great Basin College –Vice President for Business Affairs (Chief Business Officer) – May 2009 to 
present.
-	Oversee	six	departments,	including	Budget	&	Finance/Controller’s	Office,	Human	Resources,	Building	
&	Grounds,	and	Computer	Services	including	provision	of	back-office	and	support	services	at	the	main	
campus,	4	centers,	and	numerous	satellite	locations
-	Serve	as	Chief	HR	and	Affirmative	Action	Officer	for	institution
-	Allocate	resources	and	maintain	College	accountability	for	a	$19M	state	operating	budget	and	
numerous	self-supporting	budgets
-	Co-project	lead	and	Student	Financials	co-module	lead	for	campus	student	information	system,	
Peoplesoft	Campus	Solutions
-	Represent	College	on	Nevada	System-wide	Finance	and	Human	Resources	EPR	program	(Workday).	
Manage	College-level	implementation	including	training	and	change	management	resources,	design	
and	testing	staff,	and	help-desk.
-	Member	of	Strategic	Planning	and	Accreditation	Steering	Committees
-	Lead	and	participate	in	various	college	and	Nevada	System-wide	committees,	including	Chief	Business	
Officers	Council
-	Work	closely	with	the	Great	Basin	College	Foundation	and	filled	in	as	interim	director	while	position	
was	vacant

Carlota Copper Company – Sr. Human Resources Rep. – Sept. 2008 to May 2009
-	Responsible	for	working	with	mine	departments	on	hiring,	disciplinary,	terminations,	policies	and	
procedures,	and	other	human	relations	issues
-	Generated	reports	and	completed	regulatory	reporting	for	human	resources	activity	utilizing	JD	
Edwards	platform

Barrick-Ruby Hill Mine – Admin. Superintendent - June 2007 to September 2008
-	Oversaw	and	responsible	for	Human	Resources,	Warehouse,	Company	Housing,	and	Administrative	
functions	at	the	mine

Great Basin College – Assistant Controller – September 2005 to June 2007
-	Prepared	budgets	and	financial	statements
-	Responsible	for	General	Ledger,	Fixed	Assets,	Cashiers	Desk,	Bank	Reconciliations	and	other	
accounting	functions

Spring Creek Association – Corporate Treasurer – April 2005 to September 2005
Responsible	for	all	accounting	and	financial	functions,	including	payroll

EDUCATION
	 University	of	Nevada,	Reno	-	Graduate	College	–	Masters	of	Business	Administration,	1999
	 University	of	Nevada,	Las	Vegas	-	Bachelor	of	Science	–	Business	Administration,
	 Accounting,	1990
	 University	of	Nevada,	Reno	–	Certificate	Program	–	Human	Resources	Professional,	2007
	 University	of	Nevada,	Reno	–	Certificate	Program	–	Advanced	Management,	2001

RELEVANT SKILLS
	 Campus	Project	Manager	for	ERP	selection,	design,	and	implementation	(Workday)
	 Human	Resources	–	Benefits	Administration,	Recruitment,	Policies	&	Procedures,	Disciplinary,
	 Workers	Compensation
	 Co-Project	Lead	Peoplesoft	Campus	Solutions	Implementation
	 Co-Module	Lead	Student	Financials	Peoplesoft	Campus	Solutions	Implementation
	 Member	of	Strategic	Planning	and	Accreditation	Steering	Committees
	 Project	Leader	for	JD	Edwards	Software	Implementation	and	Upgrades
	 Preparation	of	Payroll
	 General	Ledger
	 Fixed	Assets	and	Depreciation
	 Systems	Administrator	for	Accounting	Computer	System
	 Preparation	of	Income	Tax	Returns
	 Preparation	of	Financial	Statements,	Quarterly,	and	Year	End	Reports
	 Preparation	of	Governmental	Budgeting	and	Financial	Statements
	 Auditing	Experience
	 Accounts	Receivable/Payable,	Warehouse
	 Bookkeeping	Skills,	Bank	Reconciliations
	 Manually	kept	accounting	records	for	small	in-house	company
	 Microsoft	Office	Suite,	Lotus,	Word	Perfect,	JD	Edwards,	Hyperion,	DataTrust,
	 Advantage,	SIS,	HRMS,	Oracle,	Hyperoffice,	QuickBooks
	 Other	Various	Accounting	software	packages,	Other	Computer	Experience
	 Property	Management
HONORS AND ACTIVITIES
	 Advanced	EMT	–	State	of	Nevada	and	National	Registry	of	Emergency	Medical	Technicians
	 Certified	–	Senior	Professional	in	Human	Resources	(SHRM	and	HRCI)
	 Representative	on	the	Elko	Redevelopment	Agency	Advisory	Council
	 Member	of	Behavior	Based	Safety	Process	Implementation	Team
	 Beta	Gamma	Sigma	Beta	Sigma	Phi
	 Graduated	Magna	Cum	Laude	with	University	Honors
	 Dean’s	List
	 Regents	Scholar
	 UNLV	Student	Accounting	Association
	 Phi	Kappa	Phi	Honor	Society
	 UNLV	Honors	Program
	 Western	High	School	Valedictorian
	 National	Honor	Society	-	high	school

REFERENCES - Available upon Request
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A P P E N D I X  M :  P R E S I D E N T  H E L E N S ’ S 
C U R R I C U L U M  V I TA E

JOYCE M.HELENS

PROFESSIONAL EXPERIENCE:

Nevada System of Higher Education
Great Basin College (2017-present)
Position: President 

Responsibilities:	Chief	Executive	Officer	(CEO)	of	college
Accomplishments:

• Enrollment	increase	25%
• Established	data	driven	decision-making	and	processes	college-wide	for	student	success		 	 	

such	as	Enrollment	Management,	Communication	and	Technology	plans
• Established	fiscal	sustainability	after	more	than	a	decade	of	budget	reductions
• Successfully	received	funding	for	renovation	and	additions	at	Elko	and	Winnemucca		 	 	

campuses
• Successful	Curricular	Review	Process	introduced	and	being	implemented		

Minnesota State Colleges & Universities Statewide System
St Cloud Technical& Community College (2006-present)
Position: President

Responsibilities:				Chief	Executive	Officer	(CEO)	of	college

Accomplishments:	

• Engaged	SCTCC	in	a	collaborative	strategic	planning	process	through	Appreciative	Inquiry,	called		 	
the	All	College	Conversation	which	occurs	every	24	months.

