GBC Class/Course Assessment Report                                                                                                                 


Course Prefix, Number, and Title: ENG 100: Composition Enhanced
Section Number(s): 1002
Department: Arts and Letters
Instructor: Cooley
Academic Year: 2021-2022
Semester: Fall 2021
Is this a GenEd class? Yes_X_   No___
Complete and submit your assessment report electronically to your department chair.  As needed, please attach supporting documents and/or a narrative description of the assessment activities.  You may use as many or as few outcomes as necessary.
	Class/Course Outcomes
	Assessment Measures
	Assessment Results
	Outcome Results Analysis 

	In the boxes below, summarize the outcomes assessed in your class or course during the last year. If this is a GenEd class, include the appropriate GenEd objectives. 
	In the boxes below, summarize the methods used to assess course outcomes during the last year. Include the criterion you’ll use to judge whether or not students have achieved the expected outcome.
	In the boxes below, summarize the results of your assessment activities during the last year.  Include your judgement as to whether or not the criterion for student achievement has been met.
	In the boxes below, please reflect on this outcome’s results and summarize how you plan to use the results to improve student learning.

	Outcome #1:

Utilize written genres appropriate to task


	Assessment Measure:

Since I changed the way I grade first drafts in my ENG 101 sections, I think it’s important to use most of these outcomes to see how much that change makes a different in a students ability to meet the outcome. So, the question is, Does a more rigorously graded first draft lead to more change in the final draft and a student who has made more progress towards the outcomes? I want to test these ENG 100 score differentials to give me a baseline to determine whether a similar change would be a good idea for future sections of ENG 100. Since this will be guiding principle for this report, I will test most of the outcomes using first and second drafts of various assignments. 

For Outcome 1, I will focus on the narrative essay because they built that essay from a paragraph on up over several weeks: paragraph, linked p paragraphs, first draft, draft. I will look at the paragraph grades, the linked paragraph grades, and the draft grades. 

Below are the criteria for evaluation I use when assessing for the various assignments:

Narrative Paragraph

-You need to have a topic sentence that tells your reader what the paragraph is about and the main idea or lesson to take away from the paragraph.

-The paragraph should develop logically—which is usually achieved by structuring by time, space, or category

-The paragraph should wrap up by explaining the lesson to be taken from the story/the story's significance

-You need to have varied sentence length and style.

-You need to use MLA formatting and style guidelines

Linked Paragraphs

-You have a minimum of three paragraphs

-One paragraph introduces, at least one paragraph develops the thesis, and one paragraph concludes the story by stepping back and sharing the lesson the story has to teach

-You have a thesis at the end of your introduction; it signals to the reader that you are going to tell a story—a story that teaches a lesson

-Paragraphs have topic sentences

-Paragraphs develop logically—which in narrative writing often means organizing by time and using transitions that are related to the passage of time

-You vary sentence length and style.

-You use MLA formatting and style guidelines

-You have very few grammar and usage errors; pay special attention to common errors such as run-on sentences and sentence fragments.

Essay 1
-You need a thesis that indicates to the reader that you will be narrating a story and that hints at or states the lesson to be learned from the story. 

-Each paragraph needs to have topic sentence that tells your reader what the paragraph is about and the main idea of the paragraph. 

-Each paragraph should develop logically. In narratives this is usually achieved by using time to organize the body.
 -Each paragraph should end with a sentence that links it to the next paragraph. 
-You need to have varied sentence length and style. 
-You need to use MLA formatting and style guidelines. 
-Your essay should be as free of grammar and usage errors as possible. Pay particular attention to run-on sentences and sentence fragments. 

	Results:

My goal is for all students to scores at least 70%. I would prefer that the majority of students scored at least 75% because I feel that is a much better indicator of student learning rather than assignment completion.   

Narrative Paragraph
25/25 students completed the assignment. 

23/25 scored at least 70%

12/25 scored at least 75%
Linked Paragraphs
22/25 students completed the assignment 
18/22 scored at least 70%

8/22 scored at least 75%
Essay 1 Draft 1
24/25 students completed the assignment. 