• Led	college	to	enhance	mission	and	move	from	a	technical	college	to	a	comprehensive	technically	
based	community	college	(2009)	offering	the	Associate	in	Arts	degree	in	liberal	arts	and	sciences	in	
addition	to	its	valuable	technical	programs	leading	to	re-branding	and	a	new	name,	St	Cloud	 
Technical	&	Community	College,	one	of	the	fastest	growing	colleges	in	the	Minnesota	State	 
Colleges	and	Universities	System.	

• Initiated	new	programs	to	meet	the	changing	needs	of	the	region,	including	an	Associate’s	Degree	in	
Nursing	(ADN)	program	(2009),	Health	Information	Technology	(2006),	Health	Data	Specialist	(2011),	
Nuclear	Energy	Technician	(2011)	and	Biomedical	Technician	(2014).

• Increased	cooperation	with	other	MinnState	campuses,	in	particular	SCTCC’s	sister	institution	St.	
Cloud	State	University,	to	share	resources.	These	include	telecommunication	systems,	security,	 
health	services,	student	housing,	institutional	research,	and	curriculum.

• One	of	the	first	MinnState	tobacco-free	campuses	(2010).
• 2008	Honor	Award	from	the	American	Institute	of	Architects	for	the	Workforce	Center	Addition	

and	Renovation,	which	allowed	for	a	strong	partnership	between	SCTCC	and	the	State	of	Minnesota	

Workforce	Center	to	help	get	Minnesotans	trained	and	back	to	work.	(Architect:	Perkins	+	Will).
• Grand	opening	of	Health	Sciences	Building	(2011),	an	acquisition	and	renovation	to	provide	 

cutting-edge	simulation	labs	for	signature	programs	in	healthcare.	The	facility	offers	a	fully	 
functioning	dental	clinic	that	provides	service	to	low-income	members	of	the	community.	The	 
facility	also	includes	simulation	labs	for	sonography	and	surgical	technology,	an	emergency	room	 
and	ambulance	simulator	as	well	as	an	on-road	ambulance	for	training,	and	a	variety	of	nursing	 
simulation	facilities.

• Renovation	and	expansion	of	SCTCC’s	automotive	technology,	auto	body,	and	medium/heavy	truck	
programs	(2012-13)	to	increase	capacity	and	meet	the	demand	for	skilled	workers	in	these	areas,	
doubling	enrollment	in	Truck	and	producing	a	100%	placement	rate.

• Acquisition	and	renovation	of	facility	(Heartland	building)	for	digital	learning	commons	and	student	
government,	athletics,	and	activities	center	(2012-14).

• Creation	of	community-wide	task	force	(2014)	to	create	state	of	the	art	veterans	center	in	Heartland	
building.	Public	voted	to	name	it	Homefront	Resource	Center,	for	service	members	and	their	 
families.	Initiated	2.5m	capital	campaign	(2015)	to	renovate.

• SCTCC	ranked	#2	nationally	by	Military	Times	Best	for	Vets:	Career	&	Technical	Colleges	2016	
• Creation	and	implementation	of	Leader’s	Edge,	an	SCTCC	leadership	program	to	assist	the	 

development	of	leadership	from	all	employee	areas	of	the	college.
• Maintained	balanced	budget	with	healthy	Composite	Financial	Index	(CFI)	&	reserves	in	time	of	 

funding	reductions.
• All	Capital	Bonding	projects	since	2006	funded	with	unanimous	support	from	legislators	on	both	 

sides	of	aisle.

University of Alaska Statewide System (1995- 2006) 

Position: Executive Director
 University of Alaska Corporate Programs (8/99-2006)

Responsibilities:			Chief	executive	at	university	statewide	system	level	responsible	for	development,	
implementation	and	management	of	a	corporate	university	model	within	an	academic	higher	education	
institution	to	serve	as	a	strategic	umbrella	(single	point	of	contact)	through	which	business/industry	or	
any	Alaskan	organization	can	access	training	&	education	resources	that	exist	within	University	of	Alaska	
Statewide	System

Accomplishments:
Created	the	University	of	Alaska	Corporate	Programs,	an	innovative	learning	alliance	between	Alaska’s	
employers	and	the	University	of	Alaska,	bringing	together	higher	education	and	workforce	related	
programs	to	assist	Alaskans	develop	the	skills,	knowledge,	and	competencies	to	be	successful.

• Established	UACP	as	single	point	of	contact	within	statewide	university	system	to	address	business/
industry	training	and	education	needs.

• Established	corporate	university	model	within	academic	setting	to	address	lifelong	learning	needs	of	
Alaskan	workers.

• Facilitated	the	creation	of	industry-led	consortia	to	identify	current	occupational	training	and	 
education	needs.

• Facilitated	development	of	new	training	and	academic		degree	programs		within	UA	Campus
• System	in	response	to	market	needs.
• Coordinated	UA	Statewide	System	e-learning	program	to	provide	faculty,	staff	and	students	with	
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on-demand	advanced	technology-based	courses.
• Successfully	negotiated	three-year	multi-million	dollar	industry	outsourcing	contract	during	first	year	

of	operation.
• First	academic		institution		to		be		nominated		for		the		Corporate		University		Xchange,	Best	in	 

Practice	Awards	2000.
• UACP	highlighted	in	Corporate	University	Review	and	Best	in	Practice	Fieldbook.
• Facilitated	UA	system-wide	faculty	conversation	regarding	The	Engaged	University.

Position: Dean (CEO of UAA Community & Technical College College within UAA)
  Associate Dean for Instruction (chief instructional officer within university college) to   
       include head of Workforce & Community Development and Division of Preparatory Studies

University of Alaska Anchorage
Community &  Technical College (1995-99)		(various		position		titles		reflect		ongoing	merger	process		
of	College	of	Career	&	Vocational	Education	&	College	of	Community	&	Continuing	Education	at	the	
University	of	Alaska	Anchorage	over	several	years)

Responsibilities:	Chief	instructional	and	then	executive	officer	responsible	for	leadership	and	 
development	of	re-organized	and	merged	University	of	Alaska	Anchorage	Colleges	which	became	the	
Community	&	Technical	College.	CTC	offers	programs,	certificates,	degrees	(undergraduate	and	 
graduate	level)	within	Allied	Health	Sciences	Division	(traditional	&	integrative	health	&	medical	 
professions),	Technology	Division,	Outdoor	&	Experiential	Education	Division,	Physical	Education/ 
Recreation	Division,	Aviation	Division,	and	Workforce	&	Community	Development	Division.	Additional	
responsibilities	(in	present	and	previous	positions)	include	academic	and	fiscal	planning	&	management,	
building	external	relationships,	fostering	partnerships	with	community,	business	&	industry;	identifying	
new	markets	&	insuring	quality	delivery	of	programs.

• Serve	as	University	of	Alaska	statewide	coordinator	for	implementation	and	delivery	of	 
technology-based	education/training.

• Serve	as	member	of	University	of	Alaska	labor	negotiations	team.

Accomplishments:
Established university-community partnerships
• Coordinate	Technology	Based	Education	Services	among	UA,	State	of	Alaska,	NetG	Corp.
• Created	industry-based	consortia	(process	industry,	IT)	to	facilitate	technical	program/degree	 

updates/revision/creation	for	Alaskan	Oil	&	Gas	and	IT	industries.
• Represent	UAA	on	State	of	Alaska	welfare	reform	local	implementation	team
• Secured	significant	training	contracts
• Developed/facilitated	Anchorage	welfare	reform	conference	for	business	&	industry

Represent UAA on state focus groups
• Represent	UA	on	Governor’s	Oil	&	Gas	Business/Industry	Alaska-Hire	Task	Force
• UAA	liaison	with	Governor’s	Alaska	Human	Resource	Investment	Council
• Represented	UAA	as	facilitator/planner	in	Leadership		Anchorage	community	leadership	project	 

sponsored	by	Pew	Charitable	Trust	and	Alaska	Humanities	Forum

Established college-university liaison

• served	as	member	of	UA	labor	relations	team
• facilitated	UAA	strategic	plan	for	university	advancement
• facilitated	UA	statewide	workforce/vocational	council	strategic	plan
• facilitated	UAA	distance	education	team	building
• created	&	implemented	professional	continuing	education	self-directed	teams
• created		&		facilitated		university		system		partners		working		group		to		deliver		industry		training	 

statewide
• served	as	chair,	division	of	preparatory	studies
• served	as	UAA	Title	Ill	team	member
• created	and	chaired,	Workforce		&	Community	Development	Council
• coordinate	UAA,	UAF,	UAS		efforts	to	introduce	technology	based	learning

Other

•  A Woman of Honor 2000
Honoring	Notable	Business	Women	in	Anchorage
	 Alaska	Federation	of	Business	&	Professional	Women

• Chancellor’s	Awards	for	Excellence,	University	of	Alaska	Anchorage	(UAA)
Outstanding Community Service Nominee, 1998
Outstanding Team Achievement Nominee, 1998

Peninsula College, Port Angeles, Washington

Position: President (1992-94)

Responsibilities:		Chief	Executive	Officer	responsible	for	providing	internal	and	external	leadership	and	
direction	for	all	activities	and	operations	of	the	college	and	community	outreach	in	a	geographically	and	
culturally	diverse	isolated	rural	district.

Accomplishments:
Comprehensive college-community connection established
• town	hall	meetings	initiated	across	county
• citizen	advisory	councils	at	remote	sites	formed
• outreach	to	and	involvement		with	Native	American	tribes
• college	foundation	established
• college	co-sponsor/founder	of	Leadership	Peninsula,	a	regional	community		leadership	program
• college	represented	on	economic		development	council
• college/local	school	district	partnerships	formed
• college/university		partnerships	formed,	baccalaureate	and	graduate	degree	programs	offered	on-site
• tech-prep	introduced
• college	self-study	and	improvements	for	campus	accessibility	initiated

Other	accomplishments:
• policy	and	procedure	manual	review	and	update	task	force	initiated
• instructional	equipment		upgrades	in	computer	technology	at	all	sites
• energy	efficiency	programs	initiated
• employee/faculty		diversity	increase
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• FTE	enrollment		increase
• continuous	quality	improvement	introduced	(CQI)
• grant	writing	and	awards	increase
• diversity	resolution	implemented,	multi-cultural	events	offered
• strategic	planning	introduced
• student	services	division	established
• community	involvement	in	college	board	meetings	established
• received	commendation	from	State	of	Washington	Governor’s	Affirmative	Action	Policy	Council	for	

“courageous	leadership	efforts	in	the	face	of	adversity”.