19/24 scored at least 70%

10/24 scored at least 75%

Essay 1 Final Draft

24/25 students completed the assignment. 

18/24 scored at least 70%

6/24 scored at least 75%

Criterion Met:  Yes
	1. Results Analysis:

Those results don’t look too promising—especially at the leap to the linked paragraphs assignment. Participation stayed up, which is good. But they didn’t seem to be making much progress on using narration as a way of developing an idea. There could be lots of reasons for this, but the rigorous grading doesn’t seem to have motivated them to makes changes. Notice, for example, how the rate of 75%+ dropped from the first draft to the final draft. 
2. Action Plan:
Perhaps I will adopt the new system I have for drafting first drafts and check those numbers against these. I’m not sure how scientific that is with a different group of people, but it’s what I have to work with. And while I’m pleased with the high rate of participation in these first eight weeks of the course, I clearly need to figure out a way to get students to take revision more seriously. So: new grading system on first drafts, emphasize (incentivize?) revision. 

	Outcome #2: 
Express ideas clearly and compellingly in text
	Assessment Measure:

While almost any assignment could be used to measure this outcome, I think the analysis essay is the best measure for this outcome because it requires students to do the hard work of thinking about the website but then translate that idea you have—that conclusion you’ve come to based on your interpretation of the various parts of the website—in a way that your audience can follow and in a way that makes the audience see the plausibility of the argument. If done well (i.e., compellingly), a reader may even be persuaded to accept your interpretation and learn how to see more deeply into everyday media. Students must use what they’ve learned in the description unit. They must zoom in on specific elements, “show” those elements, clearly demonstrate how they interpreted the element, and then link that interpretation to the thesis. 

I will use the method above of looking at first and final drafts. 
Below are the criteria for evaluation I use when assessing for the various assignments:

-You need a thesis that that makes a point; it should be arguable and significant 
-You develop and/or support your thesis with specific textual evidence from the website you have selected 
-You explain how the evidence develops and/or supports your thesis rather than expect quotations or other textual evidence to speak for itself 
-Each paragraph needs to have topic sentence that tells your reader what the paragraph is about and the main idea of the paragraph. 
-Each paragraph develops logically 
-Each paragraph ends with a sentence that links it to the next paragraph 
-The essay is organized logically 
-You need to have varied sentence length and style. 
-You need to use MLA or APA style guidelines 
-Your essay should be as free of grammar and usage errors as possible. Pay particular attention to run-on sentences and sentence fragments.
	Results:

Essay 2 Draft 1
19/25 students completed the assignment

13/19 scored at least 70%
6/19 scored at least 75%

Essay 2 Final Draft: 
21/25 completed the assignment

12/21 scored at least 70%

2/21 scored at least 75%
Criterion Met:  Yes
	1. Results Analysis:

Again, participation was pretty solid, but changes from draft to draft aren’t being made. What scores you a solid C at the first draft stage—even using my older grading system—isn’t going to be a 75% at the final draft stage if you don’t make changes. So, can they express themselves clearly and compellingly? I would say they could if they considered the feedback from me and their peers and take time to revise conscienitiosly. 
2. Action Plan:
Clearly I need to do a better job making students comfortable with the concept of analysis. I wonder how much of the poor overall performance has to do with intimidation (e.g., I can’t possibly do something this hard). So, I could 

1) try to find ways to deescalate insecurity/anxiety early in the process

2) grade the first drafts with the new system and stress the importance of revision (and turn that into a way to incentivize substantive change? I’m not grading the quality of your thesis but how much it has changed? Does that even work? Or give multiple chances to improve your grade? I like this one best.) 
3) I could also—and I’ve been trying to avoid this—do something much more generic: genre analysis, rhetorical analysis, image analysis. The textbook is more suited to interpretation, but I could find OER material. 