Collin County Community College, McKinney, Texas,
a multi-campus comprehensive community college in North Texas
(1986-1992)

Positions: Executive Dean Founding Dean, Continuing Education and Economic Development

Responsibilities:	Provide	leadership	and	vision	addressing	broad	educational	and	training	needs	of	the	
expanding	North	Texas/Dallas	Metroplex	for	continued	growth	&	development	of			Collin	County	
Community	College,	a	multi-	campus	institution	founded	in	1985.
Create	and	guide	an	internal	structure	that	will	benefit	Collin	County	residents	with	unique	and	diverse	
educational	needs.

Accomplishments:	Created,	within	a	small	team	effort,	CCCCD’s	core	curriculum	for	transfer	credit	and	
vocational	education.
Created	and	implemented	Enterprise,	a	unique	self-support,	“college	without	walls”	with	over	ten	sites,	
to	better	respond	to	community	needs.	Developed	and	implemented	grant-funded	programs	as	part	of	
Enterprise	
Created	and	implemented	the	following	as	part	of	Enterprise:	
Collin County Business Development
• Small	Business	Assistance	Center	*
• Business	and	Industry	Training
• Office	of	Economic	Development

Collin County Employment and Training
• Older	Worker	Program
• Displaced	Homemaker	Program
• Dislocated	Worker	Program
• Youth	Employment	Services

Lifelong Learning
• Professional	Continuing	Education
• Community	Connection
• Senior	Studies
• Kid’s	College	Program
• Travel	Programs

Enterprise Center
• Conference	Facilities

Institute for Non-Profit Development

North Texas Public Safety Training Center
• Collin	County	Sheriff’s	Academy
• Peace	Officer	Academy
• Law	Enforcement	Training
• Crime	Prevention	Program
• Established	Collin	County	as	a	Service	Delivery	Area	(SDA)	under	federal	and	state	legislative	 

guidelines	to	receive	Job	Training	Partnership	Act	(JTPA)	funds	from	the	Department	of	Labor.
• Established	Enterprise	as	Collin	County	jobs	training	administrative	entity.
• Established	Collin	County	Private	Industry	Council	in	conjunction	with	JTPA	legislation.
• Co-established	the	McKinney	Economic	Development	Partnership	with	Chamber	of	Commerce	and	

City	of	McKinney
• Established	Systems	Engineer	Training	Partnership	with	Electronic	Data	Systems	(EDS)	for	first	 

national	EDS/community	college	link.

Mt. Hood Community College, Gresham, Oregon
(1978-86)

Position:  Director of Instruction and Maywood Park Center Campus 
Portland, Oregon

Responsibilities:		Chief	executive	responsible for supervision of all phases of campus operations

Accomplishments:	Turned declining campus into thriving revenue generating center,	which	addressed	
the	education	&	training	needs	of	a	diverse	community.

Developed,	implemented	and	managed	grants	and	contracts	such	as	the	Dislocated	Worker	Program	 
and	other	workforce	training	programs.
Supervised	Head	Start	&	Indochinese	Refugee	Program	Administration.

Position:  Division Chairperson, Developmental Education

Responsibilities:	Manager	responsible	for	overall	supervision	of	largest	instructional	unit	within	college	
including	planning,	supervision	and	evaluation	of	personnel,	developing	and	managing		budgets,	 
scheduling	classes,	developing	and	implementing	special	programs	and	grants	with	federal,	state,	and	
county	agencies	as	well	as	with	private	business	&	industry.

Accomplishments:	Employed	team	building,	long	and	short	range	goal	setting,	and	program	and	division	
planning	with	a	diverse	faculty	and	staff	after	a	period	of	phenomenal	growth.
Secured	contracts	with	public	&	private	sectors	for	workforce	training.

Position:  Coordinator/Instructor
 Developmental Education

Responsibilities:	Responsible	for	developing	and	implementing	programs	linking	the	college	with	public	
and	private	sectors;	supervising	and	evaluating	developmental	education	personnel,	budget;	developing	
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and	implementing	curriculum.
Accomplishments:		Designed,	implemented,	and	managed	joint	project	with	developmental	education	
division	and	Portland	Public	School	Job	Corps,	and	subsequent	new	contractor,	RCA	Job	Corps,	for	
applicable	vocational	and	technical	curriculum	in	reading,	math,	and	English.	Developed	curriculum	
materials,	hired	and	trained	instructors,	managed	projects	at	Job	Corp	site.

TEACHING EXPERIENCE (both undergraduate and graduate) 
University	of	Alaska,	Anchorage,	Alaska
Collin	County	Community	College,	McKinney,	Texas
Mt.	Hood	Community	College,	Gresham,	Oregon
Clackamas	Community	College,	Oregon	City,	Oregon
Portland	State	University,	Portland,	Oregon
• Literature, Technical Writing, Composition, Leadership

EDUCATION

Ed.D.	program	in	Higher	Education	Administration--	ABD.	
Portland	State	University,	Portland,	Oregon

Portland	State	University			M.A.	English		
Portland,	Oregon

St.	Martin’s	University							B.A.	English	
Lacey,	Washington											cum	laude

 A P P E N D I X  N :  FA C U LT Y  E VA L U AT I O N  I N S T R U C T I O N 
A N D  F O R M

GBC FACULTY EVALUATION SYSTEM INSTRUCTIONS
*Please	note	below	are	instructions	for	how	to	fill	out	and	complete	the	GBC	Faculty	Evaluation.		Please	

refer	to	the	GBC	Faculty	Evaluation	Policy	for	actual	policies	and	procedures	regarding	the	Faculty	
Evaluation	Process	

W e i g h t  A s s i g n m e n t s  a n d  G o a l s

Faculty	members	must	complete	and	submit	via	email	on	or	before	October	1st	of	each	year

1. You	will	review	and	evaluate	the	following	roles:		Teaching,	Professional,	Service	and	Management	(if	
applicable).	 

2. To	begin	the	process,	click	on	the	WEIGHTS	tab	located	at	the	bottom	of	the	Excel	document	to	enter	
your	weights.	 

3. You	will	determine	your	percentage	weight	for	each	role	overall	(Teaching,	Professional,	Service,	and	
Management)	as	well	as	the	subcategories	for	each	role.		Enter	weights	in	the	“Enter	Values”	 
columns,	highlighted	in	yellow.		The	weights	for	all	roles	must	total	100%.		The	weights	for	all	 
subcategories	under	each	role	must	total	100%.		If	the	total	does	not	equal	100%	the	box	will	turn	red	
and	you	must	correct	to	equal	100%.		The	total	percentages	will	be	reflected	at	the	bottom	of	each	
“Enter	Values”	column.		If	you	do	not	have	a	management	role,	enter	a	0	for	the	Management	role	at	
the	top	of	the	page	and	only	complete	subcategory	weights	for	the	Teaching,	Professional,	and	 
Service	Roles.		*To	assist	you	with	determining	weights	you	may	click	on	the	TEACHING,	 
PROFESSIONAL,	SERVICE,	and	MANAGEMENT	tabs	on	the	bottom	of	the	document	and	read	the	 
definitions	of	each	role	and	its	subcategories.	 

4. Goals	for	this	year	will	be	determined	and	described	by	faculty	members.		Click	on	the	 
GOALS-SUMMARY	tab	to	complete	your	goals.		Write	three	to	four	goals	for	the	year	in	the	Goals	
textbox. 

5. To	submit	your	weights	and	goals	save	and	email	the	completed	Excel	(not	PDF)	document	to:	  
annualevals@gbcnv.edu.  

6. Your	supervising	administrator	(Dean	or	VP)	will	review	your	weights	and	goals.			The	supervising	 
administrator	will	either	approve	your	submission	or	request	a	conference	with	you	by	October	31st	
to	discuss	your	submission	and	determine	what	will	be	approved.		 

7.	 Your	weights	and	goals	must	be	approved	by	the	supervising	administrator.
 

mailto:annualevals%40gbcnv.edu?subject=
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P e r f o r m a n c e  R a t i n g  a n d  C o m m e n t s

To	be	performed	in	the	spring	of	each	year

Faculty	members	must	complete	their	performance	ratings	to	include	detailed	narratives	by	
the	first	Friday	following	graduation.			

1. The	weight	assignment	(percentages)	should	have	already	been	completed	in	the	fall.		To	begin	your	
Performance	Rating	and	review	for	the	year	click	on	the	TEACHING	tab	at	the	bottom	of	the	 
document.		This	is	where	the	Teaching	Role	is	described	and	where	you	will	also	evaluate	your	 
performance	in	the	Teaching	role.		 

2. Evaluate	the	Teaching	role	first,	then	click	the	subsequent	PROFESSIONAL,	SERVICE,	and	 
MANAGEMENT	(if	applicable)	tabs	to	evaluate	the	corresponding	roles. 

3. At	the	top	of	each	role	tab	(TEACHING,	PROFESSIONAL,	SERVICE,	and	MANAGEMENT)	you	will	find	
the	definition	of	each	role.		Under	the	definition	of	the	role	you	will	find	the	subcategories	for	the	
role	bolded	and	identified	with	a	number	and	letter.		For	example,	under	the	Teaching	role	the	first	
subcategory	is	1.A. Instructional Design.	A	definition	and	possible	instructions	are	listed	next	to	each	
subcategory. 

4. Below	each	subcategory	definition	is	the	rating	scale	for	that	subcategory.		For	example,	for	1.A  
Instructional Design the	rating	scale	appears	as:		  
 
 1. A Instructional Design	(20%-40%)	(Based	on	syllabi,	one	syllabus	review	each	semest 
											criteria	provided	on	accompanying	list;	each	syllabus	must	be	attached.	 
	 	 1-	Did	not	complete	a	syllabys	reviuew 
	 	 2-	Syllabi	reviewed	have	less	than	basic	syllabys	content,	or	only	one	completed 
	 	 3-	Contains	all	basic	content	required	on	each	syllabys	as	indicated	by	*	on	list 
	 	 4-	Extended	syllabys	content	(4	extra	items	without	*	on	list) 
	 	 5-	Extended	syllabys	content	(at	least	5	extra	items	without	*	on	list) 
 
The	rating	scale	numbers	indicate	the	following:	1-	Unsatisfactory,	2-	Less	than	Satisfactory,	 
3-	Satisfactory,	4-	Commendable,	and	5-	Excellent.		To	determine	your	rating	you	will	use	the	Criteria	
table	(listed	below	each	rating	scale)	and	compare	the	criteria	you	have	met	to	the	descriptions	 
within	the	rating	scale.			 

5. The	asterisks	within	the	Criteria	table	represent	job	description	requirements	that	you	must	have	
fulfilled	in	order	to	obtain	a	satisfactory	rating	for	the	subcategory.		The	criteria	items	that	are	not	
marked	by	an	asterisk	may	or	may	not	be	fulfilled	by	a	faculty	member	depending	on	individual	duties	
and	workload.		If	you	want	to	take	credit	for	an	item,	you	must	provide	a	sufficiently	detailed	 
narrative	in	the	appropriate	role	text	box	in	order	to	receive	a	Commendable	or	Excellent	rating.		 
As	an	example,	the	criteria	table	for	1.A Instructional Design	appears	as:	 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
To	obtain	a	satisfactory	rating	for	1.A. Instructional design	you	will	have	to	have	met	idems	1,	2,	3,	
4,	and	5	on	the	criteria	table.		To	obtain	a	commendable	rating	for	1.A. Instructional design	you	will	
have	to	have	met	items	1,	2,	3,	4,	and	5	(all	the	astericks)	plus	any	four	additional	items	on	the	list	
and	include	a	narrative	justification.		To	obtain	a	commendable	rating	for	1.A. Instructional design 
you	will	have	to	have	met	items	1,	2,	3,	4,	and	5	(all	the	astericks)	plus	any	four	additional	items	on	
the	list	and	include	a	narrative	justification.	