	Outcome #3:
Effectively identify and address various audiences and contexts


	Assessment Measure:

As with most outcomes, Outcome 3 could be assessed using pretty much any of the assignments student do in this course, but it isn’t until later in the semester that I ask students to explicitly address the rhetorical situation. Rather than have them submit a proposal like ENG 101 students, I have ENG 100 students do the proposal as a thought exercise. If I kept this model, I could easily go away from the “write this as an essay” instructions and turn it into a short answer exercise. It seems like the failure to write an essay is what trips most students up. It’s also possible that the two points awarded might not make the effort wroth it for students, an argument in favor of turning this into a bona fide assignment. At any rate, the proposal is where students are asked to address audience and context explicitly, so I will use Thought Exercise 9—the proposal essay—as the best way to assess this outcome. 

Here are the questions students must answer: 
-Who is the intended audience?

-What is the general purpose of your essay?

-What is the specific purpose of your essay?

-What website will you analyze? Why did you choose that website? What makes it a good subject of analysis?

-What “principle of analysis” will you use to focus your analysis?  

-What elements or parts of the website are you going to analyze?

-What’s the best way to organize your essay? How can you develop your essay without confusing your audience?

-What is your thesis at the moment? (Remember, a thesis needs to make a point. A thesis should also be arguable and significant.)
Below are the criteria for evaluation I use when assessing for the various assignments:

-You write an essay complete with introduction, thesis, body, and a conclusion

-You address all the questions listed above

-You answer the questions with thoroughly developed paragraphs that use examples and explain your decisions. You want to show that you’ve given these questions real thought.

-Each paragraph has a topic sentence that clearly states the point of the paragraph

-Each paragraph develops logically and sticks to one point

-You have clear transitions that let your reader know when you’re moving on to a new idea

-You use MLA or APA style

-Your paper is largely free of typos, spelling errors, and other mistakes

-Your paragraph is free of grammar and usage errors—especially run-on sentences and sentence fragments


	Results:

Essay 3 Proposal
19/25 students completed the assignment

11/19 scored at least 70%. 

6/19 scored at least 75%
Criterion Met:  Yes
	1. Results Analysis:

I’m not overly concerned about this. The big takeaway is that students didn’t really do the assignment—whether that’s not completing it at all or not writing an essay. The exercise works. It gets students to think about the rhetorical situation. The question, then, is whether to make it worth more points or to continue to use the thought exercise space and then do away with the essay requirement. 
2. Action Plan:
I’m a firm believer that we get better at writing essays by writing essays, but I think the first step I will take is to get rid of the essay requirement for the thought exercise. If that gets students to think more deeply about audience and context, then it’s a win. If not, I will have to do something else. I’m already considering a major overhaul in the thought exercise model I use in ENG 100 and ENG 101. I will likely convert to something more like the skill builder exercises I use in COM 113. That will mean fewer assignments worth more points. That might do the trick. 

	Outcome #4:
Develop and support a thesis statement, draw conclusions, and present those conclusions in writing


	Assessment Measure:

As usual, this outcome could be measured with anything that requires a thesis statement, which I require for virtually anything. I’m perhaps on the fringes in that respect. I’m not sure how many ENG 100/101 instructors emphasize the thesis statement until late in the semester. For me, however, the key in this outcome is “draw conclusions.” I feel like many students—even as they enter ENG 102 or even more advanced classes—have a point they want to support and go find the evidence to support it. I want students to do the research and then arrive at their conclusions. The best assignment for determining how students navigate that order of operations is the third essay, a definition essay, the only essay that requires outside sources to be used as support. That is the assignment where I dive deeply into the idea that college writing—all writing—is a conversation, and we do research to find the conversation and situate ourselves in it. Research is not about finding the thing that will confirm your point of view—especially if that point of view is in a vacuum. 
Below are the criteria for evaluation I use when assessing for the various assignments:

-You need a thesis that signals to the reader that you will be defining a concept and why your definition matters (what it teaches your reader, what they might not see about a familiar subject, how it might change their thinking)

-Your definition of the concept teaches us to see it/think about it in a new way and does not rely on generalizations or clichés

-You use at least one outside source that is neither a dictionary nor an encyclopedia

-Each paragraph has a topic sentence that tells your reader what the paragraph is about and the main idea of the paragraph

-Each paragraph develops logically (how do you organize effectively for a definition essay and what types of strategies to you use to develop your ideas?)