6. Narrative	justification	comments	for	Commendable/	Excellent	ratings	will	be	completed	in	the	textbox	
below	the	criteria	table.		Narrative	justifications	must	include	references	to	the	item	numbers	within	
the	criteria	table.		For	example	for	1.A Instructional design you	may	write:	“I	included	the	ADA	 
statement	(6),	attendance	policy	(8)	and	campus	safety	statement	(14)	in	all	of	my	syllabi.”	“(13)	I	
converted	X	class	to	offer….”		 

7.	 You	do	not	have	to	upload/attach	documentation	for	each	subcategory	for	justification	(*exception	
the	attachment	of	your	syllabi	as	directed	under	the	Teaching	Role).		Although	you	do	not	have	to	
upload/attach	documentation,	if	asked	by	your	supervisor	you	should	be	able	to	produce	verifiable	
documentation	for	your	justifications	for	your	role	ratings.	 
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8. Once	you	have	determined	your	rating	and	written	your	narrative	justification	for	the	subcategory.		
Enter	your	subcategory	role	rating	by	selecting	from	the	Role Rating	drop	down	menu	located	above	
the	corresponding	subcategory	criteria	table:		 

9.	 	Complete	the	steps	above	for	each	subcategory	under	each	role.		Use	the	role	tabs	(TEACHING,	
PROFESSIONAL,	SERVICE,	and	MANAGEMENT)	to	move	to	the	different	roles.		*If	you	do	not	have	a	
management	role,	do	not	fill	anything	out	on	the	MANAGEMENT	tab.	 

10.		After	you	have	completed	your	ratings	for	each	role,	click	on	the	GOALS-SUMMARY	tab.		In	the	 
Reflection	textbox	write	a	narrative	reflection	about	your	performance	during	your	year	and	how	you	
accomplished	your	goals	set	in	the	fall.	 

11. 	A	Performance	Rating	Score	will	appear	in	the	top	right	corner	on	the	GOALS-SUMMARY	tab;	 
however,	until	IDEA	scores	are	entered	this	is	not	your	final	Performance	Rating	Score.		For	the	 
Teaching	role	under	subcategory	1.B. Instructional Delivery,	your	averaged	weighted	raw	IDEA	score	
for	all	classes	will	be	calculated	and	entered	through	the	office	of	the	VPAA.		Then	your	final	 
Performance	Rating	Score	will	be	calculated.		Listed	below	are	the	Performance	Categories	based	on	
your	final	Performance	Rating	Score.	 

12. To	submit	your	final	document	save	and	email	the	completed	Excel	(not	PDF)	document	to:	  
annualevals@gbcnv.edu.	Signatures	are	not	required	at	this	time.	

P e r f o r m a n c e  C a t e g o r i e s

Faculty	members	must	receive	a	minimum	overall	composite	rating	(OCR)	of	3.80	to	be	considered	 
meritorious	and	have	achieved	a	Commendable	or	higher	rating	overall.		Faculty	members	must	receive	a	
minimum	of	a	Satisfactory	in	each	role	to	be	meritorious.	
The	overall	rating	system	is	as	follows:	

Excellent -	Rating	of	4.6	-	5.0:		Provides	exemplary	service	above	and	beyond	job	description.		In	order	
to	receive	an	excellent	score	of	4.6	to	5.0,	faculty	members	must	provide	a	detailed	narrative	as	well	as	
verifiable	evidence	of	activities	and/or	projects	which	exemplify	meritorious	performance.		

Commendable –	Rating	of	3.8	-	4.59:	Provides	commendable	service	beyond	job	description.		In	order	to	
receive	a	commendable	score	of	3.8	to	4.59,	faculty	members	must	provide	verifiable	evidence	of	 
activities	and/or	projects	which	exemplify	meritorious	performance.	

Satisfactory – Rating	of	3.00	-	3.79:	Performs	basic	duties	as	described	for	the	position.	In	order	to	 
receive	a	satisfactory	score	of	3.0	to	3.79,	all	areas	within	the	faculty	member’s	job	description	marked	
by	an	asterisk	must	be	completed	and	supported	by	verifiable	documentation.	

Unsatisfactory -	Below	3.00:		Faculty	member	does	not	fulfill	required	job	duties.		This	indicates	
unacceptable	and/or	unsatisfactory	work	ethic	or	service.	

Fiscal Year Review:
Employee Name:

Job Title:

Performance Rating score for this review:

Must equal 100%

A
B
C
D

A
B

A
B
C

A
a.

b.

B
C

0.00

0
0
0
0

0
0.00

0
0

Ratings Weighted Value

Ratings Weighted Value

Ratings Weighted Value

0 0

0 0

30-50%
10-20%
5-20%

Second, enter the weights for each role component.
Range Enter Values Ratings

20-40%

0

0

50-80%
5-20%

10-30%
0-35%

Role 1 - Teaching Weighted Value

Professional
Service

Management

Roles Range

2020
Last Name, First Name

Performance Rating

Title
Excellent 4.60 - 5.00

Role #3 - Service

In the highlighted boxes, enter the appropriate weights for each role within the given ranges.

WEIGHTS
First, enter the overall weights for the four primary roles.

0.00

Enter Values
Teaching

0 0
0 0

% of total

Academic Faculty Performance Review
GREAT BASIN COLLEGE

Weight assignments and Goals must be assigned by October 1

Commendable 3.80 - 4.59
Satisfactory 3.00 - 3.79
Unsatisfactory <3.00

Department Chair
Duties

Members

Program Supervisor
Lead Faculty

Scholarly/Creative
Proficiency

Instructional Design
Instructional Delivery
Course Assessment
Instructional Management

Institution

Community
Students

Role #2 - Professional

Role #4 - Management

TOTALS

Range

Range

Range

20-80%
0-40%

0-100%

0-100%
0-100%

Enter Values

Enter Values

25-100%
0-75%

20-80%

0 0

0

0

0

0.00

0.00
0.00

0.00 0.00
0 0

0.00 0.00
% of total

0

% of total
0%
0%
0%
0%

0%
0%

0%
0%
0%

0%

0%
0%

70%
30%

0.0%
0.0%

0

Enter Values % of total

mailto:annualevals%40gbcnv.edu?subject=
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A P P E N D I X  O :  C A S H  F L O W  B A L A N C E  S H E E T S

GREAT BASIN COLLEGE
STATEMENTS OF CASH FLOWS
FOR THE YEARS ENDED JUNE 30, 2018, 
JUNE 30, 2017 AND JUNE 30, 2018

2019 2018 2017 2016

Cash Flows from Operating Activities

   Student Tuition and Fees  $7,513,000  $5,423,000  $5,267,000  $5,448,000 
   Federal grants and contracts  1,405,000  1,879,000  2,252,000  2,886,000 
   State grants and contracts  1,045,000  230,000  829,000  (256,000)
   Local grants and contracts  -    -    -    -   
   Other grants and contracts  604,000  958,000  1,010,000  1,301,000 
   Payments for supplies and services  (4,540,000)  (3,973,000)  (3,050,000)  (3,658,000)
   Payments for scholarships and fellow-
ships

 (2,982,000)  (2,675,000)  (2,259,000)  (2,334,000)

   Payments for utilities  (706,000)  (690,000)  (658,000)  (685,000)
   Payments to employees for compensation 
and benefits

 (20,393,000)  (18,929,000)  (18,128,000)  (17,758,000)

   Loans issued to studens and employees  -    3,000  -    (5,000)
 Collections of loans to students and em-
ployees

 -    -    1,000  15,000 

   Sales & services of educational depart-
ments

 226,000  388,000  393,000  416,000 

   Sales & services of auxiliary enterprises  428,000  352,000  387,000  547,000 
   Other operating revenue 375,000 41,000 97,000 5,000 
Net Cash Used by Operating Activities  (17,025,000)  (16,993,000)  (13,859,000)  (14,078,000)

Cash Flows from Non-capital Financing 
Activities

   State appropriations  15,407,000  14,040,000  12,451,000  12,230,000 
   Transfers from (to) System Administra-
tion

 162,000  667,000  (247,000)  131,000 

   Gifts and grants for other than capital 
purposes

 403,000  608,000  495,000  295,000 

   Gifts for endowment purposes  -    (49,000)  -    618,000 
   Agency transactions  30,000  26,000  (17,000)  12,000 
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GREAT BASIN COLLEGE
STATEMENTS OF CASH FLOWS
FOR THE YEARS ENDED JUNE 30, 2018, 
JUNE 30, 2017 AND JUNE 30, 2018

2019 2018 2017 2016

Cash Flows from Operating Activities

   Student Tuition and Fees  $7,513,000  $5,423,000  $5,267,000  $5,448,000 
   Federal grants and contracts  1,405,000  1,879,000  2,252,000  2,886,000 
   State grants and contracts  1,045,000  230,000  829,000  (256,000)
   Local grants and contracts  -    -    -    -   
   Other grants and contracts  604,000  958,000  1,010,000  1,301,000 
   Payments for supplies and services  (4,540,000)  (3,973,000)  (3,050,000)  (3,658,000)
   Payments for scholarships and fellow-
ships

 (2,982,000)  (2,675,000)  (2,259,000)  (2,334,000)

   Payments for utilities  (706,000)  (690,000)  (658,000)  (685,000)
   Payments to employees for compensation 
and benefits

 (20,393,000)  (18,929,000)  (18,128,000)  (17,758,000)

   Loans issued to studens and employees  -    3,000  -    (5,000)
 Collections of loans to students and em-
ployees

 -    -    1,000  15,000 

   Sales & services of educational depart-
ments

 226,000  388,000  393,000  416,000 

   Sales & services of auxiliary enterprises  428,000  352,000  387,000  547,000 
   Other operating revenue 375,000 41,000 97,000 5,000 
Net Cash Used by Operating Activities  (17,025,000)  (16,993,000)  (13,859,000)  (14,078,000)

Cash Flows from Non-capital Financing 
Activities

   State appropriations  15,407,000  14,040,000  12,451,000  12,230,000 
   Transfers from (to) System Administra-
tion

 162,000  667,000  (247,000)  131,000 

   Gifts and grants for other than capital 
purposes

 403,000  608,000  495,000  295,000 

   Gifts for endowment purposes  -    (49,000)  -    618,000 
   Agency transactions  30,000  26,000  (17,000)  12,000 
   Federal grants and contracts  2,522,000  2,519,000  2,227,000  2,298,000 
   Other non-capital financing sources 
(uses)

 (287,000)  1,000  49,000  10,000 

GREAT BASIN COLLEGE
STATEMENTS OF CASH FLOWS
FOR THE YEARS ENDED JUNE 30, 2018, 
JUNE 30, 2017 AND JUNE 30, 2018

2019 2018 2017 2016

Cash Flows from Operating Activities

   Student Tuition and Fees  $7,513,000  $5,423,000  $5,267,000  $5,448,000 
   Federal grants and contracts  1,405,000  1,879,000  2,252,000  2,886,000 
   State grants and contracts  1,045,000  230,000  829,000  (256,000)
   Local grants and contracts  -    -    -    -   
   Other grants and contracts  604,000  958,000  1,010,000  1,301,000 
   Payments for supplies and services  (4,540,000)  (3,973,000)  (3,050,000)  (3,658,000)
   Payments for scholarships and fellow-
ships