-You transition effectively between paragraphs

-You need to have varied sentence length and style

-You need to use MLA or APA style (don’t forget your Works Cited or References page)

-Your essay should be as free of grammar and usage errors as possible. Pay particular attention to run-on sentences and sentence fragments


	Results:

Essay 3 Draft 1
19/25 students completed the assignment

16/19 scored at least 70%. 

6/19 scored at least 75%

Essay 3 Final Draft
20/25 students completed the assignment

16/20 scored at least 70%. 

7/20 scored at least 75%
Criterion Met:  Yes
	1.Results Analysis:
I don’t really remember my reasons for having students define a concept rather than simply asking them to define a word. In the past I’ve done that to suggest the level of complexity I’m looking for, but it still does not steer students away from words that have consistently proven to lead to bad essays (e.g., family, love). I wonder if that wording should be changed or has anything to do with the outcomes. I’m guessing not. 
2. Action Plan:
I might revisit the language used (i.e., change “concept” to word), but I’m ultimately happy with this assignment and the outcomes and will continue to use it as long as I use the Aaron and Repetto textbook. The methods of development approach might not be getting students where I would like to see them, though, so a textbook change could be in the offing sooner than later. I could always provide a list of words that students have to choose from rather than a list of examples, but students seem to think that restricts their freedom and creativity. I’m convinced it would lead to better essays, but I’ll respect their sense of creative freedom for the time being. 

	Outcomes #5: 
Demonstrate an awareness of the academic writing process, including prewriting and revision


	Assessment Measure:

Because of the way I structure the course, students really have no choice but to consider the writing process including prewriting and revisions. This is much easier in the live setting because we do brainstorming and prewriting exercises in class—as well as peer review and discuss the differences between revision and editing. This is most obvious in the series of assignments assessed above, the narrative paragraph through two drafts of a narrative essay. I also used to let students choose to what assignment to do this with, but in the online setting in became unwieldy. Students are also asked to address the course outcomes explicitly in the final portfolio, but not all students will address this specific outcome. 
Because I have already looked at all three essays and mostly looked at changes from the first to final drafts, I will not reassess them here. Instead I will look at a metacognitive exercise in which students reflect on a unit of the class—in this case, analysis. The one drawback to this is that students do not always treat thought exercise as “real work” despite my emphasis on maintaining the standards of college writing and the value of reflection. I’m reluctant to turn this into another full-blown assignment, however. 
Below are the criteria for evaluation I use when assessing for the various assignments:

This thought exercise shouldn’t be a paragraph or two dashed off at the last minute. I expect you to observe the rules of college writing. You should have an introduction that sets your response up with appropriate and useful context. Each body paragraph should develop a single coherent point. Each paragraph should have a topic sentence. You should provide specific examples to support your claims. You should have a conclusion that tells your audience what to take away from the essay.
	Results:

15/25 students completed the assignment
13/15 scored at least 70%. 

7/15 scored at least 75%
Criterion Met:  Yes
	1.Results Analysis:
Again, the failure on my part here is the “this must be an essay requirement.” That’s how I account for the massive drop off in participation. It could also be that students don’t see enough in a two-point assignment to take it seriously. 
2. Action Plan:
It’s possible I could schedule this the week after the essay is due, but then we’re moving onto a new unit, and I don’t want to muddy the waters anymore than I have to. The options seem to be pretty much the same as they are in similar situations: 
1) Make it a regular assignment worth more points

2) Keep it as a thought exercise and get rid of the essay requirement

3) Get rid of thought exercises and adopt a skill builder model: fewer assignments worth more points. 
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