 (2,982,000)  (2,675,000)  (2,259,000)  (2,334,000)

   Payments for utilities  (706,000)  (690,000)  (658,000)  (685,000)
   Payments to employees for compensation 
and benefits

 (20,393,000)  (18,929,000)  (18,128,000)  (17,758,000)

   Loans issued to studens and employees  -    3,000  -    (5,000)
 Collections of loans to students and em-
ployees

 -    -    1,000  15,000 

   Sales & services of educational depart-
ments

 226,000  388,000  393,000  416,000 

   Sales & services of auxiliary enterprises  428,000  352,000  387,000  547,000 
   Other operating revenue 375,000 41,000 97,000 5,000 
Net Cash Used by Operating Activities  (17,025,000)  (16,993,000)  (13,859,000)  (14,078,000)

Cash Flows from Non-capital Financing 
Activities

   State appropriations  15,407,000  14,040,000  12,451,000  12,230,000 
   Transfers from (to) System Administra-
tion

 162,000  667,000  (247,000)  131,000 

   Gifts and grants for other than capital 
purposes

 403,000  608,000  495,000  295,000 

   Gifts for endowment purposes  -    (49,000)  -    618,000 
   Agency transactions  30,000  26,000  (17,000)  12,000 
   Federal grants and contracts  2,522,000  2,519,000  2,227,000  2,298,000 
   Other non-capital financing sources 
(uses)

 (287,000)  1,000  49,000  10,000 

Net Cash Provided by Non-capital Financ-
ing Activities

 18,237,000  17,812,000  14,958,000  15,594,000 
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Cash Flows from Capital and Related Fi-
nancing Activities

   Proceeds of capital debt  -    -    -    -   
   Payments for debt issuance costs  -    -    -    -   
   Capital appropriations  -    -    -    295,000 
   Capital grants and gifts received  -    515,000  -    -   
   Purchases of capital assets  (1,367,000)  (2,075,000)  (1,126,000)  (244,000)
   Proceeds from the sale of property and 
equipment

 -    -    -    -   

   Loss an disposal of property and equip-
ment

 -    -    -    (761,000)

   Principal paid on capital debt and leases  (159,000)  (155,000)  (153,000)  (150,000)
   Interest paid on capital debt and leases  (5,000)  (7,000)  (11,000)  (16,000)
   Deposits for the acquisition of property 
and equipment

 -    -    -    -   

Net Cash Provided (Used) by Capital and 
Related Financing Activities

 (1,531,000)  (1,722,000)  (1,290,000)  (876,000)

Cash Flows from Investing Activities

   Proceeds from sales and maturities of 
investments

 1,708,000  1,904,000  828,000  1,400,000 

   Purchase of investments  (1,660,000)  (366,000)  (951,000)  (1,814,000)
   Interest and dividends received on in-
vestments

 180,000  165,000  40,000  89,000 

   Net (increase) decrease in cash equiva-
lents, noncurrent investments 

 (12,000)  (23,000)  -    -   

Net Cash Used by Investing Activities  216,000  1,680,000  (83,000)  (325,000)

NET INCREASE (DECREASE) IN CASH  (103,000)  777,000  (274,000)  315,000 
Cash - Beginning of the Year 2,451,000 1,674,000 1,948,000 1,633,000 

Cash - End of the Year  $2,348,000  $2,451,000  $1,674,000  $1,948,000 

2019 2018 2017 2016
Reconciliation of Operating Loss to Net 
Cash
   Used by Operating Activities

Operating loss  $(20,998,000)  $(18,224,000)  $(16,702,000)  

Adjustments to Reconcile Operating Loss 
to Net Cash
   Used by Operating Activities:

     Depreciation expense  1,934,000  1,811,000  1,980,000  1,957,000 
     Change in pension related deferred out-
flows of resources

 (137,000)  283,000  (1,018,000)  (117,000)

     Change in pension related deferred 
inflows of resources

 (186,000)  142,000  (211,000)  (632,000)

     Change in OPEB related Deferred out-
flows of resources

 (23,000)  227,000  -    -   

     Changes in OPEB related deferred in-
flows of resources

 88,000  -    -    -   

     Changes In Assets and Liabilities:
          Accounts receivable, net  602,000  (772,000)  (16,000)  214,000 
          Accounts receivable from U.S. Gov-
ernment

 (98,000)  198,000  (405,000)  336,000 

          Receivable from State of Nevada  (92,000)  (357,000)  377,000  (670,000)
          Loans Receivable  -    3,000  (1,000)  10,000 
          Due to/from other institutions  (23,000)  (7,000)  (7,000)  18,000 
          Deposits and deferred expenditures, 
current

 78,000  (79,000)  6,000  52,000 

          Accounts payable  91,000  (96,000)  243,000  (25,000)
          Accrued payroll and related liabilities  22,000  69,000  21,000  (54,000)
          Unemployment and worker's com-
pensation insurance liability

 (53,000)  75,000  (13,000)  (5,000)

          Deferred revenue  719,000  724,000  324,000  (199,000)
          Compensated absences  (6,000)  48,000  (24,000)  (18,000)
          Net Pension Liability  1,058,000  (1,038,000)  1,587,000  616,000 
          Other Liabilities  -    -    -    -   

Net Cash Used by Operating Activities  $(17,024,000)  $(16,993,000)  $(13,859,000)  
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